Statements of Teaching Philosophy
by 2014 Recipients

William Arnold
Seaver College

Cynthia Colburn
Seaver College

Kristine Knaplund
School of Law

Bernice Ledbetter
Graziadio School of Business and Management

David Levy
Graduate School of Education and Psychology

James Prieger
School of Public Policy

Gary Selby
Seaver College

William Arnold
Assistant Visiting Professor of Business
Seaver College
Thank you for the Howard A. White Award for teaching excellence. Throughout my career, I have taught at eight
universities and can effectively teach eleven business courses. Most of my teaching experiences took place while being
an executive of leading national health care systems and world-class academic medical centers. I am able to effectively
bridge academic learning with practical experience, resulting in deeply applied, profound, business knowledge. I
understand business fundamentals. The methodology of my teaching is to equip and thoughtfully prepare students to
become distinctive business leaders reflecting faith, service, ethical character, and competence.
My clear purpose as a professor is to serve and unconditionally be a living, credible role model for equipping my
students, both personally and professionally, for lives of success. My brand is to create and sustain the conditions within
which myself and others can continually achieve personal and professional greatness. I am dedicated and live my brand
as a servant leader.
Trust
Caring for each student in a real, unconditional manner provides my context for continually earning trust. Students have
my personal cell number to call me anytime, to assist with any issue. Students have access to my resume to assess the
proven, measured results of my teaching, academic performance. Each student must know and see that I walk my talk.
Several times a semester, each student gives me anonymous feedback on my performance and about what they further
expect from me as their professor. I put myself on the line for being held accountable. I tell my students that I exist for
their success and to tell me how my service can be continually improved. All students get a copy of all the comments
and we openly track each one for accomplishment. Student expectations of me as a professor are equally important as
my expectations of them. My students make me better. My students and I are challenged every day to live and learn
outside our comfort zones, and to learn and experience new business skills. At the end of every class, I want each
student to leave with valuable, practical application from the course.
Preparation
I believe I am as effective as my last class. What I am doing today is more important than anything I did yesterday.
What I am doing now is more important than what I have ever done. Course material is continually fresh and relevant,
which is a byproduct of my disciplined study of global business. The agendas for every class and the next class are
clearly posted. Each class is customized and designed from my practical and academic experience. Students receive
stimulating articles in each class. I search out the best business articles because I believe each student deserves the best.
I also identify learnings for students to supplement their customized, niche interests. My office hours are posted with
extensive sign-up lists for any student to have easy access, who needs help with anything. I meet with students at their
convenience, as well. Students who have graduated and are placed around the world connect with me regularly. Each
student, upon graduation, gets my business card to call me anytime during their careers if they need anything. This
includes reference letters for graduate schools and career decisions. My intense preparation is a result of being
extremely organized and arriving in my classroom early. I listen carefully to my students and live with constant
vigilance of serving their needs. I tell and show my students that I am always with them and they are never alone. The
dignity of each student is the centerpiece of my purpose as a professor. I connect with each student through grace,
caring, kindness, and being prepared with the right knowledge. I never turn a student away. I spend equal time with
students on small as well as big issues. Everything that is important to them is also important to me as I serve and
prepare.
Being Real/Relevant
I must be real and human to my students. I tell my students to see me as a real person and a living example of our
business learnings. I continually tell them stories and ethical dilemmas from my life and career so they have a real
context for the learning. I focus a lot on ethics. I focus on the importance of living conditionally and unconditionally. I

believe my teaching must be effective so that each student feels, tastes and sees my purpose, passion, and infused energy
for continually earning the opportunity every day for the honor to serve as their professor. Students see the high
expectations that I have of myself so that I can give each one my best. Students should see the ethic of my character in
action and the applied rigor of my critical thinking and disciplines of being prepared. I want and hope for students to
recognize, assess, and eventually trust my character and competence as a leader. As a professor, my greatest
competition is with myself, to constantly demonstrate through my behavior the values of George Pepperdine by freely
giving back what I have received.
Closing
I want to thank you again for the Howard A. White Award. My belief is that any fruit from my work is credited to a
source outside myself.
_________________________________________________________________

