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Introduction
The Internal Context
Pepperdine University has a strong heritage of preparing educators. From Pepperdine’s inception
in 1937, the discipline of education has played a prominent role in the academic program of the
institution. Originating on the Los Angeles campus, Pepperdine’s Teacher Preparation Program
was reorganized into a professional School of Education in 1971. Shortly thereafter, the
undergraduate teacher education program moved to the Malibu campus in 1975 while the Teacher
Preparation Graduate Program remained on the Los Angeles campus. In January 1981, the
graduate Division of Psychology became part of the Graduate School of Education, and in March
1982, it officially became the Graduate School of Education and Psychology (GSEP).
From the start, the teacher preparation programs at Pepperdine University offered at
undergraduate and graduate campuses functioned as two distinct entities. However, in the spring
term of 2004, the Dean of the GSEP was appointed by the Provost as the institutional
representative with the California Commission on Teacher Credentialing (CCTC) for all
credentialing programs. CCTC now requires that all preliminary teacher preparation programs
offered by an institution, regardless of pathway, be aligned into one cohesive program. To meet
that requirement, significant work was done during the academic years 2010-12 to redesign the
Multiple/Single subject teacher preparation programs into a single, unified set of coursework. As
part of a the curriculum redesign, faculty members began the process of aligning coursework and
collaborating in the development of new program syllabi for implementation in fall term 2012, to
ensure compliance in the transition period. This review included the integration of the
undergraduate and graduate teacher certification programs and development of consistent
practices at the three graduate campuses (West Los Angeles, Encino, and Irvine).
Under the direction of the Dean of the GSEP, and with full support from the Dean of Seaver
College, this endeavor has been extensive and rewarding. Key stakeholders (professional
educators, colleagues, collaborative school sites) have supported the formation of a re-designed
program that will equip educators in the 21st century more effectively than before. The new
curriculum for the teaching credential program was submitted to the University Academic
Council and was approved to launch at the graduate level in fall term 2012, and at the
undergraduate level in fall 2013. The leadership organizational chart is presented in Appendix A
and the current coursework requirements are presented in Appendix B.
The program currently has two primary pathways:
(a) Undergraduate Program - assumes an ongoing relationship between undergraduate courses
and the Pepperdine Teacher Preparation Program (TPP). Candidates may complete the TPP
during their undergraduate work, or complete the final phase of the program at the postgraduate level. Most multiple subject teacher candidates in the undergraduate pathway earn
bachelor’s degrees in Liberal Arts and the single subject candidates earn degrees in the
content area they intend to teach. This pathway is only offered at the undergraduate campus
and is administered by the Humanities and Teacher Education division of Seaver College.
Candidates follow a traditional model of classroom instruction.
(b) Graduate Fifth Year Program - assumes successful completion of an accredited
undergraduate degree prior to entering the Pepperdine TPP. This program is generally offered
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at four educational centers: West Los Angeles; Irvine; Encino; and Westlake Village. The
graduate pathway is delivered in a blended format with 60% of instruction delivered in faceto-face sessions and 40% delivered in synchronous and asynchronous formats.
Pepperdine’s TPP offers two California credentials: (1) the SB2042 Preliminary Multiple
Subjects Credential typically for those who want to teach elementary school and (2) the SB 2042
Preliminary Single Subject Credential typically for those who want to teach middle or high
school. All candidates, after successfully completing the CCTC approved coursework and
requirements, are recommended to the CCTC for a multiple or single subject credential.
The External Context
Pepperdine’s TPP faculty, instructional personnel, and relevant stakeholders are actively involved
in the organization, coordination, and governance of the teacher credentialing programs in
multiple ways. These include, but are not limited to:
1. Monthly Teacher Preparation Faculty Meetings – included in these meetings over the last
couple of years were all full-time and part-time faculty, Program Director of Teacher
Education, Director and Assistant Directors of Student Teaching, Dean of GSEP, Associate
Dean of Education for GSEP, and the Director of Assessment and Accreditation.
2. Monthly Administrators’ Meetings – included in these meetings are the Dean of GSEP,
Program Director of Teacher Education, Associate Dean of Education for GSEP, Associate
Dean of Seaver College, Seaver College’s Humanities/Teacher Education Division Chair,
Director of Student Teaching, and Undergraduate Program Coordinator
3. Faculty retreats during program development – included all parties identified above, as well as
invited guests. These have included adjunct faculty, Educational Technology faculty and staff,
and presenters on various education topics.
4. Advisory Council – meets periodically as scheduled by the Dean – includes the Dean of GSEP,
Associate Dean of Education, K-12 educational partners, community members, and university
faculty and administrators.
In addition to these regular meetings, the Director and Assistant Directors of Student Teaching
are in continual contact with master teachers, field supervisors, and K-12 administrators in their
work with candidate placements. While formal evaluation is essential, the TPP has found that
maintaining close communication with Pepperdine partners and advisors in the greater
community is also essential. Often communication related to evaluation is maintained
electronically and/or on an informal basis. Email communication with K-12 school district
partners and others who support the program keeps the awareness of needs and issues current.
Verbal feedback from these connections is brought to faculty meetings for discussion.
Additionally, written feedback is provided from these parties relating to the work of student
teaching candidates. An additional form of feedback is gathered through the Comprehensive
Evaluation of Professional Teacher Preparation conducted annually by an independent
organization. This survey contacts 1st year teachers and their employers regarding program
effectiveness for teacher preparation.
5

Program evaluation has been a major influence in ongoing improvement of the TPP. Program
design elements continue to be aligned with the legislative changes for all credentials, but
program changes have been made based on valuable feedback from candidates and the strategic
alliances with K-12 school districts to address specific changes and modifications to programs
that prepare teachers and administrators. Partnerships with local districts assist in framing
program decisions. School districts are chosen primarily for the following reasons:









Willingness of site administrators to participate in the program and the availability of
qualified supervising teachers;
Adherence to state curriculum requirements;
Opportunities for linguistic and cross-cultural experiences afforded by these districts;
Identifiable self-renewing schools in which student needs and student work are the focus;
Opportunities for candidate self-evaluation and reflection are provided;
Qualitative and quantitative in-service are provided;
Community involvement is sought; and
Proximity to the campus, especially for those field experiences in which students spend
shorter periods of time at the school site.

The graduate pathway currently has one official Memorandum of Understanding (MOU) with
Conejo Valley Unified School District in partnership with EARTHS (formerly Manzanita
Elementary), as a Professional Development School (PDS). A more informal partnership is held
with Glenwood Elementary School – also in Conejo Valley School District. Pepperdine works
actively with urban schools in Southgate and Animo, as well as a large number of local school
districts and has developed fieldwork/internship relationships with numerous other schools in the
greater Los Angeles area, noted below.
Districts with fieldwork/internship partnerships in recent years
Irvine Area
West Los Angeles Area
Encino/Westlake Village Area
Elementary Schools
Benson Elementary
Del Obispo Elementary
Harbor View Elementary
La Madera Elementary
Nohl Canyon Elementary
Northwood Elementary
Palmyra Elementary
Taft Elementary
Vista Del Mar Elementary
Wilson Elementary
Middle Schools
El Rancho Middle
MacArthur Fundamental
Mendez Intermediate
Villa Intermediate
High Schools

Elementary Schools
Brentwood Science Magnet
Castle Heights Elementary
Clover Elementary
Del Amo Elementary
Farragut Elementary
Hermosa Valley Elementary
Hermosa View Elementary
Holmes Avenue Elementary
Jefferson Elementary
Juan Cabrillo Elementary
La Ballona Elementary
Overland Elementary
Richmond Street Elementary
Roscomare Road Elementary
Santa Monica Blvd. Community
Charter Elementary
Stanford Elementary
Westside Leadership Magnet
Willows Community School
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Elementary Schools
Emilita Elementary
Gault Elementary
Sherman Oaks Elementary
Triumph Charter
Middle Schools
Mulholland Middle
Porter Middle School
Portola Middle
Sequoia Middle
Sun Valley Middle
Triumph Charter
High Schools
Agoura High
Birmingham High
Calabasas High
Cleveland High

Canyon High
Corona del Mar High

Fountain Valley High
Garden Grove High
Marian High
Northwood High
Orange High
Pacifica High
San Clemente High
Santiago High
Tesoro High
Valencia High

Middle Schools

Culver City Middle
Jane Addams Middle
Markham Middle
Peary Middle
Rogers Middle
South Gate Middle
Westside Leadership Magnet
Willows Community School
Will Rogers Middle

Collegio New City Public
Environmental Academy for
Research Technology & Earth
Sciences (EARTHS)
Granada High
Grover Cleveland High
Ulysses S. Grant High

Faculty members regularly and systematically collaborate with members of the broader
professional community to more fully support teaching candidates and improve the teacher
education program. A few areas of involvement include:
•
•
•
•
•
•
•
•
•
•
•

Board of Institutional Reviewers (BIR)
Independent California Colleges and Universities Council on the Education of Teachers
California Council of Teacher Educators (CCTE)
EARTHS –PDS Partnership
Glenwood School - PDS Partnership
So. CA PDS Consortium
Reading Forums – RICA
Beverly Hills/Culver City BTSA & Induction Program
Tri-County GATE Council Best Practices Conference
Animo Leadership Academy
CABE, AERA

Pepperdine University’s mission reads:
Pepperdine University is a Christian university committed to the highest standards of academic
excellence and Christian values, where students are strengthened for lives of purpose, service, and
leadership. Pepperdine University implements this mission through a variety of educational
programs. In each school and program, the University strives for:
(1) An excellent and demanding educational experience that focuses on the student as the
heart of the learning experience, and
(2) A values-centered focus that challenges the student to examine the moral, ethical, and
spiritual dimensions of learning and life.
Growing out of this institutional mission, Pepperdine Teacher Preparation Program developed the
following mission, goals, and outcomes.
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Mission Statement
Pepperdine University TPP is a collaborative learning community of university students,
supported by a network of teacher educators, K-12 practitioners and community members,
embedded in a faith-based heritage and committee to global understanding. The distinctive
programs provide integrated experimental learning opportunities for candidates to become
reflective teachers who practice sensitivity and responsiveness to the diverse needs of
students, demonstrate a deep and flexible understanding of pedagogical content knowledge,
and engage in theoretically grounded instructional methodologies.
Pepperdine TPP is committed to:
A Learning Community Committed To The Education Of The Whole Individual.
We believe that all coursework must address the holistic needs of our students, exploring the
intellectual, spiritual and emotional dimensions of becoming a teacher. We believe that
becoming a teacher involves the difficult work of discovering meaning, developing identity
and discerning a pedagogical approach.
Praxis – Linking Theory To Practice.
We believe that teacher candidates learn best when they are engaged with teachers in real
classrooms, confronting the daily issues of teaching. Coursework is linked to classroom
experiences through rigorous explorations of theoretical foundations, solid research-based
methodologies and the art of reflective practice.
Engagement In Improving the Educational Opportunities For The Least Well-Served.
We believe in sustained involvement with urban schools in meeting the needs of all learners,
and in that endeavor, work closely with underserved schools in communities surrounding
our centers.
Working in Partnership Schools & Communities With Guidance from an Advisory
Board.
We believe in the necessity of authentic collaboration and in the generative power of
multiple perspectives. Our Advisory Council, comprised of educators, community members
and stakeholders, is committed to provide the program with external support, accountability
and guidance.
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Program Learning Outcomes
The following Program Learning Outcomes (PLOs) align upward with Pepperdine’s Institutional
Educational Objectives (IEOs) and downward with the Student Learning Outcomes (SLOs) of
each of the courses.
Students who successfully complete Pepperdine’s Teacher Preparation Program should be able to:
Knowledge and Scholarship

Faith and Heritage

Community and Global
Understanding

1. know theories of learning for
instructional time (TPE 10)

Purpose
2. fulfill professional,
legal, and ethical
obligations (TPE 12)
Service

3. plan instruction for all students
(TPE 9) and teach English
learners (TPE 7)

4. know developmentally
appropriate teaching practices
(TPE 6), demonstrate specific
pedagogical skills for subject
matter instruction (TPE 1)

5. monitor student
learning during
instruction (TPE 2)

6. know the concept of human
engagement (TPE 5) and know
how to make content
accessible (TPE 4)

7. interpret and use assessments
(TPE 3) and know theories of
development for learning about
students (TPE 8)

Leadership
8. seek professional
growth as an educator
and lifelong learner
(TPE 13)

9. create a social environment
(TPE 11)

The PLOs grew out of the CCTC’s Teaching Performance Expectations (TPEs - Revised March,
2013) which are based on the California Standards for Teachers established by Senate Bill 2042.
They prescribe what every effective teacher should know and be able to demonstrate. TPEs are
embedded throughout the teacher preparation program coursework and fulfillment of the TPEs
comes with successful completion of each course. The TPEs are listed below.
A. Making Subject Matter Comprehensible to Students
TPE 1: Specific Pedagogical skills for Subject Matter Instruction
TPE 1A: Subject - Specific Pedagogical Skills for Multiple Subject Teaching Assignments.
Teaching English - Language Arts in a Multiple Subject Assignment
Teaching Mathematics in a Multiple Subject Assignment
Teaching Science in a Multiple Subject Assignment
Teaching History - Social Science in a Multiple Subject Assignment
TPE 1B: Subject - Specific Pedagogical Skills for Single Subject Teaching Assignments
B. Assessing Student Learning
TPE 2: Monitoring Student Learning During Instruction
TPE 3: Interpretation and use of Assessments
C. Engaging and Supporting Students in Learning
TPE 4: Making Content Accessible
TPE 5: Student Engagement
TPE 6: Developmentally Appropriate Teaching Practices
TPE 6A: Developmentally Appropriate Practices in Grades K - 3
TPE 6B: Developmentally Appropriate Practices in Grades 4 – 8
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TPE 6C: Developmentally Appropriate Practices in Grades 9 – 12
TPE 7: Teaching English Learners
D. Planning instruction and Designing Learning Experiences for Students
TPE 8: Learning About Students
TPE 9: Instructional Planning
E. Creating and Maintaining Effective Environments for Student Learning
TPE 10: Instructional Time
TPE 11: Social Environment
F. Developing as a Professional Educator
TPE 12: Professional, Legal, and Ethical Obligations
TPE 13: Professional Growth
The PLOs are related to each of the courses taught in the TPP; a detailed Program Alignment
Map is provided as Appendix C, identifying the specific course in which each PLO is Introduced,
Developed, and Mastered. The Pepperdine TPP’s Assessment Plan is provided in Appendix D.
The IEOs for Pepperdine University are formed by two components: Core Commitments (i.e.,
Knowledge and Scholarship, Faith and Heritage, and Global Understanding) and Institutional
Values (i.e., Purpose, Service, and Leadership). The intersections of these three Core
Commitments and these three Institutional Values were the basis of the development of the nine
IEOs, which are provided in Appendix E. The alignment between the TPP’s PLOs and
Pepperdine’s IEOs are also provided in this appendix. The WASC Table 7.1 Educational
Effectiveness Indicators can be found in Appendix F.
Purposes of this Five Year Review
Pepperdine University is currently following a Five Year Review process for all of its programs
and majors. This process involves annual reviews in which specific PLOs are empirically
assessed, culminating in a fifth year review that assesses the whole program more
comprehensively; this comprehensive review involves a self-study written by the faculty which
provides the basis for an external program review. Because the newly created Pepperdine TPP is
in its infancy, one of the purposes of the present Five Year Review is to set a foundation upon
which annual reviews of the individual PLOs will be conducted over the next five years.
In addition to these general purposes, there are several specific purposes of the review:
1. Describe the student composition of those pursuing teaching credentials;
2. Evaluate the curriculum offered in Pepperdine’s TPP in the context of the curricula
offered by the peer and aspirational institutions;
3. Summarize the data that has accumulated over the past four years to assess the degree to
which the PLOs are being achieved;
4. Review background/ experience of current faculty in light of curricular program needs;
5. Evaluate the demand for the program; and
6. Examine the sustainability of the program in light of the demand for the program and the
allocation of resources.
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Analysis of Evidence
Evidence of Program Quality
Students.
According to the Profile of Teachers in the U.S. 2011 published by the National Center for
Educational Information, White teachers make up 84% of the teaching force in the US (down
from 91% in 1986). Comparatively, 65% of Pepperdine’s teacher candidates identify themselves
as White, 10% identify themselves as Hispanic, 10% identify themselves as Asian, and 8%
identify themselves as Black. A greater percentage of Pepperdine TPP teacher candidates identify
themselves as non-White than the nation as a whole.

of Students Enrolled in 2011-2012
Pacific lslancJer
Black
4

14

Asian
17
American lnclian

1
Hispanic

18

The percentage of female students in the Pepperdine TPP (85%) mirrors that of the nation
in which 84% of the teaching force is female (up from 69% in 1986). This is substantially higher
than percentage of females at Pepperdine as a whole. As seen below, the gender make-up of the
TPP has remained fairly stable over the past few years, with an increase in the percentage of male
students in 2012-2013 academic year.
Enrollment by Gender
Gender
Females
Males

2009-2010
230 (82%)
50 (18%)

2010-2011
179 (86%)
31 (14%)
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2011-2012
146 (85%)
26 (15%)

2012-2013
151 (75%)
49 (25%

The Curriculum and Learning Environment.
Description of How the Curriculum Has Changed. Over a two year period, the Pepperdine
Teacher Education faculty at Seaver and the GSEP met to redesign curriculum and develop a
coordinated program with an offering of an undergraduate credential pathway and a MA
/credential pathway. This unification was prompted by: (1) a mandate by the state accrediting
agency, the California Commission on Teacher Credential (CCTC), that we function as one
program, (2) an interest in pursuing national accreditation through the Council for the
Accreditation of Educator Preparation (CAEP), formerly NCATE, which requires that we operate
as one program, and (3) a request from the Provost to offer a more coordinated program.
The new curriculum is a total of 34 units (a reduction from 47 units in the graduate pathway and
from 35 (MS) and 36 (SS) in the undergraduate pathway) and has a greater emphasis on
integration between the clinical experience and the course work theory to practice integration.
The new curriculum was implemented in Fall 2012 at the graduate school and in Fall 2013 at
Seaver due to differing SAC and UAC deadlines at Seaver and GSEP. Technology, diversity, and
special populations were embedded in courses throughout the program. It also placed the
program in line with Pepperdine’s peer institutions who offer the masters and credential for 30-32
units. Tables listing the curriculum changes in the graduate and undergraduate pathway are
provided below.
Graduate Pathway Curriculum Changes
Former Curriculum in the Graduate
New Curriculum in the Graduate Pathway as
Pathway
of Fall 2012
Course Course name
Units
Course Course name
Units
#
#
ED 600
ED 601
EDTC
605
EDTC
606
EDTC
610
ECTC
611
EDTC
645
EDTC
672
EDTC
673
EDTC
674
EDTC
677/678

Historical and Philosophical
Foundations of Education
Psychological Foundations of
Education
Visual and Performing Arts

3

Health and Physical Education

1

Advanced Study of Teaching
Special Populations
Identity, Inquiry, and Vocation

3

Language Acquisition and
Language Arts Methods
Cultural Diversity
Second Language
Development: Theories and
Foundations
Second Language
Development: Methods and
Practice
Environmental and
Instructional Strategies for the
Diverse

MATP
600
MATP
610
MATP
620
MATP
630
MATP
660
MATP
662
MATP
664
MATP
670
MATP
672

Human Development

4

Instructional Design

4

Literacy in the 21st Century

4

Teaching English Learners

3

His-SocScience/VisualPerf Arts

2

Sci-Math-Tech Methods

3

Language Arts

3

Developing Secondary Methods

3

Developing Content Area

1

2

MATP
674

Advanced Secondary Methods

3

3

MATP
676

Advanced Content Area

1

3
1

1, 1,
1
4
3
3

12

EDTC
679/682
EDTC
680/683
EDTC
681/684
EDTC
691/695

Classroom: MS/SS
Introduction to Student
Teaching: MS/SS
Student Teaching in the School:
MS/SS
Advanced Student Teaching:
MS/SS
Mathematics and Science
Methods for Elementary
Schools (MS) or Developing

4
4
4
3

MATP
681
MATP
682
MATP
683
MATP
691

Clinical Experience 1

1

Clinical Experience 2

2

Clinical Experience 3

2

Design and Action Research 1

3

MATP
692

Design and Action Research 2

3

TOTAL UNITS

34

Secondary Teaching
Methods (SS)
EDTC
693/694

Linking Literature and
Composition with
History/Social Science (MS) or
with Content Area Instruction
(SS)
TOTAL UNITS

3

47

Undergraduate Pathway Curriculum Changes
Former Curriculum in the Undergraduate
New Curriculum in the Undergraduate
Pathway
Pathway as of Fall 2013
Course Course name
Units
Course Course name
Units
#
#
EDUC
351
EDUC
561
EDUC
562
EDUC
564M/S
EDUC
570
EDUC
567,
568, 569
EDUC
571
EDUC
566
EDUC
581
EDUC
585
EDUC
572/582

Child and Adolescent
Development
Educational Psychology

4

The School and Society

4

Literacy Theory and Methods:
MS/SS
Culture, Language, and
Learning
Curriculum and Methods of
Teaching Social Science/
Science/Mathematics
in the Elementary School
Introduction to Multiple Subject
Student Teaching
School Curriculum and
Methods for Single Subject
Introduction to Single Subject
Student Teaching
Educational Technology
Workshop
Advanced Student Teaching:
MS/SS
TOTAL UNITS

4

4

4
1, 1, 1

4
4
4
2
6
35 MS/
36 SS
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EDUC
251
EDUC
461
EDUC
462
EDUC
463/464
EDUC
465
EDUC
501

Human Development

4

Instructional Design

4

Educational Foundations

4

Literacy in the 21st Century:
MS/SS
Teaching English Learners

4

Clinical Experience 1

0

EDUC
510
EDUC
520
EDUC
521
EDUC
530
EDUC
531

Teaching and Content Area
Methods: MS
Teaching and Content Area
Methods: SS
Clinical Experience 2