Cynthia Colburn
Associate Professor of Art History
Seaver College
Statement of Teaching Philosophy
Art, as a form of human expression, moves people in powerful ways. It can inspire spiritual devotion, fuel a political
revolution, or instigate social action. I am passionate about the history of art, and I find teaching it extremely rewarding
as it provides me with a unique opportunity to play a positive role in the lives of a diverse group of students. I believe
that a successful teacher is one who is committed to a lifetime of studying and self-reflection. I also believe in meeting
students where they are and challenging them intellectually as far as possible. I consistently find that students appreciate
being challenged, especially when they see that the professor is working diligently to be available for them and to make
the process of learning interesting and enjoyable.
I have several goals in teaching art history that allow students to think critically and analytically about the subject. First,
I want my students to gain a solid understanding of works of art, including their form and historical context. Second, I
believe it is important for students to understand the history of the discipline of art history and its methodologies. Third,
I encourage students to appreciate diversity as visualized in art. Finally, I firmly believe that it is my responsibility to
teach students to communicate effectively, both in speaking and writing, as these are skills that translate to any
discipline or profession.
In the classroom I accomplish these goals through a variety of methods. I believe successful learning is accomplished
through the active involvement of students in class discussions. I encourage an atmosphere conducive to discussion by
posing questions to students and taking the time to fully explore their questions and comments. In addition to the
textbook reading for class, I assign articles on topics that I believe will be of particular interest to students. These
articles often demonstrate the relevance of art to students’ lives. I provide questions for each article to guide students
through the reading, and then expect them to help lead discussions in class. This interactive environment encourages
students to come to class prepared, and develops their analytical and communication skills. It also shows students that
they have something worthwhile to contribute, which helps build their self-confidence. This approach makes the course
more challenging, but more interesting as well. Such active participation on the part of the students helps them get much
more out of the course.
In order to keep students engaged, I use a variety of media in my lectures, including digital images, occasional videos,
and clips from the internet. I also incorporate field trips to museums, local architectural monuments, and/or relevant
theatrical performances, such as those at the Getty Villa. Each of my courses includes a major writing component. This
may take the form of a paper on a work in a local museum for my survey level class, or a research paper for upper
division courses. I also offer the opportunity for students to participate in a service-learning project in most of my upper
division courses. When I decided to add this option, it was because I believed that our students could have a positive
impact on underprivileged students by broadening their knowledge of and excitement about art history and archaeology.
I believe this proved to be true, however, what I didn’t realize was just how much my students would learn from the
children they taught, and the important role the experience would play in helping many of our students discern their
vocation. This experience has also had a powerful impact on me as a teacher and continues to influence my course
development and interaction with my students.
Outside of the classroom my teaching responsibilities continue, as I believe it is important to involve undergraduate
students in research through directed studies or other avenues such as the Summer Undergraduate Research Program or
Academic Year Undergraduate Research Initiative. I also take seriously my responsibility to work closely with students
on their applications to graduate school, medical school, or law school, as well as on scholarship, internship, and job
applications.
Finally, I try to create a nurturing environment for students by showing them that I am genuinely interested in what they
have to say in the classroom and beyond. I make myself extremely available to students when their interest is piqued on

a certain subject, when they are interested in discussing opportunities in art history or related fields, or even when they
want to talk about balancing career and family in the future. I believe that students feel comfortable talking to me about
their dreams and fears for their future because I share some of my personal life with them, whether it’s a quick story
about something funny one of my children said that morning or some trouble I’m having with an ongoing research
project, or inviting my classes to my home each semester for dinner with my family or an art related movie. These
experiences lead to a strong sense of community among my students, and I believe that this sense of belonging facilitates
high quality learning experiences in my courses and beyond.

Kristine Knaplund
Professor of Law
Pepperdine School of Law
Howard A. White Award For Teaching Excellence, 2014
Thank you for selecting me for the Howard A. White Award. I appreciate the wonderful support I have received
from my Dean, the law school administration, and all my colleagues in helping me be a better teacher. I chose to come
to Pepperdine after eighteen years at UCLA because of the school’s mission to serve students and to prepare them for
lives of purpose, service and leadership, and my twelve years here have confirmed the wisdom of that move.
As a teacher, I see four primary goals in my dealings with my students. First, I help them to learn fundamental
doctrines in my field. Second, I teach them to Athink like a lawyer,@ by critically analyzing rules, rationales, and policy
judgments. Third, I encourage my students to think beyond what the law is to what it should be, and their role as a
catalyst for change. Finally, I see myself as a role model for students, helping them to learn how one behaves ethically
and morally in the world, balancing work, family, and spirituality. I encourage my students to develop their moral
compasses, through class discussions, individual meetings, and my work with Phi Delta Phi, a student organization with
an emphasis on legal ethics. In everything I do, I take to heart Ken McBain’s words from What The Best Teachers Do:
“You don’t teach a class; you teach a student.”
I am constantly striving to improve my teaching. I have organized seven national conferences on improving
teaching in law schools, and have attended countless panels, presentations, and colloquia with colleagues from virtually
every law school in the country. I administer my own evaluation form to my students, in addition to the school=s forms,
and read both sets of evaluations with great care. I meet with former students to ask for their comments on how the class
can be improved. I encourage colleagues to attend my classes, and appreciate their feedback on the experience. I have
also performed statistical analyses of whether my methods of teaching students how to learn are successful. My article
with Richard Sander, The Art And Science of Academic Support, 45 Journal of Legal Education 157 (June 1995) found
that students in my classes improved their grades, both over the short-term (1 semester) and over the long-term (2 years)
at a statistically significant rate. I treat my students with the utmost respect and courtesy, and have the highest
expectations for them. I call on students frequently, and keep track of those who appear to be struggling. I give them
sample questions on a regular basis, and encourage them to turn in answers to me voluntarily by offering small prizes
(lunch with me, for example) to the top scorer.
_______________________________________________________________

Bernice Ledbetter
Practitioner Faculty of Organizational Theory and Management
Graziadio School of Business and Management
Philosophy of Teaching
I take as my motto “Do those served grow as persons? Do they become healthier, wiser, freer, more
autonomous, more likely themselves to become servants – so that – the least privileged in society will benefit
or at least not be further harmed.”
Robert Greenleaf
I began my teaching career at Pepperdine as an adjunct faculty member in the graduate school of business and
management in 2000. At that time I was a business professional teaching a weekend course on leadership at
our Westlake Village campus to a group of MBA students. After the first night of my first class I felt a strong
and powerful sense of calling to serve in this capacity, in fact that experience redirected the course of my life. I
remain in close contact with two students from that first class as they were instrumental in my development as
a teacher.
I take a constructivist approach to teaching, which suggests learning is a process of meaning making; I believe
the purpose of education is learning that leads to personal transformation, and in the context of business
education, learning should also lead to increased professional competence. I carefully consider the approach of
my teaching and seek to design a learner-centered methodology to create the conditions for learning to occur.
Because I believe teaching is an act of servant leadership, some key components of my methodology include:
1) Creating High Academic Standards that lead to intellectual challenge, with the outcome being knowledge
acquisition. I accomplish this by creating rigor mainly through reading assignments that are intellectually
challenging and combine these with case studies. The reading is cumulative and builds from one week to the
next, requiring critical thinking, analysis and synthesis.
2) Bridging Theory and Practice involves explaining the theory behind the practice of leadership, this leads to
interdisciplinary praxis. By its nature, leadership studies is an interdisciplinary field combining ideas from
multiple disciplines. Theory is derived from practice and to my great delight, students often comment that
learning the theory behind the practice opens up new insight as to how and why leadership is demonstrated
well or with flaws. Often times we have the answer before the question; exploring the theory of leadership
provides the questions that ensure our practice is more richly informed.
3) Setting Clear Expectations as a way of creating equity. I see the syllabus as a document that promotes
fairness by spelling out all learning goals, expectations and methods for evaluation, along with a clear timeline
for assignments. In this way all students are treated fairly against a standard set of criteria.
4) Modeling Shared Leadership creates partnership and belonging within the learning community. Everything I
do with, for and among students is done with the intent to model shared leadership, which is vitally important
in a knowledge –based economy. I want my students to experience what shared responsibility and shared
commitment looks and feels like. I explain that that I have more positional power, and that each of us has
personal power and can develop referent power, that is, power given to us by others because we are respected.
To this end, I involve students in knowledge sharing as designated discussion facilitators; of course this
requires careful reading so as to substantively lead and participate in discussion of assigned readings. When all
have a sense of shared responsibility, then we begin to form a learning community and a sense of belonging,
this leads to commitment to the class, the program, and the university.
In addition to the regular course evaluation, I seek feedback during the term so that I can make adjustments
according to that feedback as a way to underscore the importance of creating broad input and the value of