4

Advanced Teaching Methods

4

Clinical Experience 3

4

TOTAL UNITS

34

4

4
2

Comparison of Curriculum with Peer and Aspirational Institutions. The California
Commission on Teacher Credentialing (CCTC) has chosen not to prescribe a specific academic
curriculum for the teaching credential. Therefore, one of the most informative methods of
evaluating the current curriculum is by comparing it with the curricula offered by the three
institutions identified as Pepperdine’s Peer (i.e., Loyola Marymount University and University of
California, Santa Barbara) and Aspirational (i.e., University of Southern California) Institutions.
The course offerings in Pepperdine’s TPP are listed in Appendix G, along with those of the
designated institutions.
In general, Pepperdine curriculum aligns relatively well with the curricula offered by these
institutions, with most of the classes offered in the TPP matching those offered in the peer and
aspirational schools. In other ways, the TPP curriculum varies from comparison institutions.
First, UCSB offers a variety of 1 and 2 unit courses over 5 quarters and therefore offers a greater
variety of courses than the other institutions, including Pepperdine. Second, two institutions offer
separate courses in Teaching English Learners and in ELD/SDAIE methods and procedures.
Pepperdine offers all this content in one 3 (graduate pathway) or 4 (undergraduate pathway) unit
course entitled Teaching English Learners. Third, all three of the comparative institutions offer
separate courses for each single subject content area. In contrast, Pepperdine’s undergraduate
pathway offers one 4-unit teaching and content area methods course for all candidates seeking a
single subject credential that individualizes coursework to each candidate’s content area. In the
graduate pathway, single subject candidates take two 1-unit content-specific methods courses,
though the course title is not subject specific. With the recent changes to the Title 5 section
80499 that requires individuals seeking an Added Authorization to complete a 3- unit subject
specific pedagogy course, it has been decided that MATP 670 (Developing Secondary Methods)
will be changed from 3 to 2 units, MATP 672 (Developing Content Area) will be changed from 1
to 2 units, MATP 674 (Advanced Secondary Methods) will be changed from 3 to 2 units, and
MATP 676 (Advanced Content Area) will be changed from 1 to 2 units. By doing this, students
will have a total of 4 units of Content Area methods instruction (2 units in MATP 672 and 2 units
in 676). These changes have been submitted to UAC for approval.
Measures of Effectiveness. Data on program effectiveness is collected from multiple sources,
analyzed and utilized to guide program improvement. Data sources informing program
improvement include but are not limited to: course evaluations, Noel-Levitz Adult Student
Priorities Survey (currently graduate pathway only), Comprehensive Evaluation of Professional
Teacher Preparation Programs, and Program Evaluation Surveys. The results of these data are
provided to the faculty prior to a 1-day meeting, and discussion during the meeting identifies any
recommended action steps for program improvement. An explanation of each of these data
sources and their findings are reported below.
Course Evaluations
Student input is gathered through a variety of forms of regular evaluation. Formal course
evaluations of both the course content and the instructors are gathered at the end of each semester
for all courses in both the undergraduate and the graduate programs. The course evaluation form
has two main sections: questions related to The Course (e.g., “The course tests and evaluations
are appropriate in content and difficulty” and “The course has increased my knowledge or
understanding of the subject”) and questions related to The Professor (e.g., “The professor shows
interest and enthusiasm for teaching the course” and “The professor presents course material in a
clear and engaging manner”). Each item is rated on a 5-point Likert scale with options score
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values given from 1 to 5 for (respectively) Strongly Disagree, Disagree, Undecided, Agree, and
Strongly Agree, The form is scored in a manner that allows summary scores for each item, for
The Course items, and for The Professor items. Student evaluations of professors are anonymous
and confidential and are reviewed by the division chair at Seaver College or the Program Director
and the Associate Dean at the Graduate School of Education and Psychology. They are then sent
to the Deans to determine if any program/staffing adjustments need to be made.
In addition, candidates evaluate each supervising teacher and each District Field Supervisor as
part of the conclusion of their field experience and during exit interviews at the end of the
program. Student evaluation data are anonymous. These data are reviewed by the appropriate
faculty and program administrators and used to make appropriate program changes.
End-of- Program Survey
An End-of- Program Survey was designed last year in order to gain indirect evidence on the
newly implemented program. For this reason, only data from last year’s survey administration is
available. The survey is administered to all TPP completers and collects feedback on a variety of
program components. Section 1 includes: (1) advising and support services, (2) admissions and
financial aid, (3) campus climate, (4) instructional effectiveness, and (5) credential services.
Section 2 includes program specific categories such as pedagogy, cultural/cognitive proficiency,
assessment, reflection, professionalism, technology, and scholarly writing. Respondents score
each item on a scale of 1 (inadequate), 2 (adequate), 3 (good), 4 (very good), and 5 (outstanding).
Results of this evaluation for the 2012-2013 school year can be found in Appendix H and mean
scores on the program specific items (section II) can be found below.
2012-2013 Mean Scores on End-of-Program Survey
Section II Survey item
Graduate Pathway
Undergraduate Pathway
Mean Responses
Mean Responses
(N=3 of 48)
(N=9 of 10)
1. Pedagogy
2.3
4.7
2. Cultural /Cognitive Proficiency
2.7
4.4
3. Assessment
2.7
4
4. Reflection
4
4.7
5. Professionalism
4
4.4
6. Technology
3.3
5
7. Scholarly Writing
3.3
4.4
8. Overall Preparedness
3.3
4.8
Candidates in the undergraduate pathway appear to be very satisfied with all aspects of the
program. The graduate pathway responses are a reflection of the new program coursework that
was launched in Fall, 2012, whereas the undergraduate responses refer to the old program
coursework. (The undergraduate pathway launch began in Fall, 2013). As with any new
program, there were adjustments required by both faculty and students. Specifically, the new
program for the graduate pathways not only reflects the new coursework, but it is now taught in a
blended format with 60% face-to-face sessions and 40% on-line. This change was a significant
adjustment for candidates, who were accustomed to a 100% face-to-face format. In 3 areas,
graduate candidates scored the areas in the 2-3 range, which reflects they considered the program
adequate to good in preparation. Two areas received ratings of 3.3 which indicate that the
15

candidates felt these areas provided good preparation. Two areas were rated 4’s. These areas of
reflection and professionalism are key elements required for today’s educators. Candidates rated
overall preparedness at a 3.3 for the graduate pathway. Undergraduates rated overall
preparedness at a 4.8.
It is important to note that due to the low number of responses in the graduate pathway, this data
can only be used to draw initial conclusions. However, two sessions when candidates met with
the Program Director and Director of Clinical Experience confirmed the overall rating.
Noel-Levitz Adult Student Priorities Survey
The Noel-Levitz Adult Student Priorities Survey is administered every two years to the graduate
pathway graduates. The survey collects information from a sample of students in order to learn
about student priorities and levels of satisfaction. Based on a 7-point scale, respondents rank 70
items on the level of importance for each survey item and then rank their level of satisfaction for
the same item. Strengths and any resulting gaps between priorities and levels of satisfaction are
identified. The survey items represent areas of overall satisfaction with university services,
systems, and processes rather than specific curricular areas. However there are items that address
levels of satisfaction with faculty knowledge and accessibility which is correlated with course
evaluations to guide in faculty/course decisions. The indirect evidence gleaned from the results of
the survey is used to inform the graduate pathway’s improvement efforts.
The 2012 graduate pathway survey data revealed that the areas with the smallest gaps between
priority and satisfaction in the graduate pathway (indicating the program met their expectations)
were in the areas of online academic services, printed information, physical safety, assistance in
developing a degree plan, and innovation in teaching theories and practices. Areas with the
largest gaps (indicating relative dissatisfaction) were in the areas of timely responses to student
complaints, advising, options in program of study, readily available channels for student
complaints, and return on financial investment. The full report can be found in Appendix I.
Comprehensive Evaluation of Professional Teacher Preparation Programs
Pepperdine University contracts with the California Center for Teacher Quality (CCTQ) to
conduct a comprehensive evaluation of the professional teacher preparation program which
compares Pepperdine graduates with graduates from eight other California Private Universities.
This confidential report describes the professional preparation of the cohort of teacher candidates
who finished their credential program during the prior academic year. Participants include public
and private school teachers at all locations inside and outside of California, including individuals
with year-long assignments and those serving as day-to-day substitute teachers.
Specific areas of the report address descriptive information about the participants and their
schools, evaluation of Teacher Education Program effectiveness for general and specific teaching
practices, participant response to value of the program, and quality in relation to accreditation
standards for credential programs. Appendix J provides the 2012-13 items evaluated in relation
to teaching practices. Each of these items is directly linked to the Teaching Performance
Expectations (TPEs) identified by the State of California, which are further correlated to the
PLOs for Pepperdine’s TPP. The indirect evidence from these reports is reviewed by the Dean
and disseminated to the appropriate parties for analysis. Results were referenced to inform
planning of the new course structure.
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Participants rate each item as either “Well or adequately prepared” or “Somewhat or not
prepared.” Analysis of the past few years has presented an overall pattern of employers rating
first year Multiple Subject teachers a bit higher than the teachers rate themselves on most items.
The reverse is seen for the Single Subject teachers. Small sample groups make it difficult to draw
comprehensive conclusions. However, the trends have provided faculty with insight into
curricular needs that can be modified to more fully address areas that are presenting a challenge
for first year teachers.
Focus Group
A focus group with ten candidates from the graduate pathway met on February 27, 2014 to share
feedback on their experiences mid-way through the academic year. Recommendations from
candidates included a review of the course sequence and the unit allocation for methods courses.
They proposed an earlier start for the Teaching English Learners course (first phase rather than
second phase) and an increase in units for the History/VPA course (currently 2 units) in line with
the STEM methods course (currently 3 units) for multiple-subjects candidates. Additionally, they
felt that special educational needs, gifted and talented education, and the use of technology in
teaching and learning should be embedded in all coursework, but especially methods courses.
Clinical Experiences Relevant to Program Goals. Pepperdine TPP promotes positive,
collaborative relationships with K-12 school districts in order to meet program goals and to
maintain a high quality, teacher preparation program for undergraduate and graduate teaching
candidates. There is a planned sequence of fieldwork for candidates throughout the teacher
preparation program, structured in terms of three Clinical Experiences. This plan provides an
early learning period, a decision making time for the student and for the faculty about that
student’s possible success or failure, and finally a commitment to operate as a full-time credential
candidate in a closely supervised student teaching situation. This provides for growth that is
continual, reflective and substantive. Field experiences are aligned with coursework taken
simultaneously. Students are encouraged to attend all staff development workshops, faculty
meetings, student study team meetings, PTA meetings and committee meetings possible in order
to continue their professional learning in the school setting.
Available options for observation/participation fieldwork and /or student teaching are discussed in
class, so far as is possible, with candidates and their professors. With the emphasis on preparing
credential candidates to teach English Language Learners in a regular classroom setting, every
effort is made to place credential candidates in appropriate school sites that will provide them this
type of experience. Credential candidates’ placements and the work and experiences within these
placements are planned collaboratively with the candidate, the Directors of Clinical Experience,
who also provide and monitor field work placements, the University Field Supervisor, and the
professor of the methods course or seminar taught on campus.
Regular review of field placements is ongoing. It is done informally through conversation and
regular meetings and formally through evaluation forms completed by University Field
Supervisors and Master Teachers (results reported in “Student Learning” section below). As
University Field Supervisors make their regular visitations and these are discussed with the
Director of Clinical Experience, decisions are made to continue placements or change placements.
Change of placements is rare, as sufficient care is taken to make optimum placements initially.
Some restraints, however, are enforced by school districts insisting on district level school and
teacher choices, and occasionally personality or professional problems make changes necessary.
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Placements are formally reviewed after each placement period as credential candidates are rotated
into new assignments. This is done through credential candidate and field supervisor evaluation
forms and through informal discussions.
Student Learning and Success.
Data on candidate and program completer performance is collected, analyzed and utilized to
guide program improvement. Candidates are assessed for content knowledge and teaching
performance abilities. Content knowledge is primarily assessed through the CATs (Content Area
Tasks) as well as exams, including the CBEST (California Basic Educational Skills Test), CSET
(California Subject Examination for Teachers), and the RICA (Reading Instruction Competence
Assessment). Teaching performance abilities are assessed through each phase of candidate
fieldwork with evaluations by Master Teachers, University Field Supervisors, and faculty. The
summative assessment of pedagogical competence is the Performance Assessment for CA
Teachers (PACT) Teaching Event. Direct evidence of student learning is described below.
California Educator Credentialing Examinations: CBEST, CSET, RICA
The CCTC requires that multiple subject candidates pass: (1) all three subtests of the Multiple
Subject CSET (California Subject Examination for Teachers), (2) the CSET Writing exam or the
California Basic Educational Skills Test (CBEST) to fulfill their Basic Skills Requirement, and
(3) the RICA (Reading Instruction Competence Assessment) which is a reading instruction
competence assessment. Single Subject candidates must pass the CBEST and the CSET in the
content area in which they are seeking their credential. Pepperdine TPP’s pass rates on these
exams are provided below:
Pepperdine TPP Initial Exam Pass Rates
2010-2011
2011-2012
2012-2013
85%
85%
88%
87%
87%
91%
91%
91%
82%

CBEST
RICA
CSET

Group
2010-11
2009-10
2008-09

Summary Pass Rates of Program Completers
Number taking
Number passing
Pass rate (%)
tests
tests
102
100
98
137
133
97
105
105
100

State Average
pass rate (%)
96
98
99

Assessment Data for Program Completers, 2007-2012
Exam
CBEST
English I CSET
English II CSET
English III CSET
English IV CSET

20072008
100%
100%
100%
100%
100%

20082009
100%
100%
100%
100%
100%
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20092010
100%
94%
94%
94%
94%

20102011
100%

2011-2012
100%
91%
100%
100%
100%

Multiple Subjects I CSET
Multiple Subjects II CSET

100%
100%

100%
100%

100%
100%

100%
100%

100%
100%

Multiple Subjects III CSET

100%

100%

99%

100%

100%

Writing CSET
RICA
Social Science I CSET
Social Science II CSET
Social Science III CSET

100%
99%
100%
100%
100%

100%
100%

100%
95%
100%
100%
100%

100%
96%

100%
93%

Note - Pass Rate not reported if number of Test Takers is fewer than 10.

PACT (Performance Assessment for California Teachers)
The CA Commission on Teacher Credentialing (CCTC) established a requirement that all
candidates must pass a state-approved Teaching Performance Assessment (TPA) in order to be
recommended for a preliminary teaching credential. Pepperdine’s TPP adopted the PACT
(Performance Assessment for CA Teachers) as its TPA and uses it as a key assessment tool to
make critical decisions about candidate competence. PACT began as a consortium of teacher
preparation programs at 30 universities, 1 district internship program, and 1 charter school
network who joined together to develop a teacher performance assessment. It was enacted to
ensure that regardless of the pathway (e.g., student teaching, district internships, university
internships), teacher candidates in California meet a uniform set of standards. Among other
provisions, it established a requirement for all California candidates for a preliminary teaching
credential to pass a state-approved teaching performance assessment with demonstrated validity
and reliability to supplement training, course assignments and supervisor evaluations.
At Pepperdine, teacher candidates upload their PACT Teaching Event on TaskStream, an
electronic storage platform that provides a centralized information and communication hub for the
TPP’s assessment, accreditation, and planning activities. The PACT Teaching Event is scored by
external assessors on TaskStream and consists of 5 tasks: (1) Context for learning, (2) Planning
instruction and assessment, (3) Instructing students and supporting learning (documented in a
video-tape of the teacher candidate’s teaching), (4) Assessing student learning, and (5) Reflection
on teaching and learning. These five tasks are scored by a total of 12 rubrics which provide
feedback for both teacher candidates and for programs. Teacher candidates are given a score of 1,
2, 3, or 4 (4 being the strongest) on each rubric with scores of 2 or above considered “passing.”
Taken together, the 2-3 rubrics within each scoring category provide feedback that is targeted at
different constructs, providing a multi-dimensional picture of performance in each category and
providing a complex picture of teacher candidate strengths and areas for growth as well as
program strengths and targets for program improvement. An explanation of each scoring
category as well as its corresponding PLO and TPE is provided below.
Rubric/Scoring PLO/TPE
Category
addressed

Sub-category

Explanation

Rubric #1:
Planning

PLOs #3, 4
TPEs: 1, 4, 9

Establishing a balanced
instructional focus

Rubric #2:
Planning

PLOs #3, 4, 6
TPEs: 1, 4, 5, 6,

Making content
accessible

How do the plans support student
learning of skills and strategies to
comprehend and/or compose text?
How do the plans make the
curriculum accessible to the students
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Rubric #3:
Planning

7, 8, 9
PLOs: 5, 7
TPEs: 2, 3

Designing assessments

Rubric #4:
Instruction

PLOs: 4, 6, 9
TPEs: 1, 5, 11

Engaging students in
learning

Rubric #5:
Instruction

PLOs: 5, 6
TPEs: 2, 5

Monitoring student
learning during
instruction

Rubric #6:
Assessment

PLOs: 4, 7
TPEs: 1, 3

Analyzing student work
from an assessment

Rubric #7:
Assessment

PLOs: 6, 7
TPEs: 3, 4

Using assessment to
inform teaching

Rubric #8:
Assessment

PLOs: 6, 7
TPEs: 3, 4

Using feedback to
inform student learning

Rubric #9:
Reflection

PLOs: 1, 2, 5, 8
TPEs: 2, 10, 12,
13

Monitoring student
progress

Rubric #10:
Reflection

PLOs: 1, 2, 8, 9
TPEs: 10, 11,
12, 13

Reflection on learning

Rubric #11:
Academic
Language

PLOs: 3
TPEs: 7

Understanding language
demands and resources

Rubric #12:
Academic
Language

PLOs: 3, 4, 6, 7
TPEs: 1, 4, 7, 8

Developing students’
academic language
repertoire

in the class?
What opportunities do students have
to demonstrate their understanding of
the standards/objectives?
How does the candidate actively
engage students in their own
understanding of skills and strategies
to comprehend and/or compose text?
How does the candidate monitor
student learning during instruction
and respond to student questions,
comments, and needs?
How does the candidate demonstrate
an understanding of student
performance with respect to
standards/objectives?
How does the candidate use the
analysis of student learning to propose
next steps in instruction?
What is the quality of feedback to
students?
How does the candidate monitor
student learning and make appropriate
adjustments in instruction during the
learning segment?
How does the candidate use research,
theory, and reflections on teaching
and learning to guide practice?
How does the candidate identify the
language demands of learning tasks
and assessments relative to the
students’ current levels of academic
language proficiency?
How do the candidate’s planning,
instruction, and assessment support
academic language development?

The PLOs for the TPP program correspond with the five PACT Teaching Event tasks and
therefore PACT scores are used as direct evidence of student learning. The PLOs assessed by
each rubric are indicated on the table above. Comparative results for the mean scores of
candidates that took the PACT during 2011-2012 and 2012-2013 are represented in the following
figures by content area.

20

C::01nporison of M.oth Sc-::,rcs

"

111
1~1111

"··'

"
:1

:,

it

•. 1

.;;

.. ,,

• :.i.·11-::·,
t ,1.-

•:

.. ;

.. ,,

., .....

~

.......

,. ~·:.,

• ::n::-::·.:c
, 1r :.,

,

"

...,

I

21

Comparison of World Languages

Co m p ari son o f Scie nce Sco res
3
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0.5
0
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#2
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#6

I IIII
#7
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3.5
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#5
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Co mpari son o f Rubri c Ave ra ges
3
2.5

2
1.5
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0
#l
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The fact that 95% of the teacher candidates that took the PACT last academic year passed on their
first try is direct evidence that Pepperdine TPP candidates are meeting state-mandated teaching
performance expectations. It is also encouraging that mean scores on every rubric but two
increased from the 2011-2012 school year to the 2012-2013 one. The data revealed that teacher
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candidates are most prepared in the first scoring category (PLOs #3, 4, 5, 6, and 7) which focuses
on planning (Task 2). This is not surprising considering lesson planning is a consistent focus of
teacher education coursework and fieldwork and that all students have experience responding to
Task 2 in their Content Area Tasks. One area identified from scores and student feedback was the
need for more training in assessment. Candidates were comfortable with designing rubrics and
scoring student work, but requested more guidance in analyzing assessments at deeper levels.
This is part of the PACT requirements. The faculty made adjustments in coursework to
incorporate more discussions related to analyzing student work and how that guides future
instruction. The course redesign also incorporated more reflective practice. This is another key
component of the PACT event and student work samples taken from PACT events indicated
many candidates were writing surface level reflections. Student reflections have improved on the
whole and they are demonstrating more thoughtful practice.
The lowest score is on rubric 5 (PLOs #5, 6 and Task 3) which is “monitoring student learning
during instruction.” This skill is assessed by examining the teacher candidate’s interaction with
his/her students in the video clips and the degree to which s/he makes appropriate adjustments in
instruction during the learning segment. Perhaps candidates need better instruction on what video
clips to submit to the external assessors that best capture how the candidates adjust instruction
and respond to student questions, comments, and needs.
Supervisor Evaluations
Supervisor Evaluations from Master Teachers (MTs) and University Field Supervisors (UFSs)
provide beneficial direct evidence on teacher candidate development. MTs are in-service teachers
that host teacher candidates in their classrooms, providing invaluable practical experience,
support, instruction, and feedback. MTs assess teacher candidate performance by completing
evaluations mid-way and at the end of the candidate’s time in their classrooms.
University Field Supervisors are university employees who work cooperatively with the MT, the
Director of Clinical Experience, and the school site personnel and support teacher candidates by
observing, conferencing, providing constructive criticism, and assessing them throughout their
placement. UFSs complete 4-6 evaluations of their assigned teacher candidates in each of their
Clinical 2 and 3 experiences. Digital evaluation forms from the MTs and UFSs are gathered and
housed on TaskStream. Supervisor evaluations are focused on five major areas of teacher
candidate instruction related to the PLOs and TPEs as indicated below.