feedback. I take my students seriously and I seek first to understand and then to be understood. This simple
exercise also serves to develop the learning community to which all have the power to influence and further
underscores that learning is a dialogue between me and the students. Through their feedback, my students have
shaped me into a better teacher.
5) I take a Facilitative Approach to teaching as a way to create inclusion of various learning styles and
perspectives in the classroom. I think my strength is facilitating learning that creates a safe space for
differences and includes opportunities to learn through different modalities (some learn through talking, others
through listening, others through writing, and some are more kinesthetic); and of course action-learning
enables the highest possibility of the ideas being translated to the actual and ongoing leadership practice.
Moreover, inclusion of various perspectives and honoring multiple backgrounds allows students to learn from
one another more effectively. In fact, some students actually learn more from each other. Taking a facilitative
approach underscores the importance of learning as a process of dialogue over monologue.
6) Increase Awareness of Ethical Issues and the Need for Positive Social Change, toward the goal of personal
and social transformation. In each of my courses, I integrate discussion of values and high ethical standards
for leadership. I believe leaders and aspiring leaders can influence businesses and organizations to play an
important role in nudging society toward increased ethical progress. To this end, I seek to influence
organizations, businesses, and even countries one student at a time. As one who is diligently engaged in
developing students to lead with purpose, engage in service and to lead with values, I believe that our students
can change the world for the better; indeed as they translate what they learn on Tuesday night to decisions in
the workplace on Wednesday morning, they are already engaged in incremental social change.
Fundamentally I see teaching as an opportunity to model good management and leadership, by: expressing
genuine concern for my students, each one is created in God’s image, thus they deserve respect and honor. I
tell them I care about them as persons, I show compassion by doing everything I can to make the learning
environment a safe and sacred space, I learn what is taking place in their lives and ask about those matters
from week to week and l demonstrate passion for what I do. I try to make learning fun and create opportunities
for laughter, I cry when I feel moved, and almost always at the last class session when it is time to say goodbye. I pray for my students and I celebrate and publically acknowledge their strengths and accomplishments
(people like to be told what they are good at).
For me, teaching is a calling, a great honor, a privilege and a source of immeasurable joy. I am immensely
honored to receive the Howard A. White Award for Teaching Excellence.

David Levy
Professor of Psychology
Graduate School of Education and Psychology
The mediocre teacher tells.
The good teacher explains.
The superior teacher demonstrates.
The great teacher inspires.
-William A. Ward
I cannot teach anybody anything, I can only make them think.
-Socrates
When I reflect on the truly special teachers throughout my life who have had the most profound
impact on me, I realize how much they are still a vital part of who I am. From elementary school all the way
through my doctoral program, my experiences with these teachers continue to resonate with me to this very
day. Starting with Mrs. Sheldon, my 2nd grade teacher at Andrew Bennett Elementary School in Inglewood,
teachers have always been a powerful source of inspiration to me and have influenced not just my own
teaching, but my world view as well. I want to be that kind of teacher to my students. I want to do for others
what they did for me.
How do I attempt to accomplish this? As a start, I identified the characteristics they possessed that
were so valuable to me. How were they similar? What did they all have in common?
 They clearly loved to teach.
 They cared about their students.
 They praised effort more than performance.
 They were structured and organized, but not rigid.
 They imparted both knowledge and wisdom.
 They role modeled clear thinking.
 They valued creativity and humor.
 And they all inspired curiosity.
I strive to emulate all of these virtues in my teaching philosophy. However, while identifying their
commonalities serves as an essential foundation, it does not yield a fully comprehensive portrait. Clearly,
teaching is a multi-faceted, multi-dimensional endeavor. What other factors can be utilized to analyze their
effectiveness, thereby contributing to a more well-rounded philosophy of teaching? Put simply: not only their
similarities, but also their differences. Each teacher makes a unique contribution to the mosaic of every
student’s educational experience. I have, therefore, identified the attributes I believe that I possess, which
embody my particular strengths as a teacher.
Critical Thinking
Educators rightfully profess that critical thinking is perhaps the most vital component of learning – far
more important than simply memorizing specific information or facts. Throughout our academic careers, we
are continually bombarded with requests, pleas, challenges, demands, and even ultimatums to “think
critically.” We are taught that critical thinking is essential to successful education. However, specific tools for
critical thinking are rarely – if ever – provided to us. As a result, although we may become convinced of the
value of critical thinking, we are left not knowing quite what to do about it.
This observation became the impetus for my professional passion for the pursuit of improving critical
thinking skills, and resulted in the publication of my textbook, Tools of Critical Thinking. The book, which
was over twenty-five years in the making, reflects a distillation and synthesis of my academic training in social
psychology, my endeavors in conducting theoretical and empirical psychological research, my ventures in

clinical psychology, my experiences teaching undergraduate and graduate courses in the United States and the
Soviet Union, as well as my observations of life around and within me. The text consists of 30 specific critical
thinking principles, or metathoughts (literally, “thoughts about thought”). These cognitive tools provide the
user with specific strategies for inquiry and problem solving, and serve as potent antidotes to thinking that is
frequently prone to be biased, rigid, simplistic, myopic, or lazy. Although they were conceived and written
specifically for the field of psychology, they transcend the confines of any specific topic and can be utilized in
virtually all areas of learning and practice.
I believe that my knowledge of, and emphasis on, critical thinking is perhaps my most valuable
quality as a teacher. It is the key motif woven throughout the fabric all my courses, and is manifested not just
in lectures and readings, but also in classroom activities, exercises, demonstrations, and written assignments.
As I remind my students, unlike memorization of facts and knowledge, critical thinking is a skill that, once
acquired, developed and practiced, becomes a robust and permanent component of one’s world view.
Cross-Cultural Diversity
Another essential attribute of my teaching philosophy is my passion for preparing students for diverse
populations. In this regard, I am co-author of Cross-Cultural Psychology: Critical Thinking and
Contemporary Applications, the 5th edition of which was released in Fall, 2012. The book has become the #1
international best-selling text on the topic. In addition to American and European distributions, an Indian
edition of the text was published in 2009 specifically for the South Asian market, for distribution in India,
Bangladesh, Bhutan, Pakistan, Nepal, Sri Lanka and the Maldives. A Chinese translation of the text was
released in early 2013. The book was also translated into Bahasa Indonesia (the official language of
Indonesia) and released for world-wide distribution in late 2013. Indonesia is the fourth most populous nation
in the world. Of its large population, the number of people who fluently speak Indonesian is fast approaching
100%, thus making Indonesia one of the most widely spoken languages on earth. Thus, at this point, my coauthor and I have foreign editions in India, China and Indonesia – the three biggest countries in Asia.
How does my dedication to preparing students for diverse populations translate into my teaching?
First, I share the knowledge I gained in researching and writing Cross-Cultural Psychology. Second, I draw
upon my own professional and personal experiences in working with diverse populations, discussing these
candidly with students when appropriate. I stress the importance of attempting to strike a judicious balance
between idiographic versus nomothetic approaches in working with individual clients. Last, I constantly strive
to serve as a positive role model in my handling of classroom discussions related to issues of cultural diversity.
Humor
I firmly believe that humor is one of God’s greatest gifts to the human race. It enables us to rise above
the pain and suffering which life inevitably throws our way, it can provide new perspectives on the world
around us, it is a vehicle for passing on knowledge and wisdom, it helps us to forge deeper connections with
other people, it enables us to find existential meaning, and it generally makes our lives more joyful. In my
teaching, I use humor to engage students, to illustrate didactic points, and simply to make the experience of
learning more pleasurable and desirable. Here is one example:
A woman walks into a psychiatrist’s office complaining that she’s a zombie. The psychiatrist, trying his best
to convince her otherwise, says, “You’re walking and talking, aren’t you?” “Zombies walk and talk,” replies
the patient. “Well, you’re breathing, too.” “Yes, but zombies breathe.” “Okay, what don’t zombies do? Do
they bleed?” “No, of course not,” says the patient dismissively. The doctor replies, “Okay. Then I’m going to
stick this needle into your arm and we’ll see if your belief is right or wrong.” So, he plunges the needle deep
into the woman’s flesh, and, sure enough, blood starts to pour out of the wound. The woman is aghast. In
utter dismay, she turns to the psychiatrist and says, “My God, I was wrong…Zombies do bleed.”
I typically tell this story on the first day of class to illustrate one of the most common errors in critical