Criterion # Criterion
1
Organizes subject matter for student learning
2
Plans instruction and assesses student learning to
design learning experiences for all students
3
Engages and supports all students’ learning
4
Creates and maintains an effective environment for
student learning
5
Develops as a professional educator
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PLO #
4
3, 5, & 7

TPE #
1
2, 3, 8, & 9

3, 4, & 6
1&9

4, 5, 6, & 7
10 & 11

2&8

12 & 13

Summary of Student Learning
As described earlier in this report, Pepperdine’s TPP has undergone a significant redesign. Part
of the redesign was to define new PLOs that would more fully articulate the goals of the program.
Additionally, a formalized plan of assessment was developed that addresses not only the Teacher
Preparation Program, but all education credential programs, per CCTC accreditation
requirements. Therefore, because much of this is a work in progress, there are no historical
annual evaluation reports that tie to the current Teacher Preparation Program. Because this is the
first Five Year Review that has been conducted since the redesign, and because the PLOs were
not articulated until 2010, the present review can serve as a foundation for future reviews.
Appendix D shows the calendar for the review process, including both the Annual Reviews that
have been completed and those scheduled for the future.
After analyzing the direct evidence of student learning (the PACT scores, evaluations by Master
Teachers and University Field Supervisors, and exam scores) as well as the indirect evidence
(End-of-Program Survey, Noel Levitz Survey, and CCTQ report), it was confirmed that the
Pepperdine TPP is meeting its PLOs. One of the strengths of the TPP’s assessment process is that
four assessment tools are standardized state-wide assessments evaluated by external, calibrated
assessors and experts in the field. The direct evidence gleaned is extremely valuable in evaluating
Pepperdine candidates’ competencies in terms of state-wide standards of discipline-specific
knowledge and pedagogical proficiency. Pepperdine teacher candidates’ strong passage rates
(82% and higher) on the California Educator Credentialing Examinations is direct evidence of
their basic core knowledge, subject matter proficiency, and competency in offering effective
reading instruction.
Additionally, the PACT Teaching Event results provide additional direct evidence that
Pepperdine’s teacher candidates not only know their content area, but that they are pedagogically
competent. Candidates scored a mean of “2” (which is considered a passing score) or higher in
every category. The PACT, which is a state-approved Teaching Performance Assessment (TPA),
is designed to assess whether candidates meet California’s Teaching Performance Expectations
(TPEs). Successful completion of the TPA is required to earn a California Preliminary Multiple
Subject or Single Subject Teaching Credential. Pepperdine TPP’s 95% first-time pass rate of this
requirement is a strong indicator that the TPP is meeting its PLOs. This state-wide assessment
combined with the program-specific UFS and MT evaluations provide a comprehensive picture of
candidate competencies and student learning. All the direct evidence points to candidate subjectmatter proficiency and pedagogical competency expressed in the PLOs.
Faculty/Staff. The TPP faculty is primarily comprised of 10 full-time faculty, 1 part-time
faculty, and 19 adjunct faculty listed in Appendix L. The full- and part-time faculty all hold
terminal degrees in specialization areas that are broadly dispersed across the domain of education,
providing for full coverage of the primary topic areas in the TPP curriculum. The list of
publications (Appendix M) and presentations (Appendix N) since 2009 attests to the productivity
of the TPP faculty.
The eleven faculty members hold membership in appropriate professional organizations,
including the American Educational Research Association (AERA), the California Council on
Teacher Education (CCTE), California Association for Bilingual Education (CABE), Independent
California Colleges and Universities Council on Education of Teachers (ICCUCET), American
Association of Colleges for Teacher Education (AACTE), Association of Christian Educator
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Preparation Programs (ACEPP), National Association of Professional Development Schools
(NAPD), Southern California Professional Development School Consortium, International
Reading Association, and Association of Literacy Educators and Researchers (ALER).
Together, they serve (or have served at some point since the 2009) on the editorial boards of
several professional journals, including the Stone-Campbell Journal (Carrie Birmingham) and
R.E.A.D. (Reading Exploration and Discovery)(Kathy Lacey). Additionally, they have held
leadership positions in professional organizations including the ICCUCET (Treasurer from 201113, Carrie Birmingham and Treasurer from 2013 to present, Carrie Wall), ALER (Program
Committee, Kathy Lacey), AERA Family, School, Community Partnerships SIG (Treasurer,
Reyna Garcia-Ramos), and AERA Bilingual Education Research Committee SIG (Secretary,
Reyna Garcia-Ramos).
The faculty has been honored for their high quality teaching. Margot Condon and Anthony
Collatos were the recipients of Pepperdine’s Howard A. White Award for Teaching Excellence.
Reyna Garcia-Ramos received the Distinguished Teacher Educator Award from the California
Council on Teacher Education (CCTE).
The TPP faculty members applied for and/or received several external grants since 2009,
including grants from Los Angeles Unified School District ($26,000, David Stevens), WoodClaeyssens Foundation ($88,764, Carrie Birmingham & Kathy Church Lacey), Pepperdine
University and EARTHS Partnership Goodall Foundation ($5,000, Kathy Church Lacey), and
Pepperdine University and EARTHS Partnership Amgen, Inc. ($40,000, Kathy Church Lacey).
They also received internal grants, including grants from Pepperdine University Faculty
Scholarship Award Program ($3,000, Kathy Church Lacey); Advancement of Student Learning
Council ($5,000, Carrie Wall), and Pepperdine University’s Center for Faith and Learning
($3700, Anthony Collatos). Additionally, Anthony Collatos received five grants from the
California Community Foundation in the amounts of $110,000, $180,000, $110,000, $20,000, and
$15,000; one from The Carol & James Collins Foundation for $10,000; one from Union Bank for
$5,000; one from Google for $12,000; and one from the United Way for $78,000.

Evidence of Program Viability and Sustainability
Demand for the Program. A report from the California Commission on Teacher Credentialing
last year at the meeting of the California Council on Teacher Education in San Jose stated that in
the last five years, there has been a 30% decline in the number of teaching credentials granted
statewide from 23,320 in 2007-2008 to 16,450 in 2011-2012, and that enrollment in teacher
preparation programs statewide has declined by 41% in the same time period (see figure on next
page).
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This steady decline in enrollment in California teacher preparation programs is no different at
Pepperdine over the past few years. See figure below.
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However, given that 19% of the teaching force is over age 55 and nearing the average retirement
age of 62, it is reasonable to assume that within a few years enrollment in teacher education
programs statewide and at Pepperdine will increase, and enrollment will trend upward. In fact, it
was recently announced that after years of layoffs and hiring freezes, L.A. Unified expects to hire
more than 1,300 instructors for next year. This represents the first significant positive change in
the employment climate since 2007 when hiring ceased due to the economic recession, a drop in
federal funding, and declining enrollment.
Allocation of Resources.
Faculty. Currently, there are 7 full-time faculty, 1 part-time faculty, and 18 adjunct
faculty in the graduate pathway. There are 3 full-time faculty and 1 adjunct in the undergraduate
pathway. A table summarizing this data is provided below.
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Pathway

Graduate
Undergraduate
Total in TPP

# of full-time
faculty

# of part-time or
adjunct faculty

7
3
10

21
1
22

# of students
enrolled
presently
130
70
200

Student to full-time
faculty ratio
19: 1
23:1
20:1

The data indicates that the TPP has a sufficient number of faculty and staff to maintain
program quality. It also indicates that faculty in the undergraduate pathway are serving a more
students per faculty member than their counterparts in the graduate pathway. However, many
graduate faculty teach in other graduate programs not discussed in this report.
Administrative and Support Staff. The TPP has seven staff members, as well as support personnel
in the writing center, library, and technology center. In July, 2010, three new positions were
created to more fully support the teacher education program across campuses: a Director of
Student Teaching, a Credential Analyst, and a Director of Assessment and Accreditation. Most
recently, a Placement Coordinator was hired to support the needs of the program. Each of these
four people are primarily housed in West LA, but work from the Malibu campus once a week.
Leadership for the teacher preparation program (Dean of GSEP, Associate Dean of Education,
and Academic Program Chair) has been given the authority to create strategies that will ensure
the needs of each program are met. Working in collaboration with education faculty, and with the
support of the university, the unit leadership gathers quantitative and qualitative data, reviews
current research and considers input from all stakeholders when making decisions to guide
program improvement. To facilitate creating a cohesive, university-wide teacher preparation
program, the Provost appointed the Dean of GSEP to be the institutional representative for
accreditation of the education preparation programs (as indicated on the Organization Chart,
Appendix A).
The undergraduate pathway, Seaver College, is housed in the Humanities/Teacher Education
Division. The Dean of Seaver College has responsibility for all academic programs in the
undergraduate school as well as for the fiscal and administrative functioning of the school. He has
delegated responsibility for all education faculty related matters to the Chair of the Humanities
Division.
The Graduate School of Education and Psychology (GSEP), under the leadership of its Dean,
provides preparation programs for teaching in elementary and secondary schools as well as
preparation for administrative services credentials. The Dean of the Graduate School of Education
and Psychology has responsibility for all academic programs in the graduate school as well as for
the fiscal and administrative functioning of the school. She has delegated responsibility for all
graduate degree programs in education to the Associate Dean for Education.
The University generously supports the teaching, scholarship, and creative productivity of
faculty members with adequate facilities and resources. The workloads, schedules, salaries and
benefits of faculty members also support these activities. Overall, the University provides
classrooms and other learning facilities that enable its faculty to teach effectively. The University
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also provides substantial research-related support for faculty who are very active in their
disciplines. While the faculty culture places emphasis on teaching, the University’s faculty has
supported an increased emphasis on scholarship and creative activities among peers.
In the pursuit of external funding for research, the University’s office of Corporate and
Foundation Relations (http://www.pepperdine.edu:80/alumni/Corp&fdn/) maintains a regularly
updated web page that informs faculty of grant opportunities, and office staff assist faculty with
the submission of proposals. During the regular teaching year, the normal faculty workloads at
the two schools reflect the purposes of the institution and also allow for professional growth and
renewal. The teaching load is appropriate for an institution that emphasizes service to students.
Division chairs or school Deans consult with faculty members to construct their workloads and
schedules. Overall, chairs and Deans seek equitable workloads and schedules that take into
consideration the needs of faculty.
Both the undergraduate and graduate programs encourage and indeed support full-time faculty to
pursue a wide range of professional development opportunities from within the Pepperdine
community and outside. Most faculty are active members in professional organizations and
associations. Division funds are allocated for travel and attendance expenses.
Teacher education faculty are strongly encouraged to engage in research and scholarly activities
of the highest possible quality and are evaluated in part on their abilities to demonstrate creative
and productive work through published research and other scholarly activities. Faculty members
are encouraged to seek support for research through the sabbatical leave process and by applying
for external funding.
The faculty is given financial assistance for travel to conferences and workshops sponsored by
various disciplines, professional national and state organizations including CCTC, California
Council on Education of Teachers, etc. Faculty are encouraged to attend in order to be informed
about current research and trends in the field. Furthermore, many faculty are asked to provide
training to others outside of the Pepperdine community. This professional exchange has positive
outcomes.
Facilities. Teacher Preparation courses are offered at the Malibu campus
(undergraduates), and in well-appointed business center complexes located in Encino, Irvine,
Westlake Village and West Los Angeles. Each satellite campus houses classrooms, a library, and
offers both tech and writing support for candidates and faculty, alike. At this time Pepperdine
University’s graduate and credential programs have sufficient access to classrooms, offices,
computer facilities and administrative offices on the main campus in Malibu and at four centers
located in Encino, Irvine, West Los Angeles, and Westlake Village. These locations are
conveniently located to serve students in the geographical area.
Classroom space is allocated by the Humanities/Teacher Education Division Chair at Malibu, and
by Education Center staff at the other locations. Computer-equipped classrooms, computer
laboratories and library services are available at all locations. The undergraduate integrated
credential programs offered at Malibu occupy space adjoining that of a broad range of
undergraduate and graduate programs and centralized academic and administrative offices and
facilities. The University’s space for graduate and credential programs at the educational centers,
detailed below, is also shared by graduate programs offered by the Graziadio School of Business
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and Management. In addition to the classrooms, libraries, electronic center, offices and clinics
specifically quantified, the educational centers also have reception areas, lounges, workrooms,
and academic computing facilities.

Approximate Square Footage
Library (L) or Electronic Center (E)
Traditional classrooms
Computer classrooms or labs
Faculty and Administrative Offices
Community Counseling Clinic

Encino

Irvine

Westlake

32,000
L
17
2
12
1

38,000
L
26
2
20
1

13,000
L
8
1
8
0

West
LA
89,000
L
25
4
53
1

Malibu
4,722
L
12
5
8
1

There are offices for Pepperdine University education graduate and credential programs at each
location where the programs are offered. The academic leadership as well as most of the faculty
and staff for the graduate programs are located in West Los Angeles, while those for the
undergraduate program are located in Malibu. All faculty have office space, a computer, and
access to e-mail from both on-campus and off campus locations. Some offices are shared,
although scheduling is such that confidentiality may be maintained for conversations with
students. Conference rooms are available for larger groups at each location. Support staff are also
allocated offices, some of whom share space with graduate student assistants who perform
administrative tasks for them. No concerns have been voiced to suggest that this physical space is
insufficient for the needs of the program.
Financial Resources. The salary structure for faculty in the TPP follows the general
guidelines that are fully described in the Seaver College and GSEP Faculty Handbooks. In short,
a fixed salary structure is used; although stipends may be awarded for specific duties, the base
salary of all faculty at the same rank (e.g., Assistant Professor II or Associate Professor III) is
standardized at each school.
The Board of Regents is the approving authority for the University’s strategic plan and the annual
expense budget. The budget for the coming year is approved as part of the Annual Strategic
Planning (ASP) process, which begins in the Fall with strategic enrollment issues, revenue
projections and fee schedules and continues through expense budget allocations in Winter with
final adjustments and allocations approved by the Board of Regents in the Spring. The academic
organizations of Pepperdine University are given a great deal of authority and support to
administer, evaluate and revise programs. Deans are active participants in this process, and work
directly with the Provost, the other Deans, and as a member of the University Academic Council
(UAC). Deans manage the operating budgets for their organizations, providing strategic direction
for expenses. They receive and review detailed reports of expenditures on a monthly basis.
Separate budgets are maintained for designated accounts (gifts, grants, contract awards). The
University’s general budget policies are posted and maintained on the internet at
http://www.pepperdine.edu/finance/policies.htm.
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Summary and Reflections
A summary and interpretation of the significance of the above analysis of TPP program evidence
is provided below.
Student Composition. The demographic data reflects a diverse student population. The graduate
pathway reflects a range of candidates from new college graduates to those pursuing a mid-life
career change.
Comparison of Curriculum with Peer and Aspirational Institutions. In general, the curriculum
offered in the TPP is comparable to those offered by the TPP’s peer and aspirational schools.
One difference is that all three of the comparative institutions offer separate courses for each
single subject content area whereas Pepperdine offers combined methods and pedagogy course
for all candidates seeking a single subject credential.
Achievement of Program Learning Outcomes. Through an iterative process, direct and indirect
evidence has been accumulated and will continue to be accumulated to measure the degree to
which the nine PLOs are being met.
Qualifications of Faculty. The 10 primary faculty members in the TPP have appropriate
educational and training backgrounds for their positions and their expertise broadly covers the
main domains of the field.
Demand for Program. As mentioned above, the number of teacher candidates in recent years has
decreased, but so has enrollment in teacher preparation programs throughout the state.
Sustainability of Program. The TPP appears to have a sufficient number of faculty and staff to
maintain program quality. The support staff, physical space, and research funding is generally
sufficient to serve the needs of the program.
External Review Report Explanation
The CCTC accreditation process is a seven-year cycle comprised of three main activities: biennial
reports, program assessment and the site visit. Each educator preparation institution is assigned to
a cohort on a specific seven-year cycle. The underlying expectation of the accreditation process is
that all accredited credential programs are implementing programs that are aligned to CCTC’s
adopted standards and are engaged in continuous, on-going collection of data about candidate
competence and program effectiveness, are analyzing the data, and are using the results to make
programmatic improvements. Taken as a whole, the elements of the accreditation cycle prepare
the institution and the accreditation review team to identify an institution’s strengths and any
areas needing improvement. The accreditation cycle of activities is provided on the following
page.
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Accreditation Cycle of Activities
Year 2,

a

Year 3,
Collect Data,

Collect Data

1,

Year 4,

Collect Data,

Collect Data,

Biennial Report

Program Assessment

'

Year
Year 7,

l

5,

Collect Data,
Bien nial Report ,

Collect Data,
Follow -Up

Pr epare for Site
Visit
Year 6,
Collect Data,
Site Visit

As part of this accreditation process, on April 1-4, 2012, a CCTC accreditation team comprised of
five trained education professionals conducted a site visit. They reviewed numerous program
documents prior to their visit, seeking to determine whether Pepperdine’s TPP was collecting and
analyzing candidate and program data on a regular basis, whether the TPP was identifying
program improvement activities based on the results of the analyses, and whether the TPP
appeared to be aligned to program and common standards. The team performed interviews with
samples of stakeholders from the TPP, examined evidence about the TPP’s policies and practices,
and completed document reviews to confirm or disconfirm information from the other sources.
After the 3 day visit, they submitted an Accreditation Team Report which serves as the
Pepperdine TPP’s external review report. This report is located in Appendix O. After the report
was received, the TPP submitted a response providing follow up information which can be found
in Appendix P. Once that was received and reviewed, the Pepperdine TPP received a final
approval of accreditation letter from the CCTC on July 2, 2013, provided in Appendix Q.

Closing the Loop: Goals, Action, and Quality Improvement Plans
Action 1. Continue to pursue Council for the Accreditation of Educator Preparation
(CAEP, formerly NCATE) accreditation
Evidence to Support the Action. The process of seeking NCATE/CAEP accreditation was
begun 3 years ago, but has slowed in recent months. The value of a CAEP accreditation is
that it “provides an assurance that the school’s teacher preparation program has met national
standards set by the teaching field at large and has undergone rigorous external and impartial
review by professionals, policymakers, and representatives of the public” (NCATE website,
http://www.ncate.org/LinkClick.aspx?fileticket=69DJO%2bxykzQ%3d&tabid=179). Additionally,
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(1) CAEP accreditation fosters the development of competent classroom teachers, (2)
Graduates from CAEP TPPs are in high demand because they are well-prepared (3) Candidate
performance at CAEP institutions is thoroughly assessed throughout the program and before
the candidate is recommended, (4) Many states have reciprocity agreements based on
graduation from CAEP accredited schools, and (5) Individuals applying to CAEP accredited
school can be assured that the program meets national standards.
Expected Outcome. Pursue and acquire CAEP accreditation.
Timeline for Action. By spring of 2017, we will submit an application for CAEP
accreditation.
Action 2. Revise the PLOs
Evidence to Support the Action. To better concentrate teaching efforts, cluster the many
desired teacher competencies into manageable categories, and make the assessment of each
PLO more doable, revising the PLOs is an issue to be addressed.
Expected Outcome. Revised PLOs will be constructed.
Timeline for Action. By spring 2016, the faculty and administration will re-examine the
PLO structure and cluster them into tighter, more manageable categories.
Action 3. Modify graduate pathway course sequence
Evidence to Support the Action. To better meet the needs of teacher candidates in the
graduate pathway, efforts will be made during the 2014-2015 academic year for candidates,
faculty, staff and administration to be involved in modifying the curriculum sequence.
Expected Outcome. A more appropriate alignment and sequencing of course offerings.
Timeline for Action. Completed during the 2014-15 academic year for implementation
during the 2015-16 year.
Type of Action. Realignment of courses in order to provide a more cohesive curriculum.
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Appendix A. Organizational Chart

Pepperdine University
Organizational Chart for Education Credential Programs

PROVOST AND
CHIEF ACADEMIC OFFICER
Tippens

GRADUATE SCHOOL OF EDUCATION AND
PSYCHOLOGY

SEAVER COLLEGE

DEAN

I
ASSOCIATE DEAN for
TEACHING & ASSESSMENT

V

/

/

/

/

/

/

/

/

/

I

I

I

I
I

ASSOCIATE DEAN
EDUCATION DIVISION

I
I
I

Jago

I
I

I
I
I
I

I
I
I

Weber

/

/

Fulmer

HUM/TEACHER ED.
DIVISION CHAIR
Ditmore

DEAN **

_,,,.,

Marrs

I

I

I

ELAP (Educational

(Teacher Preparation and Education Pathways)

Leadership
Administration &
Policy)
Program Director

Program Director

------

UNDERGRADUATE
COORDINATOR
Wall

I

MA in Education Program
Barner

I

Purrington

DIRECTORS OF CLINICAL
EXPERIENCE
Condon (Irvine)
Stevens (Encino, Malibu, WLA & Westlake)

ELA (Educational
I-

Leadership
Academy)
Program Director

Barner
UNDERGRADUATE & GRADUATE
FACULTY &
PROGRAM SUPPORT STAFF

** Dean Weber serves as the institutional representative for accreditation.
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Appendix B. Coursework
Undergraduate Pathway – 34 units
PHASE 1
(INTRODUCTION)

PHASE 2 (DEVELOPMENT)

PHASE 3 (MASTERY)

EDUC 251
Human Development (4)

EDUC 465
Teaching English Learners (4)

EDUC 530
Advanced Teaching Methods
(4)

EDUC 461
Instructional Design (4)

EDUC 510
MS Content Area Methods (4)
OR
EDUC 462
EDUC 520
Educational Foundations (4) SS Content Area Methods (4)
EDUC 463
Literacy in the 21st Century
– Multiple Subjects (4)
OR
EDUC 464
Literacy in the 21st Century
– Single Subject (4)

EDUC 531
Clinical Experience 3 (4)

EDUC 521
Clinical Experience 2 (2)

EDUC 501
Clinical Experience 1 (0)
CORE CURRICULUM
EDUC 251
Human Development
EDUC 461
Instructional Design (Clinical Experience – 20 hours)
EDUC 462
Educational Foundations (Clinical Experience – 20 hours)
EDUC 465
Teaching English Learners
MULTIPLE SUBJECTS
EDUC 463
Literacy in the 21st Century
EDUC 510
Teaching and Content Area Methods
EDUC 530
Advanced Teaching Methods
SINGLE SUBJECT
EDUC 464
Literacy in the 21st Century
EDUC 520
Teaching and Content Area Methods
EDUC 530
Advanced Teaching Methods
PRAXIS
EDUC 501
EDUC 521
EDUC 531

Clinical Experience 1 (50 hours)
Clinical Experience 2 (160 hours)
Clinical Experience 3 (full time over one semester)
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Graduate Pathway – 34 units
PHASE 1
(INTRODUCTION)

PHASE 2 (DEVELOPMENT)

PHASE 3 (MASTERY)

MATP 681 Clinical
Experience 1 (1)

MATP 682 Clinical Exp 2 (2)

MATP 683 Clinical Exp 3 (2)

MATP 691 Action Research 1 (3)

MATP 692 Action Research 2
(3)

MATP 600 Human
Development (4)

MATP 630 English Learners (3)

MATP 620 Literacy (4) MATP 660 History/VPA (2)
MATP 662 STEM (3)
MATP 610
OR
Instructional Design (4) MATP 670 Dev Sec Methods (3)
MATP 672 Dev Content Areas (1)

CORE CURRICULUM
MATP 600 Human Development
MATP 610 Instructional Design
MATP 620 Literacy in the 21st Century
MATP 630 Teaching English Learners
MULTIPLE SUBJECTS
MATP 660 History-Social Science/Visual Performing Arts
MATP 662 Science-Technology-Mathematics
MATP 664 Language Arts
SINGLE SUBJECT
MATP 670 Developing Secondary Methods
MATP 672 Developing Content Area
MATP 674 Advanced Secondary Methods
MATP 676 Advanced Content Area
PRAXIS
MATP 681
MATP 682
MATP 683
MATP 691
MATP 692

Clinical Experience 1
Clinical Experience 2
Clinical Experience 3
Design and Action Research 1
Design and Action Research 2
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MATP 664 Language Arts (3)
OR
MATP 674 Adv Sec Methods
(3)
MATP 676 Adv Content Areas
(1)

Appendix C. Program Alignment Curriculum Map
PLO 1 PLO 2 PLO 3 PLO 4 PLO 5
I
MATP 600
EDUC 251
I
I
MATP 610
EDUC 461
I
I
EDUC 462
D
D
MATP 620
EDUC 463/464
D
MATP 630
EDUC 465
D
D
MATP
660/662/664
EDUC 510
D
D
MATP 670/672
EDUC 520
M
M
M
MATP 674/676
EDUC 530
I
I
MATP 681
EDUC 501
D
D
D
MATP 682
EDUC 521
M
M
M
MATP 683
EDUC 531
I = Introduce; D = Develop; M = Master

PLO 6

PLO 7

PLO 8

PLO 9

I
I

I

I

I

I

I
D

D

D

D

D

D

D

D

D

D

D

D

D

D

D

D

D

D

M

M

M

M

M

M

I

I

I
D

D

D

D

D

D

M

M

M

M

M

M

Program Learning Outcomes (PLOs)
Knowledge and Scholarship

Faith and Heritage

Community and Global
Understanding

1. know theories of learning for
instructional time (TPE 10)

Purpose
2. fulfill professional,
legal, and ethical
obligations (TPE 12)
Service

3. plan instruction for all students
(TPE 9) and teach English
learners (TPE 7)

4. know developmentally
appropriate teaching practices
(TPE 6), demonstrate specific
pedagogical skills for subject
matter instruction (TPE 1)

5. monitor student
learning during
instruction (TPE 2)

6. know the concept of human
engagement (TPE 5) and know
how to make content
accessible (TPE 4)

7. interpret and use assessments
(TPE 3) and know theories of
development for learning about
students (TPE 8)

Leadership
8. seek professional
growth as an educator
and lifelong learner
(TPE 13)

9. create a social environment
(TPE 11)
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TPE (Teaching Performance Expectations - Revised March, 2013)
A. Making Subject Matter Comprehensible to Students
TPE 1: Specific Pedagogical skills for Subject Matter Instruction
TPE 1A: Subject - Specific Pedagogical Skills for Multiple Subject Teaching Assignments.
Teaching English - Language Arts in a Multiple Subject Assignment
Teaching Mathematics in a Multiple Subject Assignment
Teaching Science in a Multiple Subject Assignment
Teaching History - Social Science in a Multiple Subject Assignment
TPE 1B: Subject - Specific Pedagogical Skills for Single Subject Teaching Assignments
B. Assessing Student Learning
TPE 2: Monitoring Student Learning During Instruction
TPE 3: Interpretation and use of Assessments
C. Engaging and Supporting Students in Learning
TPE 4: Making Content Accessible
TPE 5: Student Engagement
TPE 6: Developmentally Appropriate Teaching Practices
TPE 6A: Developmentally Appropriate Practices in Grades K - 3
TPE 6B: Developmentally Appropriate Practices in Grades 4 – 8
TPE 6C: Developmentally Appropriate Practices in Grades 9 – 12
TPE 7: Teaching English Learners
D. Planning instruction and Designing Learning Experiences for Students
TPE 8: Learning About Students
TPE 9: Instructional Planning
E. Creating and Maintaining Effective Environments for Student Learning
TPE 10: Instructional Time
TPE 11: Social Environment
F. Developing as a Professional Educator
TPE 12: Professional, Legal, and Ethical Obligations
TPE 13: Professional Growth
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Appendix D. Assessment Plan Schedule for Annual Reviews of the Program Learning
Outcomes for the Pepperdine TPP
Person Completing Assessment Plan: Dr. Robert Barner
PLO#

1. know theories of
learning for instruction
time (TPE 10)

2: fulfill professional,
legal, and ethical
obligations (TPE 12)

3: plan instruction for
all students (TPE 9)
and teach English
learners (TPS 7)

4: know
developmentally
appropriate teaching
practices (TPE 6),
demonstrate specific
pedagogical skills for
subject matter
instruction (TPE 1)
5: monitor student
learning during
instruction (TPE 2)

6: know the concept
of human engagement
(TPE 5) and know
how to make content
accessible (TPE 4)
7: interpret and use
assessments (TPE 3)

Year
Assessed

Direct
Evidence

Indirect
Evidence

Who Is
Responsible
for Analysis
and Report?