thinking – the “belief perseverance effect,” which refers to our tendency to cling to our beliefs, even in the face
of clearly disconfirming evidence. Although there are many ways to teach this critical thinking principle, I
have found over the years that this anecdote – and many others like it – frequently have more impact and
staying power than nearly every other teaching method available. I also share a number of my published
satirical pieces, which use humor as a means of shedding light on a wide range of very important topics. Some
of these include: “A Proposed Category for the Diagnostic and Statistical Manual of Mental Disorders (DSM):
Pervasive Labeling Disorder,” “The Emperor’s Postmodern Clothes: A Brief Guide to Deconstructing
Academically Fashionable Phrases for the Uninitiated,” “Psychometric Infallibility Realized: The One-SizeFits-All Psychological Profile,” and “How to Be a Good Psychotherapy Patient.”
Authenticity
When George Gershwin traveled to France in 1928 as a young, aspiring American composer, the
famous French composer Maurice Ravel was said to have advised him: “Why be a second-rate Ravel, when
you are a first-rate Gershwin?”
As I stress to my graduate psychology students, the most valuable resource they bring to the therapy
session is themselves. Similarly, the most valuable resource a teacher brings to the classroom is him or
herself. Of course, it is essential for teachers to impart information and knowledge in a professional manner.
But being as authentic and genuine as possible is what makes them truly unique – and ultimately has the
greatest impact. Just as the teachers who influenced me the most were true to who they were, I am committed
to a life-long journey of self-discovery, and I strive to manifest that in my philosophy of teaching.
So, who am I as a teacher? Someone who values critical thinking, high-impact classroom interactions,
experiential learning, humor, human connection, respect for cultural diversity, and the deep desire to inspire
students. When I look through the years of student letters and feedback on course evaluations, they frequently
cite my honesty and “genuineness” as being among my most valuable attributes.
The Teacher-Student Interface
When I’m asked if someone is a “good therapist,” my most typical response is, “it depends on for
whom.” Defining an effective therapist cannot be accurately accomplished outside of any specific
interpersonal context. It depends mostly on the match between therapist and client. I believe this also holds
true for a “good teacher.” Some teachers are a great fit for some types of students, while others – who might
be equally knowledgeable – are not as good a fit. That, in essence, is one of the key challenges to me as a
teacher: to find a way to match my attributes with the particular needs of students. This is, of course,
constantly a trade-off, trying to balance teaching the class as a whole, while also attending to the learning and
personality needs of individual students. Although I have no specific formula, I always strive to navigate
through this delicate and ever-changing balancing act.
In summary, I love to teach and I believe that my excitement and passion are contagious in the
classroom. And I like to think that Mrs. Sheldon from Andrew Bennett School would be proud of her student.

James Prieger
Associate Professor of Economics
School of Public Policy
I have never sat down to develop a Philosophy of Teaching, with imposing capital letters and the adherence to
a formal pedagogical doctrine they imply. However, as I look back over my teaching experience through the
years, I find common strands that are woven together into what, to use technical terms, I will call “what seems
to work well”. Two of the strands are finding creative ways to motivate students and pushing them toward
excellence. Just as a rope of three strands is much stronger than one of two strands, however, another key
element is needed: pushing learning beyond the structured environment of the lecture room. Good teaching
can take place both in and out of the classroom, and I appreciate the support and encouragement I have
enjoyed at Pepperdine to do more than just the former.
Teaching in the classroom
I have enjoyed teaching since my days as a graduate teaching assistant. I love opening students’ eyes to the
power that economic analysis can bring to bear on current policy issues, for the field of economics has much to
offer students who pursue vocations in public policy to improve the world. However, since economics is a
discipline involving much more math than many students ever want to wrestle with, making the theory
relevant and engaging students in the learning process are my constant challenges.
In the core economics class I teach at SPP, I use classroom experiments to draw students into learning about
markets. The most popular parts of the semester are always the experiments. In some of these I call a handful
of students up front to participate in a commodity “pit market,” where they shout out offers to buy and sell in
attempt to trade, while other experiments involve the entire class in online electronic-mediated markets.
Whether the tech is high or low, I use these experiments to demonstrate in an enjoyable way basic economic
principles and to show the effects of governmental interventions such as price ceilings and minimum wages.
Students are more interested in the theory underlying such outcomes when they have just participated in an
experiment demonstrating the results.
I also seek to reveal the beauty and elegance of formal economic modeling to students. A key way I try to do
this is by discussing my academic research in the classroom, which also helps students see the connections
between economic theories and real-world policy. I have found that nothing whets the appetite of some
students for learning more than being given a taste of cutting-edge research, when presented in a way
appropriate to their current level of understanding. Some of my empirical research that we discuss includes
whether boycotts are effective and whether using a cell phone while driving increases accident rates. By
seeing how economic theory motivates interesting research questions and how empirical techniques can be
used to quantify economic impacts of policies that theory alone cannot pin down, students begin to get the
bigger picture of the economic aspects of public policy. As Richard Hughes states in The Vocation of a
Christian Scholar, “good scholarship is scholarship in the service of humanity” (p.105), and I firmly believe
that one area of such service is in the classroom. The exchange goes both ways, as well: good research can
lead to good teaching, and the questions students raise in the classroom can motivate further interesting
research.
While in my core economics class I strive to open the eyes of all our students to the usefulness of economics
for policy-makers, in my electives my approach differs a bit. Whereas I want the core class to be inclusive,
where the message is “you can do this!”, in my econometrics electives my message is “if you can do this, you
can do anything…and I’ll teach you how to do this!” My goal for the econometrics courses I teach is to instill
in students a sense of excellence and pride in their skills by pushing them hard. Students view these courses as
among the most challenging we offer at SPP, and I’m told that the minority that take them earn bragging rights
among their peers. It is greatly rewarding to me to see students wrestle with the difficult material and come out