Who Is
Responsible
for Closing
the Loop?

2014-2015 UFS/MT
evaluations,
PACT
scores,
Signature
assessments
2014-2015 UFS/MT
evaluations,
PACT
scores,
Signature
assessments
2015-2016 UFS/MT
evaluations,
PACT
scores,
Signature
assessments
2015-2016 UFS/MT
evaluations,
PACT
scores,
Signature
assessments

End-of-program
survey, course
evaluations

Course
mentors with
the support of
Lory Selby

Program
Director with
support of
Associate Dean

End-of-program
survey, course
evaluations

Course
mentors with
the support of
Lory Selby

Program
Director with
support of
Associate Dean

End-of-program
survey, course
evaluations

Course
mentors with
the support of
Lory Selby

Program
Director with
support of
Associate Dean

End-of-program
survey, course
evaluations

Course
mentors with
the support of
Lory Selby

Program
Director with
support of
Associate Dean

2016-2017 UFS/MT
evaluations,
PACT
scores,
Signature
assessments
2016-2017 UFS/MT
evaluations,
PACT
scores,
Signature
assessments
2017-2018 UFS/MT
evaluations,

End-of-program
survey, course
evaluations

Course
mentors with
the support of
Lory Selby

Program
Director with
support of
Associate Dean

End-of-program
survey, course
evaluations

Course
mentors with
the support of
Lory Selby

Program
Director with
support of
Associate Dean

End-of-program
survey, course

Course
mentors with

Program
Director with
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and know theories of
development for
learning about students
(TPE 8)
8: seek professional
growth as ad educator
and lifelong learner
(TPE 13)

9: create a social
environment (TPE 11)

PACT
scores,
Signature
assessments
2017-2018 UFS/MT
evaluations,
PACT
scores,
Signature
assessments
2018-2019 UFS/MT
evaluations,
PACT
scores,
Signature
assessments

evaluations

the support of
Lory Selby

support of
Associate Dean

End-of-program
survey, course
evaluations

Course
mentors with
the support of
Lory Selby

Program
Director with
support of
Associate Dean

End-of-program
survey, course
evaluations

Course
mentors with
the support of
Lory Selby

Program
Director with
support of
Associate Dean
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Appendix E. Institutional Educational Objectives for Pepperdine University and their
alignment with the Teacher Preparation Program Learning Outcomes
Knowledge and
Scholarship
IEO 1: Demonstrate
expertise in an
academic or
professional
discipline, display
proficiency in the
discipline, and engage
in the process of
academic discovery.
IEO 4: Apply
knowledge to realworld challenges.

Purpose

Service

IEO 7: Think
critically and
creatively,
communicate clearly,
and act with integrity.

Leadership

PLO 1
PLO 2
PLO 3
PLO 4
PLO 5
PLO 6
PLO 7
PLO 8
PLO 9

Faith and Heritage

IEO 1


IEO 2





IEO 3


IEO 4

Community and
Global
Understanding
IEO 2: Appreciate the IEO 3: Develop and
complex relationship
enact a compelling
between faith,
personal and
learning, and practice. professional vision
that values diversity.

IEO 5: Respond to
the call to serve
others.

IEO 6: Demonstrate
commitment to
service and civic
engagement.
IEO 9: Use global
and local leadership
opportunities in
pursuit of justice.

IEO 8: Practice
responsible conduct
and allow decisions
and directions to be
informed by a valuecentered life.
IEO 5









IEO 6

IEO 7

IEO 8

IEO 9













I
I

j
I
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I

1

Knowledge and Scholarship

Faith and Heritage

Community and Global
Understanding

1. know theories of learning for
instructional time (TPE 10)

Purpose
2. fulfill professional,
legal, and ethical
obligations (TPE 12)
Service

3. plan instruction for all students
(TPE 9) and teach English
learners (TPE 7)

4. know developmentally
appropriate teaching practices
(TPE 6), demonstrate specific
pedagogical skills for subject
matter instruction (TPE 1)

5. monitor student
learning during
instruction (TPE 2)

6. know the concept of human
engagement (TPE 5) and know
how to make content
accessible (TPE 4)

7. interpret and use assessments
(TPE 3) and know theories of
development for learning about
students (TPE 8)

Leadership
8. seek professional
growth as an educator
and lifelong learner
(TPE 13)

9. create a social environment
(TPE 11)
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Appendix F. WASC Table 7.1 Educational Effectiveness Indicators
(1)

(2)

(3)

(4)

(5)

(6)

What are the
formal
learning
outcomes?

Where are
these learning
outcomes
published?

Other than GPA, what
data/evidence is used to
determine that graduates
have achieved stated
outcomes for the degree?)

Who interprets the
evidence? What is the
process?

How are the findings used?

Date of last
program
review for
this degree
program

Using the process described in
column 4, administrators,
faculty and staff note areas of
needed improvement, create
action items to address these
areas, discuss these items in
the monthly TPP meetings,
and make changes in the
program as necessary for
overall program improvement.

2012

(Please
specify)
Yes

http://gsep.pe
pperdine.edu/
masterseducation/lear
ningoutcomes/

Assessments required by the
California Commission on
Teacher Credentialing
(CCTC):
1. CA Subject
Equivalency Test
(CSET) to verify subject
matter competency
2. CA Basic Educational
Skills Test (CBEST) to
verify basic reading,
mathematics, and
writing skills
3. Reading Instruction
Competence
Assessment (RICA) to
verify that multiple
subject candidates
possess the knowledge
and skills important for
the provision of
effective reading
instruction to students.
4. Performance
Assessment for CA
Teachers (PACT) to
assess teacher
candidates’ knowledge,
skills, and abilities in
teaching.
Other assessments used:
University Fieldwork
Supervisor (UFS)
evaluations
·
Master Teacher (MT)
evaluations
· Program Evaluation
surveys
·

The evidence is
interpreted the Director
or Assessment &
Accreditation, Program
Director and TPP faculty.
Data is collected
throughout the school
year and is analyzed
annually. Focused
attention is given to score
results in each of the 12
PACT rubrics which
measure teacher
candidate proficiency
in: (1) Context for
learning, (2) Planning
instruction and
assessment, (3)
Instructing students and
supporting learning, (4)
Assessing student
learning, and (5)
Reflection on teaching
and learning. Additional
attention is given to the
quantitative and
qualitative data gathered
through the Program
Evaluation surveys, UFS
evaluations, and MT
evaluations. Strengths
and weaknesses of the
program are noted in
light of the PLOs.
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UCSB (P)

USC (A)

Human Development
Instructional Design (Educational Psychology)
Ed. Foundations
Literacy
Teaching English Learners
MS History-Social Science/Visual Performing Arts
MS Science-Technology-Mathematics
MS Language Arts
MS Teaching Methods
MS Content Area Methods
SS Teaching Methods
SS Content Area Methods
Advanced MS Methods
Advanced SS Methods
Clinical Experience 1
Clinical Experience 2 (part time student teaching)
Clinical Experience 3 (full time student teaching)
Cultural Paradigms of Education
Teaching Diverse Students with Exceptional Needs
Health Education Requirement
Framing the Social Context of High Needs Schools
Teaching Physical Education
Foundations of Academic Language
Classroom Management
Professional Issues
ELD/SDAIE Methods and Procedures
Application of Technology: Elementary

LMU (P)

Pepperdine TPP

Appendix G. Courses offered by the TPP and its Peer (P) and Aspirational (A) Institutions



































Note: The names are not always the same across universities, but effort has been made to align
similar topic areas
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Appendix H. Results of End-of-Program Survey (2011 – 2012)
2012-2013
Undergrad
N=9
Grad
N=3

Pepperdine University
Teacher Preparation
End-of-Program Survey

SECTION I: Please evaluate the following items indicating the degree to which you feel they met your
expectations for your learning experience.

1 = Inadequate

2 = Adequate

Response Legend:
3 = Good 4 = Very Good

5 = Outstanding

**Please rate the degree to which you feel the University has met your expectations for support of your learning
experience.

1. Academic Advising and Support Services: Career Services, Writing Support, Library, & IT
1. My academic advisor was knowledgeable about the requirements in my
program.
2. Online student services (Wavenet, Pepperdine websites) met my needs.
Technology support services met my needs.
Library resources and services were available to support coursework.
My academic advisor was accessible by phone and e-mail.
Online academic services (e.g., Blackboard, Sakai, Turnitin, Collaborate)
met my needs.
7. Writing support was readily accessible and provided any needed
assistance.
8. My academic advisor was concerned about my success as an individual.
9. Career Services provided information and resources for my career
planning.
10. Overall quality of Student Support Services.

1

2

3

4

5

1

--

1-2

1

1-6

1-1

1-1
2-2

4
4
4
6

2
1

1

1-3
1-3
1-4
1-3

1

--

1

1-6

3

-2

--

3
1-2

5
2

3
5

1
2

1

1-3
1-2

2
2

1-3
5

3.
4.
5.
6.

Comments: 1. I felt supported by my advisor and other related services at Pepperdine.
2. My academic advisor was terrific and aware of everything I needed to complete.
3. Rude & inconsiderate staff
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2. Admissions, Financial Aid and Registration
1. Admissions representatives were knowledgeable.
2. The admissions information meeting gave me a good understanding of
the
program.
3. My experience with the admissions process met my needs and
expectations.
4. Financial aid counselors were helpful and supportive.
5. Complete information was provided on the availability of financial aid.
6. Business office hours were convenient.
7. The registration process was reasonable and convenient.
Comments:

1

2
1-1

3
2-3

4
2

5
3

1

1-2

2

1-2

2

------

1
-1
---

1-3
3-3
2-1
2-2
1

1-6
2
3
4
1-5

2
3
3
2
2-2

None

1 = Inadequate

2 = Adequate

Response Legend:
3 = Good 4 = Very Good

5 = Outstanding

**Please rate the degree to which you feel the University has met your expectations for support of your learning
experience.

3. Campus Climate – Service Excellence
1.
2.
3.
4.
5.

The staff were caring and helpful.
There is a commitment to academic excellence at Pepperdine.
I seldom got the “run-around” when seeking information.
Pepperdine has a good reputation within the community.
Channels were readily available to address concerns.

Comments:

1
1
1
1
-1

2
--1
---

3
1
-2-1
2
2

4
2
2-1
1
1-4
3

5
1-7
8
6
5
6

1. The faculty serve as more than teachers, they’re mentors and role models.

4. Instructional Effectiveness
1.
2.
3.
4.
5.
6.
7.

Student orientation prepared me to begin my program.
Faculty were fair and unbiased in their treatment of individual students.
The quality of instruction I received in my program was excellent.
Part-time faculty were competent instructors.
Faculty provided timely feedback about my coursework.
Major requirements were clear and reasonable.
Faculty were available outside the classroom by phone, e-mail, or in
person.
8. Overall quality of instruction.
Comments:

1
1
1
-----

2
2-1
1-1
-2
2
--

3
1
1-1
3-1
1-2
1
2-1

4
3
2
1
2
2
1-1

5
4
5
6
5
7
7

1
1

1
1

-1-1

1-4
2

5
6

1. The faculty in the Teacher Ed program are truly outstanding and some of the best and
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most genuine in all of Pepperdine.
2. NSO was one of the best weeks of my life.
3. I had great adjunct faculty in Dr. Harding and Mr. Barnett. These two individuals
impacted my educational experience much more than the whole program combined.
5. Credential Services
1. Online credential tools ("To Do" List in Wavenet) were current and met
my needs.
2. Credential Services Office met my needs and expectations.
3. Credential Services Office was readily accessible and provided any needed
assistance.
4. Credential Services Office provided information and resources for my
teaching career.
5. Credential Services Office was knowledgeable about the requirements for
my credential.
6. The Credential Manager was accessible and easy for me to communicate
with.
7. The Credential Manager was knowledgeable and advised me
appropriately
on all credential requirements mandated by the California Commission on
Teacher Credentialing.

1

2

3

4

5

---

1
1

1
1

-1

1
--

--

--

2

1

--

--

--

2

1

--

--

--

2

1

--

--

1

1

1

--

--

1

1

1

--

SECTION II: Program Specific Measures
Please evaluate the degree to which you feel your participation in the Teacher Preparation program
course work has prepared you to demonstrate the following practices.

1 = Inadequate

2 = Adequate

Response Legend:
3 = Good 4 = Very Good

5 = Outstanding

**Please rate the degree to which you feel the University has met your expectations for support of your learning
experience.

1. Pedagogy: Utilizing content area expertise, knowledge of
developmentally appropriate teaching practices, and information
about instructional context(s) in planning lessons.
PLOs: 1, 3, 4, 6

1

2

3

4

5

1

--

2-1

1

7

--

1

2-1

3

5

TPEs: 1, 4, 5, 6, 7, 9, 10

Comments: : 1. Great in the teacher ed department.

2. Cultural /Cognitive Proficiency: Promoting and supporting learning for
students of all cultural, language, and cognitive backgrounds and abilities
in a positive social environment and in accordance with ethical
considerations.
PLOs: 2, 3, 6, 9

TPEs: 7, 9, 11
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Comments: 1. I do not know what is “ethical” in regards to teaching those from diverse backgrounds.
What is there to do except treat others with equality, giving every (student) a chance to learn in the best
way that they can?

3. Assessment: Monitoring and assessing student learning to ensure
progress and to identify next steps in instruction.
PLOs: 5, 7

--

1-1

2-2

2

4

--

--

1

3-1

7

1

2

3

4

5

--

1

--

3-2

6

TPEs: 2, 3, 8

Comments: None

4. Reflection: Engaging in cycles of reflection and action, both individually
and as part of an education community.
PLO: 8

TPE: 13

Comments: 1. Lots of reflection…..

5. Professionalism: Discerning and addressing the moral and ethical
foundations and implications of teaching and learning.
PLOs: 2, 4

TPEs: 6, 12

Comments: 1. Again, what are the ethical foundations of teaching besides presenting content in
different ways to provide all students an opportunity to learn? I do not feel that the “ethical
foundations” were strongly implemented in my classes.

6. Technology: Ability to use technology as a powerful teaching tool.

1
--

2
--

3
2

4
1

5
9

Comments: 1. The educational technology workshop taught by Dr. Erbes was excellent in preparing me
to use technology in the classroom.
2. Most of my teachers did not do an adequate job teaching me how to use technology. Mr. Barnett was
the only exception and did do an excellent job.

7. Scholarly Writing: Ability to write in a scholarly manner in terms of
content and presentation.
Comments: None
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1

2

3

4

5

--

--

2-1

1-3

5

8. Overall Preparedness: To what degree do you feel that your teacher
preparation program experience overall has prepared you to assume a
teaching position?

1

2

3

4

5

--

--

2

1-2

7

Comments: 1. Student teaching supported this the most.
2. I feel very well prepared
3. I’d give the program 4.5 – I learned so much about the practices of being a teacher.

9. Overall Program Satisfaction: How would you rate your satisfaction
overall with your teacher preparation program experience?
Comments:

1

2

3

4

5

--

1

2

2

7

a. What elements of Teacher Preparation do you feel were most beneficial to you?
See below
b. What elements of Teacher Preparation do you feel were least beneficial to you?
See below
c. Please describe any changes to the program that you believe should be made.
See below

Thank you for your feedback!
a. What elements of Teacher Preparation do you feel were most beneficial to you?
1. The support of the staff at Seaver was incredible.
2. Being in many different placements. Having University Field Supervisors was helpful because they
supported us in the classroom, the place we all aspire to be on our own one day.
3. The professors were wonderful, and the program offers a holistic and comprehensive approach to
Teacher Ed that really well prepared us all.
4. The technology workshop helped me to gain a competitive edge over those teachers with more
experience in a classroom when applying for jobs.
5. Full time student teaching.
6. The number of placements that allowed me to observe a multitude of teachers in various schools.

b. What elements of Teacher Preparation do you feel were least beneficial to you?
1. All was beneficial.
2. EDUC 561
3. Clinical experience classes
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c. Please describe any changes to the program that you believe should be made.
1. Perhaps better inter-departmental support for single subject candidates, both in advising and in course
requirements.
2. I would love if our Master Teachers for full time (and maybe part time) were better acquainted with
the requirements of the program, what is expected in PACT, etc. However, I realize the difficulty of this
request so overall there is nothing in particular I would like to see changed.
3. More frequent class sessions.
4. No online classes.
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Appendix I. Results of 2012 Noel-Levitz Adult Student Priorities Survey (Graduate
Pathway only)
All scores based on a 7-pt. scale. N = 18
Top 15 Strengths:
Importance scores of 6.00+ (descending)/high score on satisfaction. (gap less 1.00)
Item
1.
2.
3.
4.
5.
6.

7.
8.
9.
10.
11.
12.
13.
14.
15.

Importance Satisfaction

Nearly all faculty are knowledgeable in their field.
I am able to register for classes I need with few conflicts.
Faculty provide timely feedback about my progress.
The institution has a good reputation within the
community.
Career services are adequate and accessible for adult students.
Printed program materials/mailings provided me with the
information needed to have a good understanding of the
program.
Classroom locations are safe and secure for all
students.
Registration processes are reasonable and
convenient for adults.
Online student services (Wavenet, etc.) adequately met my
needs.
Parking lots are well-lighted and secure.
Library resources and services are adequate.
GSEPs alumni network is well established and will be
beneficial to me.
When students enroll at this institution, they
develop a plan to complete their degree.
Online academic services (e.g. Sakai, Elluminate, etc.)
adequately meet my needs.
My educational experience includes innovative theories and
practices.

Gap

6.88
6.85
6.76

6.33
6.36
6.00

0.55
0.49
0.76

6.76
6.76

6.50
6.06

0.26
0.70

6.76

6.72

0.04

6.67

6.61

0.06

6.67

6.43

0.24

6.65
6.63
6.59

6.17
6.06
6.00

0.48
0.57
0.59

6.53

6.11

0.42

6.50

6.33

0.17

6.47

6.44

0.03

6.41

6.22

0.19

Importance
6.88

Satisfaction
4.72

Gap
2.16

6.87

4.38

2.49

6.57

4.36

2.21

6.27

3.83

2.44

6.15

3.77

2.38

Challenges: Importance scores of 6.00+ w/low satisfaction (gap of 2.00 or greater)
Item
1. Tuition paid is a worthwhile investment.
2. This institution provides timely responses to student
complaints.
3. Channels are readily available for adult students to
express complaints.
4. My advisor helps me apply my academic major to
specific career goals.
5. There are sufficient options within my program of
study.

50

Appendix J. Results of 2012 Comprehensive Evaluation of Professional Teacher
Preparation Programs Survey
CA Center for Teacher Quality (CCTQ) Survey of Graduates completing First Year of Teaching.
Survey evaluates responses from Multiple/Single Subject Graduates and their employers on
whether graduates are "Well or adequately prepared" or "Somewhat or not prepared".
2012-13 First year Teachers – Multiple Subject

General Concepts and Practices of Teaching:
Assess how well s/he was prepared to …
1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18

…know and understand the subjects of the curriculum at
her/his grade level.
…organize and manage a class or a group of pupils for
instructional activities.
…organize and manage student behavior and discipline
satisfactorily.
…prepare lesson plans & make prior arrangements for
class activities.
…use an effective mix of teaching strategies and
instructional activities.
…meet the instructional needs of students who are
English language learners.
…meet the instructional needs of students from diverse
cultural backgrounds.
…meet instructional needs of students with special
learning needs.
…communicate effectively with the parents or guardians
of his/her students.
…maintain positive rapport and foster students'
motivation and excitement.
…think about problems that occur in teaching and try-out
various solutions.
…understand child development (adolescent growth),
human learning and the purposes of schools.
…understand how personal, family & community
conditions may affect learning.
…learn about students' interests and motivations, and
how to teach accordingly.
…get students involved in engaging activities and to
sustain on-task behavior.
…use computer-based applications to help students learn
curriculum subjects.
…use computer-based technology in class activities and
to keep class records.
…monitor student progress by using formal and informal
assessment methods.
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Multiple-Subject
Employer - N= 3

Multiple-Subject
Graduates - N = 17

Well or
adequately
prepared

Somewhat
or not
prepared

Well or
adequately
prepared

Somewhat
or not
prepared

100%

0%

82%

18%

100%

0%

94%

6%

100%

0%

76%

24%

100%

0%

100%

0%

100%

0%

88%

12%

100%

0%

82%

18%

100%

0%

94%

6%

100%

0%

59%

41%

100%

0%

81%

19%

100%

0%

88%

12%

100%

0%

88%

13%

100%

0%

100%

0%

100%

0%

100%

0%

100%

0%

88%

12%

100%

0%

94%

6%

100%

0%

79%

21%

100%

0%

73%

27%

100%

0%

88%

13%

19
20
21
22
23
24

…assess pupil progress by analyzing a variety of
evidence including test scores.
…assist individual students in areas of their instructional
needs in reading/math.
…adjust teaching strategies so all pupils have chances to
understand and learn.
…adhere to principles of educational equity in teaching
all students.
…use class time efficiently by relying on daily routines
and planned transitions.
…know about resources in the school and community for
at-risk students/families.