being able to perform statistical analyses to inform good policy-making. These students gain great confidence
in their quantitative skills, and are often among the most marketable students we have. Just last week a recent
graduate emailed to let me know that an employer selected her for a position out of 90 applicants because of
the research projects she did in the econometrics courses and the skills she had learned there. While it is
gratifying to hear a student say “I wouldn’t have this job without you,” I also know that many of my students
will not necessarily run statistical regressions for a living. For them, the value-added instead comes from the
lessons they have learned about overcoming difficult intellectual challenges, finding that—with effort and
determination—they can learn and accomplish so much more than they ever thought they could. Being part of
that discovery is one of the most satisfying parts of what I do at SPP.
Teaching outside the classroom walls
Living an unsegmented life means that I intend to continue to teach when I leave the lecture hall. At SPP, as
elsewhere at Pepperdine, learning is not restricted to the four walls of the classroom. For example, I (along
with my excellent colleagues) work with students to develop and extend research projects they began in a
class. In a few instances this has led to co-authored academic publications in peer-reviewed books and
journals. During the past academic year, I worked with Prof. Luisa Blanco to leading four SPP students
through the process of turning their classroom research papers into publishable academic papers, an endeavor
generously funded by the Koch Foundation. More commonly, the work develops into a research article for
SPP’s student-run journal, Pepperdine Policy Review. In my role as faculty advisor to PPR, I push the students
running the journal to think not only about the success of the volumes they edit, but also to create well defined
policies and procedures to help perpetuate the journal. Helping students to think beyond narrow self-interest
and the short term is part of guiding them toward lives of service, purpose, and leadership.
My family has had the privilege of opening our home each year for a traditional Thanksgiving meal to SPP
students who cannot be with family of their own. This has always been an enjoyable time to connect with
students in an informal setting and to introduce foreign students to uniquely American holiday traditions
(showing students from other culinary traditions that a vegetable actually makes a delicious pie is always fun).
What does this have to do with teaching? Much, I hope. Through our discussions at the meal and even from
the pre-prandial prayer I hope that students learn about Providence and its importance to the history of this
country. I hope also that students learn, particularly given the highly educated and privileged positions they
are about to enjoy in society, that hospitality without condescension is a joy to both giver and receiver.
Finally, although perhaps with “laying the flattering unction to my soul,” I hope that students learn that simple
kindness and approachability are always in order, regardless of apparent power relations.
With the three strands of creativity in motivating students, spurring students to excellence, and holistic
teaching, a strong bond forms between teacher and learner, and both parties play both roles. I am grateful to
Pepperdine for the nurturing environment provided for those of us students call “professor” to grow as
teachers, mentors, and learners.