100%

0%

71%

29%

100%

0%

80%

20%

100%

0%

88%

13%

100%

0%

100%

0%

100%

0%

94%

6%

67%

33%

73%

27%

2012-13 First year Teachers - Single Subject
Single Subject
Employers - N = 4

Single Subject
Graduates - N = 17

Well or
adequately
prepared

Somewhat
or not
prepared

Well or
adequately
prepared

Somewhat
or not
prepared

100%

0%

76%

24%

50%

50%

76%

24%

50%

50%

71%

29%

50%

50%

94%

6%

75%

25%

94%

6%

75%

25%

82%

18%

75%

25%

82%

18%

75%

25%

53%

47%

50%

50%

59%

41%

75%

25%

76%

24%

75%

25%

75%

25%

…understand child development (adolescent growth),
12 human learning and the purposes of schools.

50%

50%

88%

12%

…understand how personal, family & community
13 conditions may affect learning.

50%

50%

82%

18%

General Concepts and Practices of Teaching:
Assess how well s/he was prepared to …
1

…know and understand the subjects of the curriculum at
her/his grade level.

5

…organize and manage a class or a group of pupils for
instructional activities.
…organize and manage student behavior and discipline
satisfactorily.
…prepare lesson plans & make prior arrangements for
class activities.
…use an effective mix of teaching strategies and
instructional activities.

6

…meet the instructional needs of students who are
English language learners.

2
3
4

7
8

…meet the instructional needs of students from diverse
cultural backgrounds.
…meet instructional needs of students with special
learning needs.

…communicate effectively with the parents or guardians
of his/her students.
…maintain positive rapport and foster students'
10 motivation and excitement.
…think about problems that occur in teaching and try-out
11 various solutions.
9
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…learn about students' interests and motivations, and
14 how to teach accordingly.

75%

25%

82%

18%

…get students involved in engaging activities and to
15 sustain on-task behavior.

50%

50%

82%

18%

…use computer-based applications to help students learn
16 curriculum subjects.

75%

25%

47%

53%

…use computer-based technology in class activities and
17 to keep class records.

75%

25%

53%

47%

…monitor student progress by using formal and informal
18 assessment methods.

75%

25%

75%

25%

…assess pupil progress by analyzing a variety of
19 evidence including test scores.

50%

50%

69%

31%

…assist individual students in areas of their instructional
20 needs in reading/math.

50%

50%

75%

25%

50%

50%

81%

19%

75%

25%

88%

13%

…use class time efficiently by relying on daily routines
23 and planned transitions.

50%

50%

63%

38%

…know about resources in the school and community for
24 at-risk students/families.

25%

75%

40%

60%

…adjust teaching strategies so all pupils have chances to
21 understand and learn.
…adhere to principles of educational equity in teaching
22 all students.
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Appendix K. 2012-2013 Cumulative Clinical Evaluations by Master Teachers (MTs) and
University Field Supervisors (UFSs)
In the tables below, Master Teacher responses are listed in the top row beside each rated item
and are in regular font. University Field Supervisor responses are listed in the second row beside
each rated item and are in bold font. Response categories are as follows: (1) Needs significant
work to meet this expectation, (2) Approaching this expectation, (3) Meeting this expectation, (4)
Exceeding this expectation, and (N/A) Not Applicable.
CRITERION 1 (PLO #4): ORGANIZES SUBJECT MATTER FOR STUDENT
LEARNING (TPE 1)
Rated Item(s)
Demonstrates knowledge
of subject matter content
Organizes and plans
lessons to support student
understanding of subject
matter
Understands and applies
principles of
developmentally
appropriate teaching
practices for students'
specific developmental
stages
Develops student
understanding through
instructional strategies that
are appropriate to the
subject matter
Uses materials, resources,
and technologies to make
subject matter accessible
and relevant to students'
learning

Total
174
632

Distribution %
1
2
0.57%
3.45%
0.00%
1.42%

3
44.83%
31.49%

4
51.15%
62.18%

N/A
0.00%
4.91%

Avg.
3.47
3.64

174
632

0.57%
0.63%

7.47%
5.85%

40.23%
32.75%

51.15%
54.59%

0.57%
6.17%

3.43
3.51

174
632

0.57%
0.00%

7.47%
6.33%

47.13%
45.57%

44.25%
42.56%

0.57%
5.54%

3.36
3.38

174
632

0.00%
0.16%

8.05%
5.06%

43.10%
38.61%

48.28%
50.32%

0.57%
5.85%

3.4
3.48

174
632

0.00%
0.47%

7.47%
2.22%

36.21%
32.91%

55.17%
58.07%

1.15%
6.33%

3.48
3.59

CRITERION 2 (PLOs # 3, 5, and 7): PLANS INSTRUCTION & ASSESSES STUDENT
LEARNING TO DESIGN LEARNING EXPERIENCES FOR ALL STUDENTS (TPE
2, 3, 8, & 9)
Rated Item(s)
Establishes and articulates
short and long-term plans for
student learning
Understands and applies
theories and principles of

Total

Distribution %
1
2

Avg.
3

4

N/A

174
632

2.30%
0.63%

15.52%
5.06%

41.95%
37.82%

36.21%
38.29%

4.02%
18.20%

3.17
3.39

174
632

0.00%
0.32%

4.02%
7.44%
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47.70%
42.41%

46.55%
43.83%

1.72%
6.01%

3.43
3.38

learning and motivation

-------

Develops and sequences
174
instructional activities and
632
materials for student learning
Plans instruction that is
comprehensive and in
174
accordance with state
632
standards
Modifies instructional plans 174
to adjust for student needs 632
Recognizes when a lesson is
174
not proceeding well and
632
adapts accordingly
Establishes and clearly states
174
learning goals for all
632
students
Uses a variety of
assessments to determine
174
what students know and are 632
able to do
Uses the results of
174
assessment to guide
632
instruction
Implements a systematic
assessment process that uses
multiple measures (a variety
of informal and formal,
174
formative and summative
632
assessments) to determine
students' progress and plan
instruction
Provides timely, specific,
174
and helpful feedback to
632
students
Communicates effectively
with students, families, and 174
other audiences about
632
student progress

0.00%
0.63%

10.92%
0.63%

43.68%
37.82%

44.25%
50.63%

1.15%
6.33%

3.34
3.48

0.57%
0.47%

2.87%
3.01%

47.13%
33.86%

49.43%
56.65%

0.00%
6.01%

3.45
3.56

0.57%
0.79%

6.32%
5.22%

46.55%
41.77%

44.83%
43.99%

1.72%
8.23%

3.38
3.41

1.15%
0.79%

11.49%
6.17%

42.53%
40.66%

44.25%
38.61%

0.57%
13.77%

3.31
3.36

1.15%
0.32%

10.34%
7.12%

44.25%
35.76%

44.25%
48.10%

0.00%
8.70%

3.32
3.44

0.00%
0.32%

8.05%
3.16%

40.80%
39.40%

43.68%
37.97%

7.47%
19.15%

3.39
3.42

0.00%
0.32%

12.64%
5.38%

37.36%
32.75%

43.68%
32.91%

6.32%
28.64%

3.33
3.38

0.00%
0.16%

10.92%
5.22%

37.93%
32.12%

40.23%
31.49%

10.92%
31.01%

3.33
3.38

0.00%
0.16%

4.02%
2.06%

36.78%
35.13%

55.17%
54.59%

4.02%
8.07%

3.53
3.57

0.00%
0.16%

2.87%
1.42%

40.23%
34.34%

43.68%
40.19%

13.22%
23.89%

3.47
3.51

CRITERION 3 (PLOs #3, 4, and 6): ENGAGES AND SUPPORTS ALL STUDENTS’
LEARNING (TPE 4, 5, 6, & 7)
Rated Item(s)

Total

Establishes and maintains positive
rapport with all students to
174
support students' academic
632
success

Distribution %
1
2

3

4

N/A

0.00% 1.72%
0.00% 1.74%

32.18%
33.86%

65.52%
59.34%

0.57%
5.06%
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Avg.

3.64
3.61

Connects students' prior
knowledge, life experiences and
interests with learning goals
Uses a variety of instructional
strategies and resources to
respond to students' diverse needs
Promotes self-directed, reflective
learning for all students
Engages students in meaningful
and authentic learning
Ensures accessibility and active
participation of all students
Responds helpfully and
appropriately to students'
questions and misunderstandings

174
632

0.00% 10.92%
0.16% 4.59%

41.95%
43.04%

47.13%
43.67%

0.00%
8.54%

3.36
3.42

174
632

1.15% 9.20%
0.32% 5.38%

38.51%
36.08%

50.57%
48.89%

0.57%
9.34%

3.39
3.47

174
632
174
632
174
632

0.00%
0.00%
0.57%
0.00%
0.00%
0.00%

39.08%
44.15%
45.40%
36.39%
43.10%
40.19%

44.83%
43.35%
50.00%
52.85%
47.13%
48.89%

1.72%
6.65%
0.00%
5.70%
0.00%
5.85%

3.31
3.4
3.45
3.51
3.37
3.47

174
632

0.00% 4.02%
0.00% 1.42%

37.93%
38.61%

58.05%
54.75%

0.00%
5.22%

3.54
3.56

14.37%
5.85%
4.02%
5.06%
9.77%
5.06%

CRITERION 4 (PLOs #1 and 9): CREATES AND MAINTAINS AN EFFECTIVE
ENVIRONMENT FOR STUDENT LEARNING (TPE 10 & 11)
Rated Item(s)

Total

Establishes and maintains a positive
climate in the classroom that
174
promotes positive social interaction 632
and active engagement in learning
Promotes social development and 174
group responsibility
632
Maintains consistent standards for 174
student behavior
632
Plans and implements classroom
174
procedures and routines that support
632
student learning
Paces and adjusts instructional time 174
so that all students remain engaged 632
Responds appropriately to
174
disruptions and inappropriate
632
student behavior

Distribution %
1
2

Avg.
3

0.00%
0.00%

1.15%
2.69%

43.68% 55.17%
34.18% 57.91%

0.00%
5.22%

3.54
3.58

0.00%
0.16%
2.30%
0.16%

4.02%
3.01%
16.09%
4.75%

48.85%
42.09%
37.93%
42.88%

46.55%
48.26%
43.68%
46.52%

0.57%
6.49%
0.00%
5.70%

3.43
3.48
3.23
3.44

1.15%
0.00%

13.22%
4.27%

38.51% 46.55%
41.93% 45.89%

0.57%
7.91%

3.31
3.45

2.87%
0.00%

15.52%
6.96%

46.55% 35.06%
42.72% 43.83%

0.00%
6.49%

3.14
3.39

1.72%
0.16%

16.09%
4.11%

42.53% 39.08%
41.46% 43.35%

0.57%
3.2
10.92% 3.44

4

N/A

CRITERION 5 (PLO # 2 & 8): DEVELOPS AS A PROFESSIONAL EDUCATOR (TPE
12 & 13)
Rated Item(s)
Participates in school-wide
planning and/or curriculum
development
Participates in school
community activities

Total

Distribution %
1
2

3

4

N/A

174
632

2.87% 4.60%
0.16% 0.63%

36.21%
16.61%

37.36%
22.15%

18.97%
60.44%

3.33
3.54

174
632

1.15% 6.32%
0.16% 1.27%

40.23%
24.53%

37.93%
23.42%

14.37%
50.63%

3.34
3.44
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Avg.

Builds professional
relationships with students,
teachers, administrators, staff,
and parents
Seeks guidance for student
problems when appropriate
Demonstrates effective
interpersonal skills
Maintains professional
appearance and behaviors
Participates in parent-teacher
communications/conferences
Seeks and applies constructive
feedback from colleagues and
other educators
Learns from his/her teaching
experiences, continually
evaluating the effects of his/her
choices and actions on others

174
632

0.00% 6.90%
0.16% 1.11%

42.53%
35.76%

48.85%
44.78%

1.72%
18.20%

3.43
3.53

174
632
174
632
174
632
174
632

0.57%
0.16%
0.57%
0.00%
0.57%
0.32%
0.00%
0.16%

0.57%
1.42%
0.57%
0.47%
1.72%
0.16%
4.02%
0.16%

36.78%
33.39%
37.36%
31.17%
34.48%
28.64%
33.33%
20.73%

60.92%
50.32%
61.49%
64.40%
63.22%
67.09%
41.95%
26.74%

1.15%
14.72%
0.00%
3.96%
0.00%
3.80%
20.69%
52.22%

3.6
3.57
3.6
3.67
3.6
3.69
3.48
3.55

174
632

0.00% 1.15%
0.32% 2.22%

36.78%
30.70%

60.34%
54.59%

1.72%
12.18%

3.6
3.59

174
632

0.57% 1.72%
0.32% 2.22%

37.36%
34.34%

59.77%
55.22%

0.57%
7.91%

3.57
3.57

57

Appendix L. Faculty in the Teacher Preparation Program
Name

Terminal degree Position

Courses taught within the last 5 years

Paula
AnguloLandeta

Ed. D In
Educational
Leadership.
Foreign

Adjunct
Professor

MATP 676 Advanced Content Area Foreign Language

David Baca Ed. D in Ed
Leadership

Adjunct
Professor

MAED 670 Self in a Social World

Clark
Barnett

MA in
Educational
Technology

Adjunct
Professor

EDUC 561 Educational Psychology,
EDUC 462 Instructional Design,
EDUC 571 Introduction to Multiple Subject Teaching
EDUC 585 Education Technology Workshop

Carrie
Ph.D. in
Birmingham Educational
Psychology

Professor

EDUC 464M Literacy Theory and Methods Multiple
Subject
EDUC 463 Literacy for the 21st Century
EDUC 570 Culture, Language, and Learning
EDUC 465Teaching English Learners
EDUC 511 Clinical Experience 2
EDUC 510 Multiple Subjects Teaching and Content Areas
EDUC 530 Advanced Teaching Methods
EDUC 531 Clinical Experience 3

Anthony
Collatos

Ph.D. Teacher
Education,
Qualitative
Methods,
Curriculum

Professor

ED 600 Historical and Philosophical Foundations of
Education
ED 602 Research Methods and Assessment
ED 610 Teacher Education Institute
ED 612 Teacher Education Symposium
EDTC 611 (A, B, C) Teacher Identity, Inquiry, and
Vocation
EDTC 672 Cultural Diversity
MATP 681 Clinical Experience 1
MATP 683 Clinical Experience 3
MATP 691 Design and Action Research 1
MATP 692 Design and Action Research 2

Margot
Condon

Ph.D. Classroom
Instruction, OnSite Training,
Management,
Establishing a
Cohesive
Environment

Director of
Clinical
Experience,
Senior
Faculty
Leader

MATP 681/682/683 Clinical Practicum Seminars
MATP 610 Instructional Design
MATP 670 Developing Secondary Methods
MATP 672 Developing Content Area Methods
MATP 674 Advanced Secondary Methods
MATP 660 History/VPA Methods

Spring
Cooke

Ed.D. Urban
Education and
Teacher

Professor

EDTC 679 - 684 Student Teaching
EDTC 691 Math/Sci Methods
EDTC 672 Cultural Diversity
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Education
Multicultural
Societies with a
specialization in
STEM

Cynthia
Dollins

Doctorate of
Literacy
Education

Stella Erbes Ph.D. Teaching
and Learning

ESEC 610 Faith, Ethics, Diversity and Philanthropy
ED 600 Historical and Philosophical Foundations of
Education
MATP 662 Science, Technology, Math Methods
MAED 650 Multiple Literacies
MATP 600 Human Development
MATP 691 Design and Action Research 1
Professor

MATP 620 Literacy in the 21st Century
MATP 664 Language Arts Methods
MAED 645
MAED 694

Professor

EDUC 561 Educational Psychology
EDUC 461 Instructional Design
EDUC 585 Educational Technology Workshop
EDUC 530 Advanced Teaching Methods
EDUC 531 Clinical Experience 3

Jonathan
Erickson

M.A. Secondary Adjunct
Education:
Professor
Administration
and Mathematics

MATP 670 Developing Secondary Methods
MATP 672 Developing Content Area
MATP 674 Advanced Secondary Methods
MATP 676Advanced Content Area

Robert
Farrar

Institutional
Management
Pedagogy

ED 600 Psychological Foundations of Educational
ED 601 History and Philosophy of Education
MAED 640 Educational Foundation
EDTC 672 Cultural Diversity
EDTC 695 Secondary Teaching Strategies
EDU 621 General Methods for Secondary Teachers

Desiree
Friedmann

Ph.D. in
Adjunct
Education Theatre Professor

MATP 660 History/VPA Methods

Reyna
GarciaRamos

Ph. D.
Educational
Psychology

Professor

MATP 600 Human Development
MATP 630 Teaching English Learners
EDTC 601 Psychological Foundations of Education
EDTC 611A, B & C, Identity, Inquiry and Vocation
EDTC 612, Teacher Education Symposium
EDTC 672, Cultural Diversity
EDTC 673, Second Language Development: Theories &
Foundations
EDTC 674, Second Language Development: Methods &
Practice

Joseph
Green

Ed. D in
Educational
Psychology

Adjunct
Professor

MAED 671 Cognition, Instruction, and Assessment
EDTC 610 Advanced Study of Teaching Special
Populations

Nancy
Harding

Ph. D in Child
Development,

Professor

EDTC 611 A, B, C Identity, Inquiry and Vocation
608 A, B, C

Adjunct
Professor
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Learning Theory,
Professional
Identity

EDTC 601 Psychological Foundations of Education
MATP 600 Human Development
EDTC 672 Cultural Diversity
EDTC 612, Teacher Education Symposium
EDTC 693 Linking Literature and Composition with
History/Social Science EDUC 561 Educational Psychology
EDTC 681 Advanced Student Teaching
EDTC 682 Introduction to Student Teaching
MATP 620 Literacy in the 21st Century
MATP 630 Teaching English Learners

Kathy Lacey Ed.D. Psychology Professor
Psychology,
Literacy,

EDTC 610 Teacher Identity and Vocation A
EDTC 611 Teacher Identity and Vocation B
EDTC 612 Teacher Identity and Vocation C and Teacher
Education Symposium
EDTC 645 Language Acquisition and Language Arts
Methods
MATP 691 Design and Action Research
MATP 610 Instructional Design
MATP 620 Literacy in the 21st Century

Linda
Lavadia

DMD Master of Adjunct
Science education Professor
with preliminary
administrative
credential

MATP 662 Elementary Math and Science Methods
MATP 672 Developing Content Area: Science

Seana
Mekari

MS Leadership

Adjunct
Professor

MATP 676 Advanced Content Area
MATP 674 Advanced Secondary Methods

Jessica
Moore

Master of Arts
Language and
Literacy
Development

Adjunct
Professor

MATP 630 Teaching English Learners
EDTC 674 Second Language Development: Methods and
Practice
EDTC 673 Second Language Development: Theories and
Foundations
EDTC 693 Linking Literature and Composition with
History/Social Science

Leola Oliver Ed.D.
Adjunct
Instructional
Professor
Leadership,
Curriculum
Development and
Program
Evaluation

MAED 630
EDTC 611A/B/C Identity, Inquiry, and Vocation

Jan Richards Master in
Adjunct
Education
Professor
Multiple Subject
credential -have
taught grades k-6

Foundations of Literacy and Literacy and Multiple
Literacies in the Elementary Classroom
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Ben
Roberson

Ed.D.
Administration,
Leadership, and
Policy

Adjunct
Professor

MATP 600 Human Development

Ericka Saito Masters Degree

Adjunct
Professor

MATP 630 Teaching English Learners
MATP 600 Human Development

Maria Sauve Masters Degree
Multiple Subject

Adjunct
Professor

MATP 610 Instructional Design
MATP 660 History/Visual and Performing Arts
MATP 662 Science/Technology/Engineering/Math
Methods
EDTC 601 Educational Psychology
EDTC 691 Math/Science Methods
EDTC 660 History/Visual and Performing Arts

David
Stevens

Ed.D. Leadership, Professor
Neuroscience,
Teacher
Preparation

MATP 681, 682, 683 Multiple and Single Subject Clinical
Experience Seminars
ED 600 History and Philosophy
EDUC 562: School and Society,
EDUC 561 Ed. Psychology
EDUC 672 Cultural Diversity
ESEC 600: Leadership and Service
EDUC 462: Educational Foundations

Jennifer
Tedford

Ed.D. Teacher
Education

Adjunct
Professor

MATP 670 Developing Secondary Methods
MATP 674 Advanced Secondary Methods

Ricardo
Vigil

Ed.D. Teacher
Education

Adjunct
Professor

MATP 670 Developing Secondary Methods
MATP 674 Advanced Secondary Methods

Carrie Wall Ph.D in Teaching Professor
and Learning

EDUC 251 Human Development
EDUC 464 Literacy in the 21st Century (SS)
EDUC 462 Educational Foundations
EDUC 561 Educational Psychology
EDUC 521 Clinical Experience 2
EDUC 581 Introduction to Single Subject Student Teaching
MATH 270 Foundations of Mathematics for Elementary
Teachers I
MATH 271 Foundations of Mathematics for Elementary
Teachers II