Gary Selby
Professor of Communication
Seaver College
In his essay, “Meditation in a Toolshed,” C. S. Lewis describes his experience of entering a shed that had a
small hole in its roof, through which a beam of sunlight shone into the dark room.1 He muses on the difference
between the experience of viewing the beam of light from the outside and actually stepping into the beam—
“looking along the beam”—so that the light now allows him to see and make sense of the world around him.
Lewis’s illustration captures my vision for teaching. For me, teaching involves far more than simply inviting
students to gaze on facts and theories from the outside. Instead, my challenge is to guide them to the place
where their knowledge enables them to understand and engage the world.
This vision is deeply rooted in what classical thinkers called phronesis, or “practical wisdom,” which they
viewed as the ability to respond to one’s kairos—one’s “unique moment”—with discernment and grace. When
our students leave us and go out into the world, they will be called upon to speak and act in situations that are
often uncertain and complex, for which the range of options before them will not always be clear or obvious,
and for which the outcome of any particular course of action will not be guaranteed. I want to help them
develop the knowledge, virtue, and skill they will need in order to understand and respond creatively and
ethically to those situations.
What does this mean for me as a teacher?
Of course, I want my students to master the material, whether that means being able explain the debate about
rhetoric between Plato and the Sophists, to uncover the constellation of invasion metaphors that frame the
public’s perception of immigration, or to know when to use a Pearson r or a t-test in a statistical analysis of
research data. But more than that, I want them to internalize that theoretical knowledge in a way that broadens
the set of “lenses” they can use to understand the problems and challenges they will face in their lives and
work, and that provides them a rich store of resources that they can call upon for responding to those problems
and challenges. I want them to develop intellectual abilities that transcend the particular areas of content in my
courses—critical thinking and reflection, the ability to read and integrate challenging material, and a facility
with expression, particularly, speaking and writing. Finally, I want my students to be engaged, self-aware,
compassionate, and committed to making a positive difference in society. I want them to grow as persons, to
live with a sense of wonder, to be able to go through life with their eyes open. In short, I want my students to
leave my class not only as knowledgeable communication students or even as better thinkers and writers, but
also, as wise citizens capable of acting effectively and responsibly in the world.
What does this look like in the classroom?
From the broadest perspective, this vision requires that I approach my classes by considering carefully the
outcome I hope to achieve, asking, not “What do I have to cover?” but “What do I hope my students will
remember and be able to do when they leave my class?” More importantly, I ask, “What kind of persons do I
hope they will become as a result of our encounter?”
Within those particular courses, this vision also means that I seek to connect what I teach to “big ideas” rather
than presenting students, in Parker Palmer’s words, with “armies of facts . . . march[ing] single file through a
lecture laden with information.”2 As an example of this, I might begin that first class of the semester not by
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distributing and “going over” the syllabus but rather, by engaging my students in a “What’s the BIG IDEA?”
conversation, where we identify broader questions and issues that the course material itself will address as the
semester unfolds.
Operating from this vision means that I seek to connect theoretical or representational knowledge to practical
problems, using experiential learning activities and case studies to make that connection. As an example, each
year in my “Communication and Leadership” course I typically devote a class session to the topic of
compliance gaining strategies—the verbal and nonverbal communication behaviors that all leaders use to
influence their followers (e.g., rewards, threats, appeals to group identity, etc.). In my early years of teaching, I
would have typically “gone over” the strategies with my students in a class lecture, defining and explaining
and perhaps giving an example of each. The students would dutifully write down the information from my
lecture in their notes. At exam time, they would encounter questions asking them to identify or define the
strategies, which would be my indication of whether or not they had “learned” the material.
Looking back on those early years, I realize that I was transmitting a body of abstract, theoretical knowledge to
my students in a way that was ultimately of little value to them. They would come into my classroom with one
or two “default” strategies in their “tool kit” (likely threats and rewards) and they would leave using the same
two strategies, despite the fact that they could correctly identify or define all of them on the final exam. What
they needed was for me to teach in such a way that this knowledge became integrated into their actual skill set.
They needed to develop the ability to “read” the situations in which they would be called to lead and they
needed an expanded range of responses that would allow them to interact with their followers in a way that
was appropriate, effective, and virtuous. Only in this way would they leave my classroom having truly
mastered the content of my course.
In order to achieve this goal, I might begin by inviting students to analyze a scenario of poor leadership based
on an example from my own experience, which then creates the space where we can talk about the actual
strategies that are available for addressing the situation. I might end the discussion by providing students with
some kind of application experience—perhaps another case study or even a role-play—which allows them to
actually “practice” the material and to make the real-world connections.
Finally, this vision demands that I be self-aware and intentional about my own presence and way of being with
my students. If the goal is merely information transmission, then the identity of the teacher is largely
irrelevant. But if the goal is forming persons of wisdom, then my own presence may well be the most
important factor in reaching the goal. I need to be able to demonstrate wisdom and wholeness myself, to
convey the sense of wonder and discovery in the way I approach my subject, to build trust with my students,
and to model discipline and good work habits before them.
What most excites me about Christian education is that we who work in private Christian colleges and
universities are perfectly poised to pursue this vision. We practice a blend of teaching and research, within
settings that allow a level of flexibility that is not always found in larger, public institutions. What other
institutions are rediscovering—that character, faith, and spirituality matter—we have always understood, and
we have historically placed these qualities at the core of our mission. Most importantly, we do the work we do
because we love students. Of course, we love our disciplines and our scholarship, but our calling is ultimately
to nurture holistic transformation in the lives of young people, equipping them to see the world in a new way.
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