Al Webb

Doctorate of
Education
Educational
Leadership

Adjunct
Professor

MAED 690 Complex Learning
MAED 691 Advanced Technologies
MATP 662 STEM Methods

Talisen
Winder

Masters in
Education
Multiple Subject

Adjunct
Professor

MATP 660 History/VPA
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Appendix M. Publications by Teacher Preparation Faculty Members since Fall 2009.
Faculty members’ names are in bold.
Birmingham, C. (2010) Romance and irony: How mothers of children with autism defend
goodness and express hope. Narrative Inquiry, 20 (2).
Birmingham, C. (2009) The disposition of hope in teaching. Teacher Education Quarterly, 36
(4), 27-40.
Birmingham, C. (2009) Preparing the soil. Stone Campbell Journal, 12 (2), 193-206.
Boone, J. Church, K. L., Moore, J., Péwé, L., and Steigelman, C. (2008) Designing a PDS from
an Elementary School Perspective, National Association of Professional Development
Schools Newsletter, 1 (2), 3.
Church, K. L. (2010).Developing a professional identity: Encouraging students to be agents of
change. InSight: A Journal of Scholarly Teaching. 10, 15-26.
Church, K. L. (2010) Developing your own personal book study: Encouraging higher level
thinking, making connections, and the ownership of learning. The California Reader.
44(1), 39-45.
Church, K. L. (2009). Promoting comprehension and social cognition. Academic Exchange
Quarterly, 13(1), 28-34.
Church, K.L. & Dollins, C.A. (2010). Parent involvement in schools. In Promising Practices to
Support Family Involvement in Schools Ed. D.Hiatt-Michael. Greenwich, CN:
Information Age
Publishing.
Church, K.L. & Dollins, C.A. (2010). Parent involvement in schools. In D.B. Hiatt-Michael
and C. Hands (Eds.), Promising practices to support family engagement with schools.
Greenwich, CN: Information Age Publishing, pg. 75-95.
Dollins, C. A. (2011). Comprehending expository texts: Scaffolding students through writing
summaries. The California Reader, 45(2), 22 - 28.
Garcia Ramos, R. (2008). Teaching language arts through an inquiry approach. In A. Nava
(Ed.), Connecting English language learners to cross-cultural methodology: English
language development standards (pp. 105-120). Wiley: Hoboken, NJ.
Harding, N, and Vega, G. (2013). Practicing for life: Creative drama and role-playing in the
classroom. Common Ground (CG Publishers).
Stevens, D. (2010). A comparison of non-traditional capstone experiences in Ed.D. programs at
three highly selective private research universities: Udini by ProQuest.
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Wall, C. (2013) The power of story: Using autobiography as a springboard for preservice teacher
learning. CCNews, 24(2), 20-22.
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Appendix N. Presentations by Teacher Preparation Faculty Members since Fall 2009.
Faculty members’ names are in bold.
Baca, D. (2011). “Data-based instruction and intervention.” Presented at the Mondo Literacy
Leadership Symposium. New York, NY.
Baca, D. (2010). “Response to instruction and intervention.” Presented at the Los Angeles
Unified School District First Annual Best Practices Conference. Los Angeles, CA.
Baca, D. (2010). “Exploring response to instruction and intervention: What does it mean for the
Los Angeles Unified School District? What does it mean for you?” Presented at the 14th
Annual Parent Summit. Los Angeles, CA.
Birmingham, C., (2010). The disposition of hope in teaching. Invited presentation at the
symposium of Christians in Teacher Education, Santa Barbara, CA.
Birmingham, C., and Springer, J. (2009). Out of the comfort zone, gradually. Paper presented at
the conference of the California Council on Teacher Education, San Diego.
Birmingham, C., (2009). The disposition of hope in teaching. Paper presented at the Annual
Meeting of the American Educational Research Association, San Diego.
Birmingham, C., (2009). Narratives of hope. Paper presented at the Annual Meeting of the
American Educational Research Association, San Diego.
Church, K.L., Péwé, L. & Sauvé, M. (2011, March). Engaging Faculty and Students in
Scholarship: A Partnership Project Promoting Teacher Candidates as Change Agents in a
Changing Climate. Session Presented at the National Association of Professional
Development Schools, New Orleans, LA.
Church, K.L. & Pewe, L. (2010, April). Equity and social justice: Student teachers reach out as
change agents. Poster session presented with Kristien Zenkov and Dian Corrigan at PDS
and Social Justice Symposium Presentation, American Education and Research
Association, Denver, CO .
Church, K. L. (2009, November) Promoting metacognitive problem solving in literacy
instruction: A community of literacy practice model for teacher candidates. Paper
presented at the 2009 National Conference for the Association of Literacy Educators and
Researchers, Charlotte, NC."
Church, K., Djadali, Y., & Moore, J. (2011). "Creating Strengths-Based Communities: A
Model of Enhancing Teacher Preparation, Professional Development & Student
Motivation." Presented at the National Association of Professional Development Schools
Annual Conference, New Orleans, LA. March 10-13.
Collatos, A. (2013). “Urban Parent Teacher Education Collaborative: Understanding the
Longitudinal Impact of Engaging Pre-service Teachers and Communities.” Paper
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presented at the 2013 American Educational Research Association Annual Meeting. San
Francisco, California, April 28.
Collatos, A. (2013). “Empowering Urban Educators: Critical Perspectives on Fostering
Sustained Urban Reform through Dialogic Collaborations.” Paper presented at the 2013
American Educational Research Association Annual Meeting. San Francisco, California,
April 30.
Collatos, A. (2013). “Empowering Urban Teachers: Toward a Grounded Theory of Teacher
Professional Development.” Paper presented at the 2013 Athens Institute for Education
and Research (ATINER). Athens, Greece, May 21.
Collatos, A. (2012). “Placing Urban Parents at the Center of Teacher Education and Urban
School Reform.” Paper presented at the 2012 American Educational Research
Association Annual Meeting. Vancouver, British Columbia, April 14.
Collatos, A. (2011). “The Futures Project: Understanding the Longitudinal Impact of Engaging
Urban Youth as Critical Researchers.” Paper presented at the American Education
Research Association Annual Meeting. New Orleans, Louisiana. April 9.
Collatos, A. (2010). “Placing Parents at the Center of Teacher Education and Urban School
Reform.” Paper presented at the American Education Research Association Annual
Meeting. Denver, Colorado, May 2.
Collatos, A. (2010). “¡Querer Es Ponder! Using Critical Race Theory to Document the
Educational experiences of Chicana/os.” Paper presented at the American Education
Research Association Annual Meeting. Denver, Colorado, May 1.
Collatos, A. (2009). “Critical Teacher Education.” Paper presented at the 2009 Athens Institute
for Education and Research Annual Meeting. Athens, Greece, May 26.
Collatos, A. (2009). “Understanding the Long Term Impact of Engaging Youth As Critical
Researchers: The Futures Program Ten Years Later.” Paper presented at the 2009
American Educational Research Association Annual Meeting. San Diego, California,
April 17.
Collatos, A. (2009). “Critical Teacher Education: Including Urban Parents, Families, and
Communities in the Teacher Education Process.” Paper presented at the 2009 American
Educational Research Association Annual Meeting. San Diego, California, April 16.
Collatos, A. (2009). “The Urban Parent/Teacher Education Collaborative: Reframing How We
Prepare Teachers for Urban Schools.” Paper presented at the 2009 American Educational
Research Association Annual Meeting. San Diego, California, April 15.
Collatos, A. & Johnson, M. (2009). “Critical Teacher Education: Including Urban Parents as
Teacher Educators.” Presentation at the 2009 California Association for Bilingual
Education Annual Meeting. Long Beach, California, February 26."
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Cooke, S. (2013). "Professional Development in the Era of Public Teacher Effectiveness
Measures." Presented at the American Education Research Association annual meeting,
San Francisco, California, April 27-May1.
Cooke, S. (2014). "Toward a Theory of Strengths-Based Professional Learning: Improving
Outcomes in Elementary Mathematics." Presenting at the American Educational
Research Association annual meeting, Philadelphia, Pennsylvania, April 3-7.
Djadali, Y., Moore, J., & Church, K.L. (2011, March). Creating Strengths-Based
Communities: A Model of Enhancing Teacher Preparation, Professional Development
and Student Motivation. Session Presented at the National Association of Professional
Development Schools, New Orleans, LA.
Dollins, C. (2013). Literacy for All: Implementing the Common Core State Standards,
Presentation at College View Elementary School, Huntington Beach, CA, February 20.
Dollins, C. (2013). Proactive Learning: Developing Close Readers in the Classroom,
Presentation at College View Elementary School, Huntington Beach, CA, January 16.
Dollins, C. (2012). Don't Forget Expository Text: Using Nonfiction to Teach Literacy Skills,
Presentation at the California Reading Association Professional Development Institute,
San Diego, CA, October 20.
Dollins, C. (2012). A Thousand Words: Building Breadth and Depth of Vocabulary, Presentation
at Ocean View School District, Huntington Beach, CA, January 4.
Dollins, C. (2010). Ready to Read, Ready to Succeed! Presentation at the California Teachers
Association (CTA) Early Childhood Caucus Group, Los Angeles, CA, October 23.
Dollins, C. (2010). Literacy for All: Building Schema Through Quality Read-Alouds,
Presentation at the Accord Institute for Education Research (AIER), Garden Grove, CA,
August 3.
Dollins, C. (2010). Read to Me So I Will Succeed, Presentation at the Early Intervention for
School Success (EISS) Research Institute, San Diego, CA, May 7.
Dollins, C. (2010). Mindful Relationships with Literature: Building Schema for Reading
Success, Presentation at the California Association for Young Children (CAEYC), Long
Beach, CA, April 9.
Farrar, R. (2012). Highlights of the Teaching Profession. Presentation given at California State
University, Los Angeles,"
Friedmann, D. (2014). Incorporating Movement into the Classroom. Upcoming presentation at
The Skirball Cultural Center, Los Angeles, CA on February 8.
Friedmann, D. (2013). Successful Arts Integration. Presented at The Music Center, LA, CA,
August.
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Friedmann, D. (2013). Becoming the Story: Teacher Development Workshop. Presented at The
Skirball Cultural Center, CA July 2013
Friedmann, D. (2011). Teaching through and about drama. Presented at The Skirball Cultural
Center, LA, CA Nov
Friedmann, D (2011). The Ghost Dance. Presented to students and teachers at The Frida Kahlo
High School, LA, CA Jan
Friedmann, D. (2010). Designing the classroom. Presented at THe Skirball Cultural Center, LA,
CA Dec
Friedmann, D. (2010). Managing the classroom by building community. Presented at CAIS as a
Featured Workshop, LA, CA March
Friedmann, D. (2009). Teaching History through Drama. Presented at The New York Historical
Society, NY, NY April"
García Ramos, R. (October, 2013). Project based learning for English learners: Engaging
preservice teacher in the practice. Poster session presented at the Fall 2013 Conference of
the California Council on Teacher Education, San Diego, CA.
García Ramos, R. (2013, February). Academic English through project based learning for
English learners. Workshop presented at the Annual Conference of the California
Association for Bilingual Education, Long Beach, CA.
García Ramos, R. (2012, July). Constructing New Futures: Examining an after-school
enrichment program for preservice teachers and their English learners high school
students. Paper presented at the 8th Annual Summer Institute for Educational Justice,
University of Redlands, Redlands, CA.
García Ramos, R. and Arellano, C. (2012, June). Family and community engagement strategies.
Presentation at the Annual Peace Conference – Jack London Continuation High School
and Community Day School, Valley Glen, CA.
García Ramos, R. (2012, April). Constructing new futures: Examining the effects of an afterschool enrichment program on English learners and families. Paper presented at the
Annual Meeting of the American Educational Research Association, Vancouver, Canada.
García Ramos, R. (2012, March). Teaching academic English through a project based learning
approach for secondary students. Workshop presented at the Annual Conference of the
California Association for Bilingual Education, Sacramento, CA.
García Ramos, R. (2011, March). Constructing new futures through a project based learning
approach. Workshop presented at the Annual Conference of the California Association
for Bilingual Education, Long Beach, CA.
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García Ramos, R. (2010, April). Constructing new futures for parents, students and teachers:
An after-school enrichment program. Paper presented at the 15th Annual International
Roundtable on School, Family and Community Partnerships, Denver, Colorado.
García Ramos, R. (2009, April). Constructing New Futures: Examining the Effects of an AfterSchool Enrichment Program. Paper presented at the Annual Meeting of the American
Educational Research Association, San Diego, CA.
García Ramos, R. (2009, January). Constructing new futures: Project based learning for the
teaching of English learners. Paper presented at the 7th Annual Hawaii International
Conference on Education, Honolulu, HI."
Green, Joseph (2013) "Preparing Students with Disabilities for Successful Postsecondary
Employment." Presented at the Association of California School Administrators, Every
Child Counts Symposium (2013), Monterey, CA, January 18, 2013.
Harding, N. (2010, February). Accepted to present: How Teacher Candidates
Harding, Nancy (February, 2010). How teacher candidates learn: Action research Guiding
professional identity development. Paper presented at the American Association of
College Teacher Educators, Atlanta, GA.
Hamilton, E., Jago, M., Harding, N. (April, 2010). Theory Building for Personalized Learning
Community Design: A Complex Systems Approach. Poster session presented at the
American Educational Research Association. Denver, CO.
Harding, N. (May, 2010) How teacher candidates learn: Action research Guiding professional
identity development paper presented at the 7th Annual Action Research Conference, San
Diego, CA.
Hamilton, E., Harding N. (2009, June). Year One: “Agent and Library Augmented Shared
Knowledge Areas, or “ALASKA. Fourth Annual Insitute of Education Sciences
Research Conference Washington, DC."
Jago, M., Harding, N. (2009, April) Spirituality Matters: An Exploration of Diversity in Teacher
Education. Paper presented at the Annual Meeting for the American Association of
Colleges for Teacher Educators, San Diego, CA.
Kula, S. & Saito, E. (2013). ""History of Diverse Asian Americans: Modes of Incorporation and
Education,"" Presented at American Educational Research Association Annual
Conference, San Francisco, CA
Ngo, K., García Ramos, R., and Valle, E. (2010, March). Creating common ground: Teaching
for social justice and empowering students to find their own voice and self-identity. Paper
presented at the Annual Conference of the California Association for Bilingual
Education, San José, CA.
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Oliver, L. (2013). "Dare to Differentiate: A Sensible Approach to Reaching All
Learners." Presented at the University of Phoenix School of Education, Education
Institute, Livermore, California, February 2.
Péwé, L., Sauvé, M., & Church, K.L. (2011, March). Staying Afloat in Today’s Educational
Environment: Partner or Perish. Session Presented at the National Association of
Professional Development Schools, New Orleans, LA.
Rahman, Z. & Saito, L.E. (2013). "Disaggregating the Asian American Experience: Distinctive
Characteristics Across East, South, and Southeast Asian American Communities"
Undergraduate Research Scholarship and Creative Activies Conference (UC Davis).
Saito, L.E. (2009). “Building a Supportive Classroom Environment for English Language
Learners” Presented at California Association of Bilingual Education (CABE), Long
Beach Convention Center, Long Beach, CA
Saito, L.E.(2011). ""Examining the Ethnic Identity and Academic Achievement of 4th and 5th
Generation Japanese American College Students"" Presented at Comparative and
International Education Society Western Regional Conference, Cal State Long Beach,
Long Beach, CA
Saito, L.E. "Fourth and Fifth Generation Japanese American College Students: Ethnic Identity &
Achievement: Presented at Asian Studies on the Pacific Coast (ASPAC) & Western
Conference on the Association of Asian Studies (WCAAS), Presenter, 2011
Saito, L.E.(2012) ""The Academic Achievement and Ethnic Identity of Fourth Generationa
Japanese American College Students"" Presented at Hawaii International Conference on
Education
Saito, L.E., (2012) ""Examining the Ethnic Identity and Academic Experiences of Fourth
Generation Japanese American College Students"" presented at American Educational
Research Association Annual Conference, Vancouver, Canada
Shell, S, Harding, N., Hamilton, E. (2010). Thinking About ALASKA Technology Leads to
Thinking about Student Learning: A Professional Development for Algebra Teachers.
Society and Information Technologies: Paper presented at the April 1020 Meeting of the
International Conference on Society and Information Technologies, Orlando, Florida.
Wall, C. (2014). “Growth through Giving: Service-Learning as a Tool for Preservice Teacher
Development.” Presented at the California Council on Teacher Education (CCTE), San
Jose, CA, March 27.
Wall, C. (2013). “Reflecting on the Past to Prepare for the Future: Using Autobiography as a
Springboard for Preservice Teacher Learning.” Presented at the Association of Christian
Educator Preparation Programs (ACEPP), Memphis, TN, October 4.
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Wall, C. (2013). “Reflecting on the Past to Prepare for the Future: Using Autobiography as a
Springboard for Preservice Teacher Learning.” Poster presentation at the California
Council on Teacher Education (CCTE), San Jose, CA, April 12.
Wall, C. (2012). “Strengthening Lives for Service, Purpose, and Leadership? Prove it!: How a
Culture of Assessment Has Ignited Another Look at the Integration of Faith and Learning
in Teacher Education.” Presented at the Association of Christian Educator Preparation
Programs (ACEPP), Abilene, TX, October 5.
Wall, C. (2011). “Exploring Changes in Preservice Teachers’ Beliefs about Education
Throughout Their Learning-to-Teach Journey.” Presented at the Association of Christian
Educator Preparation Programs (ACEPP), Lubbock, TX, September 23.
Wall, C. (2011). “Exploring Changes in Preservice Teachers’ Beliefs about Education
Throughout Their Learning-to-Teach Journey.” Presented at the California Council on
Teacher Education (CCTE), San Jose, CA, March 25.

70

Appendix O. External Review Report
Recommendations by the CCTC Accreditation Team and Report of the Accreditation Visit
for Professional Preparation Programs at Pepperdine University
Dates of Visit: April 1 – 4, 2012
Report submitted June, 2012
Accreditation Team Leader:

Caryl Hodges
University of San Francisco

Team Members:

Keith Walters
California Baptist University
Geeta Rezvani
California Department of Education
James Zarrillo
California State University, East Bay

Staff to the Visit:

Larry Birch
Consultant, Commission on Teacher
Credentialing
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Recommendations by the Accreditation Team and Report of the
Accreditation Visit for Professional Preparation Programs at
Pepperdine University
June 2012
Overview of this Report
This agenda report includes the findings of the accreditation visit conducted at Pepperdine
University. The report of the team presents the findings based upon reading the Institutional
Self-Study Reports, review of supporting documentation and interviews with representative
constituencies. On the basis of the report, an accreditation recommendation of Accreditation
with Stipulations is made for the institution.
Common Standards Decisions For All Programs Offered by the Institution
Met
1) Educational Leadership
2) Unit and Program Assessment and Evaluation
3) Resources
4) Faculty and Instructional Personnel
5) Admission
6) Advice and Assistance
7) Field Experience and Clinical Practice
8) District Employed Supervisors
9) Assessment of Candidate Competence

Met with
Concerns

Not Met

X
X
X
X
X
X
X
X
X

Program Standards

Multiple Subject
Single Subject
Preliminary Administrative Services
Clear Administrative Services

Total
Program
Standards
19
19
15
9

Program Standards
Met
Met with
Not Met
Concerns
18
1
18
1
15
9

The site visit was completed in accordance with the procedures approved by the Committee on
Accreditation regarding the activities of the site visit:
• Preparation for the Accreditation Visit
• Preparation of the Institutional Self-Study Report
• Selection and Composition of the Accreditation Team
• Intensive Evaluation of Program Data
• Preparation of the Accreditation Team Report
Accreditation Team Report
Pepperdine University

Item 07
1

Commission on Teacher Credentialing
Committee on Accreditation
Accreditation Team Report
Institution:

Pepperdine University

Dates of Visit:

April 1 – 4, 2012

Accreditation Team
Recommendation:

Accreditation with Stipulations

Rationale:
The unanimous recommendation of Accreditation with Stipulations was based on a thorough
review of the institutional self-study; additional supporting documents available during the
visit; interviews with administrators, faculty, candidates, graduates, and local school personnel;
along with additional information requested from program leadership during the visit. The team
felt that it obtained sufficient and consistent information that led to a high degree of confidence
in making overall and programmatic judgments about the professional education unit’s
operation. The decision pertaining to the accreditation status of the institution was based upon
the following:
Common Standards
Team members discussed all documentation, evidence and information collected from
interviews. Following these discussions the team considered whether the Common Standards
were met, met with concerns, or not met. The consensus of the team is that all Common
Standards are Met with the exception of Common Standard 2 (Unit and Program Assessment
and Evaluation) that is Not Met.
Program Standards
Team members discussed all documentation, evidence and information collected from
interviews. Following these discussions the team considered whether the Program Standards
were met, met with concerns, or not met. The consensus of the team is that all program
standards are Met with the exception that Program Standard 1 in both the Multiple and Single
Subject programs is Met with Concerns.
Overall Recommendation
The team completed a thorough review of program documents, program data, and interviewed
institutional administrators, program leadership, faculty, supervising instructors, master
teachers, candidates, completers, and Advisory Board members. Due to the fact that all
Common Standards are met, with the exception of Common Standard 2 which is Not Met, and
that all program standards are Met with the exception of one program standard that is Met with
Concerns in both the Multiple and Single Subject programs, the team recommends an
accreditation decision of Accreditation with Stipulations.
Recommended Stipulation #1: That within a year of the site visit, Pepperdine University
provide for the Committee on Accreditation a written response with evidence that
addresses Common Standard 2 issues identified in this report and demonstrates that the
unit assessment system is being fully implemented.
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Recommended Stipulation #2: That within a year of the site visit, Pepperdine University
provide for the Committee on Accreditation a written response with evidence that
addresses Multiple and Single Subject Program Standard 1 issues identified in this report
and clearly describes the design of the revised program, the articulation of all pathways to
the credential, and a status report in its implementation.
Staff recommends that:
•

The institution's response to the preconditions be accepted.

•

Pepperdine University be permitted to propose new credential programs for
approval by the Committee on Accreditation.

•

Pepperdine University continue in its assigned cohort on the schedule of
accreditation activities, subject to the continuation of the present schedule of
accreditation activities by the Commission on Teacher Credentialing.

On the basis of that recommendation, the institution is authorized to recommend candidates for
the following credentials:
Initial/Teaching Credentials

Advanced/Services Credentials

Multiple Subjects, with Intern
Single Subject, with Intern

Preliminary Administrative Services
Clear Administrative Services

Accreditation Team
Team Leader:

Team Members:

Caryl Hodges
University of San Francisco
Keith Walters
California Baptist University
Geeta Rezvani
California Department of Education
James Zarrillo
California State University, East Bay

Staff to the Visit:

Larry Birch
Consultant, Commission on Teacher Credentialing
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Documents Reviewed
Common Standards Report
Course Syllabi
Candidate Files
Program Handbooks
Follow-up Survey Results
University Catalog
Meeting Agendas and Minutes
Biennial Reports
Biennial Report Response
TPA Data
Faculty Handbooks
University Strategic Plan
Faculty Meeting Minutes
Teacher Education Retreat Minutes
Advisory Committee Minutes
University Supervisor Handbook
District-Employed Supervisor Handbook

Field Experience Notebooks
Schedule of Classes
Advisement Documents
Candidate Work Samples
Candidate Handbooks
Assessment Protocol and Data
University Budget Information
Program Evaluations
Program Summaries
Pepperdine University Website
Program Assessment Documents
Program Assessment Feedback
Application and Admission Materials
Faculty Vitae
Memoranda of Understanding (MOUs)
Teacher Quality Survey Report
Noel-Levitz Survey

Interviews Conducted
Program Faculty
Institutional Administration
Program Coordinators
Institutional Staff
Employers/Site Administrators
University Field Supervisors
District-Employed Supervisors/Master Teachers
Student Teaching Placement Coordinator
Credential Analyst
Advisory Committee Members
Teaching Performance Assessment Staff
Candidates
Program Graduates
TOTAL

17
7
6
7
8
18
20
5
2
3
3
67
23
186

Note: In some cases, individuals were interviewed by more than one cluster (especially faculty)
because of multiple roles. Thus, the number of interviews conducted exceeds the actual number
of individuals interviewed.

Background
Pepperdine University is an independent, comprehensive Christian university enrolling
approximately 7600 students offering bachelors, masters, and doctoral degrees in five colleges
and schools. The University was founded in 1937 by George Pepperdine, a Christian
businessman, who established and developed the Western Auto Supply Company. From 1937
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to 1970, Pepperdine was a small, undergraduate liberal arts college located in South Central
Los Angeles. In 1970, as the institution added graduate and professional schools, it became
Pepperdine University. In 1972, the University opened a new campus in Malibu.
Administrative headquarters for the University are located in Malibu, California. Seaver
College, the School of Law, and the School of Public Policy are located on the University’s
830-acre campus overlooking the Pacific Ocean in Malibu. The Graduate School of Education
and Psychology and the Graziadio School of Business are located in the Howard Hughes
Parkway Center in West Los Angeles.
The Graduate School of Education and Psychology (GSEP) is dedicated to training skilled
leaders, administrators, and practitioners of the highest level within two allied fields of human
care: education and psychology. GSEP offers a master’s in Administration (Preliminary
Administrative Services Credential) and a doctorate in Administration (Clear Administrative
Credential) at the West Los Angeles campus as well as Multiple Subject and Single Subject
teaching credentials with a master’s degree at four graduate campuses (West Los Angeles,
Encino, Irvine, and Westlake Village) in Southern California. Seaver College provides the
opportunity for a teaching credential at the undergraduate level at the Malibu campus.
Teacher Education Program
The Multiple and Single Subject Teaching Credential program at Pepperdine University offers
a California Multiple or Single Subject Preliminary Credential with an intern option to
candidates at the undergraduate and graduate levels. In the undergraduate level credential
program, offered at Seaver College, coursework may begin during the four-year course of
acquiring a bachelor’s degree although candidates generally complete the credential program
with some post-graduate coursework. During the graduate level credential program offered at
three campus sites (West Los Angeles, Encino, and Irvine) by the Graduate School of
Education and Psychology (GSEP), candidates may complete their credential in three terms.
During the academic years 2009-11, there was significant discussion on the need to streamline
coursework in the teacher preparation program at both undergraduate and graduate levels. As
part of a major curriculum review, faculty members were engaged in the preparation of new
courses for implementation in fall term 2012, with minor changes to ensure compliance in the
transition period. This review included the integration of the undergraduate and graduate
teacher certification programs and development of consistent practices at the three graduate
campuses. Traditionally, the teacher preparation programs at Pepperdine University offered at
undergraduate and graduate campuses had functioned as two distinct entities. In the spring term
of 2010, the Dean of the Graduate School of Education and Psychology (GSEP) was appointed
by the Provost as the institutional representative for all credentialing programs. Faculty
members began the process of aligning coursework and collaborating in the development of
new program syllabi. Under the direction of the Dean of the GSEP, and with full support from
the Dean of Seaver College, this endeavor has been extensive and rewarding. Key stakeholders
(professional educators, colleagues, collaborative school sites) have supported the formation of
a re-designed program that will equip educators in the 21st century more effectively than before.
The curriculum for the teaching credential program has been submitted to the University
Academic Council for approval to launch in fall term 2012.
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Administrative Services Credential Program
The Pepperdine University Graduate School of Education and Psychology (GSEP) offers at the
West Los Angeles site both a Preliminary Administrative Services Credential and Clear
Administrative Services Credential. The Preliminary Administrative Service Credential is
offered through the Educational Leadership Academy (ELA). The ELA is designed as a
cohort-based program, which prepares capable leaders committed to the personal, professional,
and organizational transformation necessary to create and lead schools that work for everyone
in a diverse society. Coursework is offered in a purposeful, developmental, interrelated
sequence of learning experiences which are carried out both in the field and in non-field
settings to prepare candidates as instructional leaders in a variety of public schools and school
districts.
The Clear Administrative Services Credential is offered through three of the four
concentrations linked with a doctoral degree. Most candidates are enrolled in the Educational
Leadership, Administration, and Policy (ELAP) concentration. The program is cohort-based,
designed to develop a strong, cohesive community of learners who will continue to stay
connected in learning and support after the program has been completed. The candidate works
with a faculty member to develop an Individualized Induction Plan, based on a self-assessment
and the candidate’s discussion with the university advisor. The plan assesses needs related to
candidate experience, coursework, current job responsibilities, and professional goals. The plan
establishes goals, strategies, and timelines for completion of the identified requirements. The
Induction Plan consists of 24 units, usually comprised of coursework from within the
candidate’s doctoral courses.
Program Review Status
Current
Enrollment

Completers
2010-11

Completers
2009-2010

Agency
Reviewing
Programs

Preliminary Multiple Subject

62

64

61

CTC

Preliminary Single Subject

53

43

57

CTC

Preliminary Administrative Services

14

9

13

CTC

Clear Administrative Services

1

5

8

CTC

Credential Program
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The Visit
In summer 2011, Commission staff began working with the institution in planning for the site
visit. Regular telephone and e-mail contact was made between Commission staff and
institutional personnel. In October 2011, a conference call was held with institutional staff and
Commission staff to handle planning details for travel and lodging for the site visit. On
January 30, 2012, the Team Leader and the CTC consultant visited the institution and
conducted the “Two Month Out” pre-visit. The site visit began on Sunday, April 1 at 12 noon
and was completed on Wednesday, April 4, 1012. On Tuesday morning, a Mid-Visit Status
report was shared with the institutional personnel. On Tuesday evening, consensus was
reached by the team on all standard decisions and on the accreditation recommendation, after
which the written report was completed. The Exit Report was held at the university at 11:00
am on Wednesday, April 4, 2012.
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Common Standards
Standard 1: Educational Leadership

Met

The institution and education unit create and articulate a research-based vision for educator
preparation that is responsive to California's adopted standards and curriculum frameworks.
The vision provides direction for programs, courses, teaching, candidate performance and
experiences, scholarship, service, collaboration, and unit accountability. The faculty,
instructional personnel, and relevant stakeholders are actively involved in the organization,
coordination, and governance of all professional preparation programs. Unit leadership has the
authority and institutional support needed to create effective strategies to achieve the needs of
all programs and represents the interests of each program within the institution. The education
unit implements and monitors a credential recommendation process that ensures that candidates
recommended for a credential have met all requirements.
Findings
The university and its education programs form a collaborative learning community of
candidates, supported by a network of teacher educators, K-12 practitioners, and community
members, embedded in a faith-based heritage and committed to global understanding. The
leadership of the credential programs promotes a research-based vision that emphasizes the
relationship between theory and practice, incorporating clinical practice into coursework that is
aligned with California’s adopted standards and curriculum frameworks.
The unit’s vision emphasizes four key areas which guide all aspects:
• A Learning Community Committed To The Education Of The Whole Individual
• Praxis – Linking Theory to Practice
• Engagement in Improving the Educational Opportunities For The Least Well-Served
• Working in Partnership Schools & Communities
Program faculty and instructional personnel actively collaborate with stakeholders in
coordination and development of the programs. Over the past 18 months, Pepperdine teacher
education administrators and faculty have worked in collaboration with key stakeholders to redesign the Multiple Subject and Single Subject credential programs to more clearly articulate
the pathways to a teaching credential available to candidates at both the undergraduate and
graduate levels. The approval process of the new course alignment at both levels
(undergraduate and graduate) will be completed by the end of April 2012. In the next stage,
faculty and stakeholders will need to review current policies and procedures to systematically
align these across pathways with the redesign.
The Dean of the Graduate School of Education and Psychology (GSEP) provides the leadership
for all credential programs (undergraduate and graduate) and works closely with the Dean and
Associate Dean of Seaver College which houses the undergraduate Multiple Subject and Single
Subject credential program. The President and Provost of Pepperdine University affirmed their
strong support for the credential programs, identifying them as key parts of Pepperdine’s
mission.
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A full-time credential analyst tracks the completion of credential requirements for all
candidates. The credential analyst meets with candidates, both in groups and individually
throughout their time in the program, as well as being available through phone and email.
Using a checklist, she tracks requirements to ensure that candidates have completed all required
tasks to be eligible for recommendation for a credential. To ensure the credential
recommendation procedures are systematically applied, an audit of randomly selected files is
conducted by the academic chair at the beginning of each term to review the most recent
recommendations submitted to the State, based on candidates’ completion of the prior term.

Standard 2: Unit and Program Assessment and Evaluation

Not Met

The education unit implements an assessment and evaluation system for ongoing program and
unit evaluation and improvement. The system collects, analyzes, and utilizes data on candidate
and program completer performance and unit operations. Assessment in all programs includes
ongoing and comprehensive data collection related to candidate qualifications, proficiencies,
and competence, as well as program effectiveness, and is used for improvement purposes.
Findings
Currently all credential programs and pathways; Multiple and Single Subject credentials,
Preliminary Administrative Services credential, and Clear Administrative Services credential
implement program specific assessment and evaluation systems focused on evaluation of
candidate competence and are used in varying degrees for program improvement.
Pepperdine University has a system of course evaluations in which candidates provide feedback
on course content and the instructor/faculty teaching the course. These course evaluations are
reviewed by the relevant Associate Deans who consolidate the contents of the evaluation and
use these for a one-on-one annual review with each instructor/faculty. Course evaluations are
unevenly used as part of a unit-wide assessment and evaluation system.
Each credential program and pathway collects a variety of data on candidate performance from
individual courses and fieldwork placements.
District-employed supervisors and university supervisors in the Multiple Subject and Single
Subject credential program complete regular evaluations of candidates during student teaching
placements that provide an evaluation of each candidate’s knowledge, skills, and abilities in a
classroom setting, linked to the Teaching Performance Expectations (TPEs) and rated on a
defined Likert scale. While providing the program with data to indicate a candidate’s readiness
to move on through various fieldwork experiences and to verify that candidates have
demonstrated the required baseline of competencies as part of the requirement for credential
recommendation, this data is not systematically analyzed and utilized for program or unit
evaluation and improvement.
Multiple and Single Subject credential candidates are required to pass a Teaching Performance
Assessment, the Performance Assessment for California Teachers (PACT) in order to be
recommended for a credential. Data from the rubric used to score PACT is collected,
aggregated, and reviewed to identify ways to support candidates in passing this assessment.
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Support may include adjustments to course content as well as providing additional group and
individual support either face-to-face or through technology.
The Preliminary Administrative Services credential and the Clear Administrative credential
programs collect data on candidates through a range of assessments including course
assignments, field placement/job evaluations, and portfolios. Assessment data is used to
determine candidate demonstration of the required competencies to be recommended for a
credential. There is no indication that data is systematically analyzed and used for program or
unit evaluation and improvement.
The teacher education program collects data on graduates at the end of their first year of
teaching through participation in the Teacher Quality Survey. There is no indication of how
this data is used within the program. The Administrative Services credential program does not
currently have a formalized system in place to gather data from program completers.
Assessments in all credential programs and pathways include ongoing data collection related to
candidate qualifications, proficiencies, and competence. This data is reviewed, by each
separate program to determine that candidates have meet the program and CTC requirements to
be recommended for a credential. While there is evidence that this data is used to review
program effectiveness and identify areas for program improvement, the current process is not
consistent or systematic.
Rationale
Two factors support the team recommendation for the decision that this standard is not met:
1. While each credential program and pathway (Seaver undergraduate Multiple/Single
Subject credential, GSEP Multiple/Single Subject credential, Preliminary and Clear
Administrative Services credential) has program-specific assessments and evaluations,
the unit lacks a consistent, systematic process for collecting, analyzing, and utilizing
data for unit program improvement.
2. There currently is no unit-wide system that provides for the collection and analysis of
data for unit evaluation and improvement.
Standard 3: Resources

Met

The institution provides the unit with the necessary budget, qualified personnel, adequate
facilities and other resources to prepare candidates effectively to meet the state-adopted
standards for educator preparation. Sufficient resources are consistently allocated for effective
operation of each credential or certificate program for coordination, admission, advisement,
curriculum and professional development, instruction, field-based supervision and/or clinical
experiences, and assessment management. Sufficient information resources and related
personnel are available to meet program and candidate needs. A process that is inclusive of all
programs is in place to determine resource needs.
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Findings
Pepperdine University allocates funds in each unit’s budget that provides for qualified
personnel, adequate facilities and other resources required to prepare candidates to meet the
state adopted standards for educator preparation programs. The university President indicated
his support for the credential programs and stated, when approached with a request for
resources to support the program (budget, positions, etc.), that, “It is an easy yes,” given the
importance of the programs to Pepperdine’s mission. The Dean of GSEP indicated that in
times of budget reductions, she has consistently been supported in her requests to reallocate
resources to improve the operation of the credential programs as well as maintain resources at
the needed levels. Thus, the unit has not experienced any reductions.
Interviews with constituent groups (candidates, graduates, faculty, program coordinators,
university field supervisors, etc.) indicated sufficient resources to support the effective
operation of each credential program.
Interviews with candidates as well as personnel who provide program specific information
(recruiting, admissions, financial aid, career services, academic/writing support, credential
process information) indicated that personnel actively interact with candidates in several ways.
Personnel travel to all campus sites to meet with candidates in groups and individually to
provide information/advising as candidates move through the program. Personnel are also
available through email to provide one-on-one information and assistance to meet specific
candidate needs.
The Dean of GSEP works in collaboration with the Seaver College Dean and Associate Dean
to ensure that all credential programs have sufficient resources to meet program needs.

Standard 4: Faculty and Instructional Personnel

Met

Qualified persons are employed and assigned to teach all courses, to provide professional
development, and to supervise field-based and/or clinical experiences in each credential and
certificate program. Instructional personnel and faculty have current knowledge in the content
they teach, understand the context of public schooling, and model best professional practices in
teaching and learning, scholarship, and service. They are reflective of a diverse society and
knowledgeable about diverse abilities, cultural, language, ethnic and gender diversity. They
have a thorough grasp of the academic standards, frameworks, and accountability systems that
drive the curriculum of public schools. They collaborate regularly and systematically with
colleagues in P-12 settings/college/university units and members of the broader, professional
community to improve teaching, candidate learning, and educator preparation. The institution
provides support for faculty development. The unit regularly evaluates the performance of
course instructors and field supervisors, recognizes excellence, and retains only those who are
consistently effective.
Findings
Pepperdine University’s commitment to academic excellence in the context of Christian values
drives the policies and procedures relevant to faculty personnel. Beginning with the selection
process, care is taken to secure Christian faculty members who can demonstrate expertise in
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teaching, research, and service both to the community and their candidates. Priority
consideration is given to faculty applicants who have relevant K-12 education experience.
The University’s commitment to increase diversity is articulated in its June 14, 2011 Strategic
Plan. A review of faculty demographics confirms statements by the administration that the
GSEP is leading the university in creating concrete steps to achieve its diversity goal.
Emphasis is being placed in recruiting minority faculty and developing a work environment
that is welcoming.
The Strategic Plan’s diversity goal also seeks to create a learning environment where
individuals examine perceptions of self and others with an intention of developing an
understanding of how those perceptions impact classroom climate. Interviews with faculty,
administrators, and candidates substantiated the commitment to infuse content throughout the
educational experience that assists candidates in developing cultural proficiency. Examples of
instructional activities include field placements in urban schools and reflective course
assignments. In addition, a university-sponsored Diversity Council provides input and
organizes events that assist the Pepperdine community in expanding their understanding and
awareness of critical issues impacting California public schools.
The desire to maintain relevance with contemporary issues in P-12 settings is achieved, in part,
through the use of adjunct faculty members who are currently employed within the local
districts. An individual seeking to secure an adjunct faculty position goes through an
abbreviated hiring process that maintains an appropriate focus on qualifications. Collaboration
between course leads and adjunct faculty assists the programs in maintaining currency as well
as providing candidates contemporary illustrations of best practice. Additional efforts to
collaborate with area public schools include the 2011 reestablishment of an advisory board. A
review of minutes and interviews with members indicates that input from non-Pepperdine
personnel has been used throughout the process to align course syllabi for the new multiple and
single subject credential pathways.
The policy and procedures established to provide funding for faculty research demonstrates the
university’s commitment to support scholarship. Dedication to community involvement
materializes through the work of the University’s office of Corporate and Foundation
Relations. A review of faculty vitae and interviews with Pepperdine faculty reveal positive
contributions being achieved through the administration of grants such as the Wood-Claeyssens
Foundation grant for professional development school planning and implementation, the
Pepperdine University and EARTHS Partnership Goodall Foundation Grant Project, the
Integration of Student Teachers into the Real World: Building Bridges from Middle School to
College Project, and the Teachers Create Math Science Project.
Maintaining the quality of faculty and instructional personnel is the responsibility of those who
hire, supervise, and evaluate college personnel. At least once per year, the appropriate dean
reviews course evaluations, scholarly activities, and involvement in community service. An
effort is made to nurture any faculty member who receives low scores. However, when growth
does not occur, the poor-performing faculty member will be terminated.
Informal
communication between Seaver College and the GSEP provides continuity related to
expectation for credential program faculty.
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Standard 5: Admission

Met

In each professional preparation program, applicants are admitted on the basis of well-defined
admission criteria and procedures, including all Commission-adopted requirements. Multiple
measures are used in an admission process that encourages and supports applicants from
diverse populations. The unit determines that admitted candidates have appropriate preprofessional experiences and personal characteristics, including sensitivity to California's
diverse population, effective communication skills, basic academic skills, and prior experiences
that suggest a strong potential for professional effectiveness.
Findings
A set of clear and consistent admission protocols has been established for each credential
program and pathway. Program applications as well as web and catalog information confirm
that all prospective candidates are required to submit verification of their prior
coursework/degree, an essay summarizing their career goals, letters of recommendation, and
program-specific state requirements.
Interviews with candidates, staff, and administration confirmed that the admission process is
committed to creating a transparent system. University personnel are required to maintain
consistent communication with each prospective candidate. All forms are available in
electronic and paper formats. Upon receipt of the initial application, the prospective candidate
is issued a Pepperdine identification number that allows the candidate access to the university’s
password protected Wavenet student center page where a summary of all admission activities is
posted.
Submitted documentation is initially reviewed by the GSEP’s admission staff. Candidates who
clearly meet the criteria are immediately admitted. Candidates whose documentation contains
questionable data are scheduled for an interview with the director of the appropriate program.
Interviews follow established protocols and allow an immediate decision. The system is
monitored by the dean. An exception to the admission protocol occurs in the Seaver pathway
as it contains candidates who are concurrently enrolled as undergraduate students. The Seaver
Program Chair works with the credential analyst to ensure that all relevant state requirements
are met prior to placing the Seaver candidate in a fieldwork setting.
Interviews with faculty, staff and candidates supported the claim that the high-touch,
transparent nature of the admission process creates a welcoming environment for diverse
students. Further efforts to encourage and support applicants from diverse populations include
attendance at career fairs targeting minority populations, marketing materials carefully crafted
to be appropriately sensitive, active involvement by current candidates, early contact with
program faculty (i.e., presentations at information sessions and phone calls in response to
inquiries), the ability to amend submission due dates to accommodate last-minute applicants,
and the decision to reject the use of the GRE exam as an admission criterion.
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Standard 6: Advice and Assistance

Met

Qualified members of the unit are assigned and available to advise applicants and candidates
about their academic, professional and personal development, and to assist each candidate’s
professional placement. Appropriate information is accessible to guide each candidate's
attainment of all program requirements. The institution and/or unit provide support and
assistance to candidates and only retains candidates who are suited for entry or advancement in
the education profession. Evidence regarding candidate progress and performance is
consistently utilized to guide advisement and assistance efforts.
Findings
Each faculty and staff position at Pepperdine University includes an advising component.
Faculty serve as mentors, tutors, and conduits to advising information. An academic advisor is
available to assist candidates in selecting a credential pathway, registering for coursework, and
monitoring program completion. Directors of fieldwork are tasked with securing sites for
clinical experiences; monitoring site appropriateness; and when necessary, mediating conflicts.
Finally, the credential analyst has been given the responsibility to verify the completion of all
program and state expectations.
A review of job descriptions and interviews with administration, faculty, staff and candidates
verified that the advising system is a hallmark of the Pepperdine experience. Expectations for
advising availability materialize in a practice that is best described as planned redundancy.
Advising activities include providing up-to-date information on the Wavenet website,
scheduling course presentations, sending frequent e-mails, making follow-up phone calls,
delivering multiple orientation sessions, and offering consistent office hours. Affirmation of
the quality of advisement services is best illustrated by a candidate comment that highlighted
the willingness of a professor to welcome the candidate into her home after a very trying day
during the student teaching semester.
The currency of advising material is maintained in two university web-based programs. Nolig
provides a central location for storing copies of fieldwork forms and other program completion
documentation. Wavenet includes a database that is used to document grades and other
program data points. Faculty, staff, and candidates have password-protected access to Wavenet
ensuring that accurate information can be used as a foundation for all advising conversations.
Clear and thorough candidate handbooks assist advisors, faculty, and candidates’
interpretations of the presented data. Feedback from the Noel-Levitz survey provides the
program a means to monitor advising effectiveness.
Candidate advancement is based on each course professor’s review of submitted work and field
placement evaluations (all multiple/single subject pathways require satisfactory completion of
coursework and state content tests prior to advancement to student teaching). All credential
programs and pathways also require satisfactory evaluations from university and district
employed supervisors for the final clinical fieldwork experience. Additionally, multiple/single
subject candidates are required to successfully complete the PACT teaching event. Data from
coursework, clinical fieldwork, and completion of state requirements is verified by the
credential analyst prior to recommendation for a credential.
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Standard 7: Field Experience and Clinical Practice

Met

The unit and its partners design, implement, and regularly evaluate a planned sequence of fieldbased and clinical experiences in order for candidates to develop and demonstrate the
knowledge and skills necessary to educate and support all candidates effectively so that P-12
students meet state-adopted academic standards. For each credential and certificate program,
the unit collaborates with its partners regarding the criteria for selection of school sites,
effective clinical personnel, and site-based supervising personnel. Field-based work and/or
clinical experiences provide candidates opportunities to understand and address issues of
diversity that affect school climate, teaching, and learning, and to help candidates develop
research-based strategies for improving student learning.

Findings
Faculty in each of the credential programs and pathways have collaboratively worked to create
a sequence of fieldwork that will assist candidates in connecting theory with practice. In the
multiple/single subject pathways, fieldwork is developmentally designed. Assignments move
from observation activities to case studies, to small group instruction to full class
responsibilities. In the administrative credentials, candidates are taught an action research
approach to fieldwork that focuses on identifying a site-based problem, gathering relevant data,
and proposing solutions. Connections between CTC program standards and clinical experience
assessments confirmed that candidates are being provided opportunities to understand and
address issues of diversity that affect school climate, teaching, and learning.
Placements are secured at sites where the university has a signed Memorandum of
Understanding. Candidate and master teacher handbooks clearly state expectations for each
clinical experience. The director of multiple/single subject programs and the director of the
administrative services programs work collaboratively with site personnel to ensure each site
meets the criteria. Consistent with the high-touch advice and assistance practices, directors
strive to match candidate characteristics to the unique environmental attributes of the site.
Multiple/single subject placements are typically reviewed within the first two weeks of the
experience. The practice of seeking Pepperdine alumni and/or carefully selected/personally
observed district employed supervisors has resulted in little to no need to make adjustments.
Candidates consistently praised the quality of their placements and the effectiveness of their
clinical experiences.
In the educational leadership programs, a signed supervising
administrator’s consent form indicating the support of the principal or supervising
administrator is used to set the stage for an administrative field work experience that will allow
the candidate to complete all program requirements.
Regular communication between the district and university supervisor assists the program in
verifying that each candidate is being provided opportunities to complete all program
requirements. In the multiple/single subject pathways, university field supervisors observe
candidates approximately once every week. In the administrative services programs, a
university supervisor observes at least once every month. Regardless of the program or
pathway, each observation includes a time to connect with the district supervisor and debrief
with the candidate. Additionally, each program minimally requires the university- and districtAccreditation Team Report
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employed supervisor to complete mid-term and final evaluations. Data from the informal and
formal interactions are used to evaluate the quality of the clinical experiences.
Currently Pepperdine University has one formal multiple subject professional development
school. Candidates enrolled in this pathway commit to a full-time, one K-6 school year
experience. Interviews indicated that the intentional on-going partnership has been effective in
providing the Pepperdine faculty with program improvement data. Interview comments also
revealed that candidates who complete their clinical work at this site are actively recruited for
full- and part-time positions in the district. Work is currently underway to establish a second
professional school partnership.

Standard 8: District-Employed Supervisors

Met

District-employed supervisors are certified and experienced in either teaching the specified
content or performing the services authorized by the credential. A process for selecting
supervisors who are knowledgeable and supportive of the academic content standards for
students is based on identified criteria. Supervisors are trained in supervision, oriented to the
supervisory role, evaluated and recognized in a systematic manner.
Findings
A review of program documents, handbooks, and interviews with faculty and program
administrators showed that the selection process for district-employed supervisors is based on
clear and consistent criteria. The directors for multiple/single subject programs and the
educational leadership programs review and approve the selection of each district-employed
supervisor.
When possible, alumni from Pepperdine are used as district-employed supervisors. University
supervisors are also encouraged to identify effective teachers and administrators to be part of
the placement pool. The practice of assigning university supervisors to a specific program and
location has proven effective in developing a highly committed network of schools and master
teachers.
All credential programs have developed handbooks that are professional in appearance and
thorough in summarizing expectations. Handbooks are updated annually, based on feedback
from the field. When areas of confusion arise, the frequent visits from the university
supervisors provide a quick and effective means to provide clarification. Master teachers
consistently expressed appreciate for the provided materials and support.
At the end of each field experience, program directors collect evaluation forms from the
candidate and the university supervisor. District field supervisors who receive positive
evaluations are often used to meet future placement needs. All supervisors are recognized with
a small stipend and a personal note of appreciation.
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Standard 9: Assessment of Candidate Competence

Met

Candidates preparing to serve as professional school personnel know and demonstrate the
professional knowledge and skills necessary to educate and support effectively all students in
meeting the state-adopted academic standards. Assessments indicate that candidates meet the
Commission-adopted competency requirements, as specified in the program standards.
Findings
Candidates in all credential programs, Multiple Subject and Single Subject credentials,
Preliminary Administrative Services credentials, and Clear Administrative Services credentials,
complete a series of assessments/evaluations throughout their coursework and field placements
that are designed to provide them with multiple opportunities to demonstrate the professional
knowledge, skills, and abilities necessary to educate and support effectively all students in
meeting the state-adopted academic standards. Assessments in each program, as outlined
below, indicate when a candidate has met the CTC-adopted competency requirements, as
specified in the program standards, and can be recommended by the institution for the
appropriate credential.
Multiple Subject and Single Subject Credential Program
Through specifically designed coursework sequences at Seaver College (undergraduates) and
GSEP (graduates), candidates are evaluated on the professional knowledge and skills needed to
teach and support all students through assignments linked with the Teaching Performance
Expectations (TPEs). During a series of field experience placements, candidates are regularly
evaluated by the district-employed supervisor with whom they are placed as well as during
regular visits from the university supervisor. Formative assessment during the clinical
practicum by the university supervisors includes the use of observation forms which are
completed for each phase of student teaching. Evaluation forms used by district-employed
supervisors and university supervisors evaluate teaching practice based on the Teaching
Performance Expectations (TPEs) using a Likert scale.
Candidates have multiple opportunities to demonstrate their ability to access and incorporate
state standards and frameworks in developing lessons and Content Area Tests (CATs), prior to
the completion of the Teaching Performance Assessment. Pepperdine’s Teacher Preparation
Program uses the Performance Assessment for California Teachers (PACT) model as a key
assessment tool to make critical decisions about candidate competence prior to being
recommended for a credential.
Preliminary Administrative Services Credential Program
Multiple measures are used to assess candidate performance and to determine satisfactory
mastery of Candidate Competence and Performance Standards for the Preliminary
Administrative Credential at a level appropriate for beginning administrators. Measures include
course assignments, a portfolio, the Field Experience Project and Final Presentation, and an
evaluation from their site administrator/supervisor. These measures are informed by the
California Professional Standards for Educational Leaders (CPSEL) and prepare candidates for
summative assessment. Summative assessment consists of course grades, field experience
evaluations, project presentation evaluations, and portfolio evaluations.
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The program administrator maintains a file for each candidate that includes a performance
summary sheet and candidate self-assessment. The university supervisor records the summary
performance for each candidate and initials each record. The program administrator reviews
the records to ensure that these are complete. The program academic chair then reviews the
files, signs, and makes recommendations for the Preliminary Administrative Services
credential.
Clear Administrative Services Credential Programs
Candidates for the Clear Administrative Services credential work with a faculty member to
develop an Individualized Induction Plan for completion of the credential. Each candidate’s
field-based performance is assessed by the university supervisor (and a site mentor for
candidates not in the Education Leadership, Administration and Policy [ELAP] concentration).
Upon completion of the Individualized Induction Plan and assessment of the candidate’s
performance by the university supervisor (and for some, the site mentor), the assessments and
candidate’s portfolio are submitted to the program Academic Chair for final review. All
measures used during the program are informed by the CPSELs. The academic chair reviews
each candidate’s course transcripts, Induction Plan, Portfolio, and university supervisor (and
for some, the site mentor’s) candidate performance assessments prior to making a
recommendation to the GSEP credential analyst.
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Program Standards
Preliminary Multiple and Subjects Credential
Program Design
The Multiple and Single Subject Teaching Credential program at Pepperdine University is
designed to grant a Preliminary Multiple or Single Subject credential. In the graduate program,
candidates may complete their credential in three terms with 1- or 2-year options. In the
undergraduate program, coursework may begin during the four-year route of acquiring a
bachelor’s degree although candidates generally complete the credential program with some
post-graduate coursework. Review of program requirements, course outlines and interviews
with the program administrators indicated that the two credential programs, undergraduate at
Seaver College and graduate at GSEP, have operated with great autonomy with different sets of
coursework; however, both programs are designed to cover all program standards and CTC
credentialing requirements.
Pepperdine University teacher education is a collaborative learning community of university
students, supported by a network of teacher educators, K-12 practitioners and community
members, embedded in a faith-based heritage and committed to global understanding.
Currently, the distinctive programs at Seaver College and GSEP provide integrated
experimental learning opportunities for candidates to become reflective teachers who practice
sensitivity and responsiveness to the diverse needs of students, demonstrate a deep and flexible
understanding of pedagogical content knowledge, and engage in theoretically grounded
instructional methodologies.
In addition to the traditional credential programs, GSEP also provides an intern program, in
partnership with the employing school district, which is a pathway to earning multiple and
single subject credential. In the intern delivery model, the preparation program integrates
theory and practice as appropriate for teachers of record. Each internship program includes a
pre-service component delivered in a sustained, intensive and classroom-focused manner. The
remaining content and fieldwork builds on the pre-service experiences and addresses all
Commission-adopted standards. Through ongoing communication, field supervisors,
participating school administrators and the program director provide intensive supervision that
consists of structured guidance and regular ongoing support throughout the program. The intern
program design includes an Early Completion Option which requires that qualified candidates
complete only the coursework in which PACT assessments are embedded to earn their
credentials. This involves one course plus student teaching for Single Subject candidates. It
involves two courses plus student teaching for Multiple Subject candidates. This program is
designed to meet credentialing requirements but does not award a master’s degree.
GSEP also offers a credential program pathway through EARTH-Professional Development
School. The program is set up as a cohort in collaboration with Earth Elementary School so
candidates can fulfill their required fieldwork hours as they complete their course work. The
review of program documents, as well as interviews with the Academic Dean, program
administrators and faculty revealed that historically, the teacher preparation programs at
Pepperdine University offered at the undergraduate and graduate campuses have functioned as
two distinct entities. During the academic years 2009-11, significant discussions were held
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with the faculty from both programs to examine way to bring them into closer alignment. In
spring term 2010, the Provost, who oversees all academic programs in the university, appointed
the Dean of GSEP to oversee all the credentialing programs for the university. In an effort to
more closely align the credential programs, under the leadership of the Dean of GSEP and with
full support from the Dean of Seaver College, the faculty collaborated to develop a cohesive
curriculum for both the undergraduate and graduate level programs. Currently, the newlyrevised curriculum for the teaching credential programs is completing the final university
approval process, with a launch scheduled for the Fall term 2012. By design, the GSEP
program Chair for the graduate credential program works closely with the Seaver
undergraduate division to continue refining the alignment of teaching credential coursework.
Course of Study
Multiple Subject and Single Subject Credential programs are available to candidates at two
levels – undergraduate and graduate levels. Currently the institution is in the process of
restructuring the programs. A common redesigned program is scheduled for implementation in
fall 2012.
Graduate School of Education and Psychology (GSEP)
Currently, full-time graduate study at GSEP is 12-18 units per trimester. The proposed program
leading to a preliminary Multiple or Single Subject Teaching Credential is 47 units. The scope
and sequence of Multiple Subject and Single Subject courses are based on principles of teacher
development. Syllabi are designed to provide a framework of interrelated coursework and field
experiences that prepare teacher candidates to teach effectively in public classrooms and
schools in California and nationwide. The following is an overview of the developmental
phases as these are currently offered at the graduate level.
PHASE 1 (Introduction Level)
EDTC 679 - Introduction to Student Teaching: Observation/ participation in the Elementary
School
EDTC 682 - Introduction to Student Teaching: Observation / participation in the Secondary
School
EDTC 677 - Environmental and instructional strategies for diverse classroom: Multiple
Subjects
EDTC 678 - Environmental and instructional strategies for diverse classroom: Single Subjects
EDTC 611A - Identity/ Inquiry/Vocation
EDTC 645 - Language acquisition and Language Arts methods
EDTC 601 - Psychological Foundations of Education
EDTC 605 - Visual Performance Arts in Education
EDTC 606 - Health /Physical Education
PHASE 2 (Development Level)
EDTC 680 - Student Teaching in the Elementary School
EDTC 683 - Student Teaching in the Secondary School
EDTC 693 - Linking literature and composition with history/social science: Multiple Subjects
EDTC 694 - Linking literature and composition with content instruction: Single Subjects
EDTC 611B - Identity/ Inquiry/Vocation
EDTC 673 - Second Language Development: Theory and foundations
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EDTC 672 - Cultural Diversity
PHASE 3 (Mastery Level)
EDTC 681 - Advanced Student Teaching in Elementary School
EDTC 684 - Advanced Student Teaching in Secondary School
EDTC 691 - Mathematics and Science Methods for Elementary Schools
EDTC 685 - Developing Secondary Teaching Methods: Single Subjects
EDTC 611C - Identity/ Inquiry/Vocation
EDTC 674 - Second Language Development: Method and Practice
EDTC 610 - Advanced Study of Teaching Special Populations
ED 600 - Historical and Philosophical Foundations of education
Seaver College
Currently, candidates at the Seaver campus complete much of the credential coursework as
undergraduates and complete remaining coursework and student teaching at the postbaccalaureate level, generally within three to four terms after their degree.
Multiple Subject Course Requirements:
EDUC 351 Child and Adolescent Development
EDUC 561 Educational Psychology (20 hours-Fieldwork)
EDUC 562 The School and Society (20 hours-Fieldwork)
EDUC 564M Literacy Theory and Methods - Multiple Subject Candidates (50 hoursFieldwork)
EDUC 567* Methods of Teaching Social Science
EDUC 568* Methods of Teaching Science
EDUC 569* Methods of Teaching Math
EDUC 571* Introduction to Student Teaching (160 hours-Fieldwork)
EDUC 570 Languages, Culture, and Learning
EDUC 572** Advanced Multiple Subject (Student Teaching One semester)
EDUC 585** Educational Technology Workshop
Note: * These courses are taken concurrently. ** These courses are taken concurrently.
Single Subject Course Requirements:
EDUC 351 Child and Adolescent Development
EDUC 561 Educational Psychology (20 hours-Fieldwork)
EDUC 562 The School and Society (20 hours-Fieldwork)
EDUC 564S Literacy Theory and Methods - Single Subject Candidates (50 hours-Fieldwork)
EDUC 566* School Curriculum and Methods Single Subject
EDUC 581* Introduction to Single Subject - Student Teaching
EDUC 570 Languages, Culture, and Learning
EDUC 582** Advanced Single Subject Student Teaching (160 hours-Fieldwork)
EDUC 585** Educational Technology Workshop
Note: * These courses are taken concurrently. ** These courses are taken concurrently.
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Intern Program Delivery Model
In the intern program, the University Intern Pre-service workshop is intended to prepare teacher
candidates to assume the responsibilities of the fulltime teacher of record in a California public
school. In general, interns follow the same coursework as their peers in GSEP – MA in
Education with Teaching Credential program.
Program Changes
Under the new program scheduled for implementation in Fall 2012, candidates at both the
undergraduate and graduate levels will be following the same course of study with
differentiation to ensure the content of the courses is appropriate for the audience and academic
level at which they are taught.
Candidate Competence
Through a series of document reviews and interviews with faculty, university field supervisors,
master teachers, candidates and the Director and Assistant Directors of student teaching, it was
revealed that a variety of evaluation and assessment tools are used to capture and document
candidates’ competency throughout their course of study.
The Teaching Performance Expectations (TPE) provide the framework for teacher
development and competency in the credential program. TPEs prescribe what every effective
beginning teacher should know and be able to demonstrate. TPEs are included in syllabi and
embedded in credential coursework. Successful completion of degree coursework is one of the
ways candidates’ competency is measured. Credential candidates are required to complete three
fieldwork assignments which are also known as Practicum. Practicum One is an introduction to
student teaching and Practicum Two (A & B) is student teaching assignments. University
fieldwork supervisors and master teachers supervise and evaluate candidates through these
practicums. Currently the university utilizes the Performance Assessment for California
Teacher (PACT) to assess candidates’ pedagogical knowledge and skills and their competence
as professional teachers. Candidates’ competencies are assessed during both a mid‐term and
final evaluations.
Other means of evaluating candidate competencies include:
1. Passage of CBEST to demonstrate basic skills
2. Passage of CSET to demonstrate content areas knowledge
3. Passage of RICA to demonstrate ability to teach a balanced reading curriculum;
required prior to recommendation for credential (MS only)
4. Passage of PACT prior to being recommended for a teaching credential
It was confirmed by faculty, the field placement coordinator, the credential analyst, and
candidates that program requirements are clearly articulated and the program is very supportive
of candidates throughout the process. At the end of the program, the credential analyst
confirms that all credential requirements have been met and recommends the candidate for the
California credential.
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Findings on Standards:
After review of the institutional report and supporting documentation and after conducting
interviews of candidates, graduates, faculty, employers, and supervising practitioners, the team
determined that all program standards are Met except for the following:
Program Standard 1: Program Design
Met with Concerns
Based on a review of documents and interview with faculty, program directors, field work
supervisors, candidates, graduates, and employers, the team found that the program is preparing
effective teachers and the program standards, with the exception of Program Standard 1, are
met. At the present time, the revised program design does not clearly articulate all of the
pathways available to candidates which would include Seaver College, GSEP, intern, and
professional development schools. The institution has made great progress in the program redesign, but at the present time, many of the materials available to the team were prepared
related to the current version of the program.

Preliminary Administrative Services Credential
Program Design
The Preliminary Administrative Services credential program is delivered through the
Educational Leadership Academy (ELA). The goal of the ELA is to prepare leaders who are
capable and committed to the personal, professional, and organizational transformation
necessary to lead schools that work for all students in our diverse society. The ELA is a cohortbased program designed around a sequence of learning experiences—some are carried out in
the field and some occur in non-field settings.
The program extends over three academic terms and culminates in a capstone course which
includes presentations of candidate learning reviewed by a panel. Candidates engage in field
experiences guided by a site mentor and university supervisor throughout the program. The
Interstate School Leaders Licensure Consortium (ISLLC) National Standards, California
Professional Standards for Educational Leaders (CPSEL), University mission, and ELA
mission provide a framework for program design. Candidates consider their own beliefs,
values, assumptions, and actions associated with educational leadership. They are then
introduced to the following additional principles: (1) that leaders can lead from any number of
chairs; (2) that leadership learning is both a personal and a group endeavor; (3) that with
leadership comes the moral responsibility to create and lead schools that work for everyone in
our diverse society; and (4) that educational leaders need to practice leadership from a base of
personal and professional ethics to infuse schools with the values of fairness, justice, service,
and integrity.
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Course of Study
Courses address all aspects of the CPSELs as candidates learn about developing and
communicating a personal vision of education that places student and adult learning at the
center of instructional leadership. Field experiences include cohort meetings and individual
conferences with the university supervisor and the candidate’s site administrator/supervisor.
The program is a total of 30 academic units.
ELA candidates develop a fieldwork plan based on the CPSELs with the input, mentorship, and
supervision of their site supervising administrator and their university field supervisor. Each
candidate’s field experience plan includes a leadership project and other leadership
experiences. In addition to learning at their site, candidates are required to participate in three
learning experiences at educational levels and sites other than their own. For example, a
middle school candidate might shadow an elementary principal for a day, sit in on a high
school curriculum meeting led by an assistant principal, and interview a district curriculum
director as to their leadership work across elementary, middle, and high school levels of
schooling.
ELA faculty (full-time and part-time) are continuously engaged in curriculum mapping for the
purposes of program articulation and coordination and program improvement. One of the
purposes of the curriculum mapping and program articulation/coordination sessions has been to
identify opportunities within and across courses to link field experiences and coursework
content.
One example of a linkage is the cognitive coaching assignment initiated in EDSM 648AB,
Understanding Teaching and Learning, the peer coaching facilitated in field experience
seminars and the application of cognitive coaching in the field experience leadership project.
Cognitive Coaching is introduced in EDSM 648AB. Candidates lead an instructional coaching
experience at their site. They plan, implement and reflect on a series of instructional planning,
reflecting, and problem-solving conversations that they conduct with a colleague at their site
over the course of a semester.
Another example is the linkage between EDSM 647AB Understanding Self and Others, and
EDSM 620-622, Directed Field Experience. In EDSM 647AB, candidates develop a personal
educational leadership vision and mission. In EDSM 620 Directed Field Experience,
candidates identify a leadership project that is informed by their personal vision and mission
and that provides them with the opportunity to develop, communicate, and implement a shared
vision. In EDSM 647AB, in field experience seminars, and in one-to-one conversations with
their university field supervisor, candidates have the opportunity to make connections between
theory and practice. This linkage continues third term in EDSM 650, Understanding and
Transforming Organizations, and EDSM 622, Directed Field Experience, during which
candidates describe a vision for their current school and how they will translate that vision into
action.
ELA candidates work closely with their university field supervisor and their supervising
administrator/site supervisor to design, implement, and evaluate their field experience. Early in
the first term, the supervisors and candidates meet at the candidate’s work site to discuss the
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expectations for field experiences and to identify a field experience plan. This plan becomes an
agreement and a working document between the three parties and is closely monitored
throughout the year. Each term candidates meets with their site supervisor to discuss their
performance. Both the candidates and supervisors sign a record of their meeting. The
candidates and program supervisors meet monthly each term for group seminars and they
connect twice each term on an individual or small group basis to discuss candidate progress.
The group seminars provide a forum for candidates to share their progress, provide feedback to
each other, discuss concerns, and to ask questions.
Candidate Competence
Multiple measures are used to assess candidate performance. Measures include course
assignments, a portfolio, a field experience project and final presentation, an evaluation from
their site administrator/university supervisor. The ELA program administrator maintains a file
for each candidate and performance records are archived in such files. Each file includes a
performance summary sheet and a candidate self-assessment. The university site supervisor
records the summary performance for each candidate and initials each record. The program
administrator reviews the records to ensure that they are complete. The program Academic
Chair then reviews the files, signs, and makes recommendations for the Preliminary
Administrative Services credential to the credential analyst.
Expectations for performance are shared with ELA candidates during orientations and during
opening course and field experience sessions each term. Expectations are then revisited
throughout the term. Expectations are described in course syllabi and in the ELA Field
Experience Handbook. Multiple assessments are embedded in the coursework and include:
projects, papers, performances, presentations, discussions, and simulations. Multiple measures
provide candidates with diverse ways of demonstrating their knowledge, skills and
dispositions. These measures are informed by the CPSELs and prepare candidates for
summative assessment. Course instructors provide candidates with coaching and timely
feedback. Summative assessment consists of course grades, field experience evaluations,
project presentation evaluations, and portfolio evaluations.
Assessments of competence are designed so that candidates must demonstrate their ability to
operationalize principles of educational equity and diversity.
With regards to summative feedback, ELA candidates receive a rubric evaluation of their
project presentation and portfolio work. Both rubrics are comprised of scale scores with
descriptors and comment sections. Candidates also receive a rubric evaluation with comments
of their field experience work from their supervising administrator and program supervisor.
The rubrics are based on the CPSELS.
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Findings on Standards
After review of the institutional report and supporting documentation and after conducting
interviews of candidates, graduates, faculty, employers, and supervising practitioners, the team
determined that all program standards are Met.
The review team found clear, consistent, and convincing evidence that the following standards
are particular areas of strength:
Standard 4: Equity, Diversity, and Access and
Standard 13: Working with Diverse Families and Communities
The team determined that candidates understand the principles of educational equity and
diversity, and can use that knowledge to improve the academic achievement of all students.

Clear Administrative Services Credential
Program Design
Candidates work toward their Professional Clear Administrative Services credential through
three of four doctoral program concentrations. Most candidates are enrolled in the
concentration in Educational Leadership, Administration, and Policy (ELAP). ELAP candidates
are school leaders who come from a variety of education settings.
The California Professional Standards for Educational Leaders (CPSELs) are addressed across
courses in the overall curriculum. The program is cohort-based and cohorts are designed to
develop a community of learners who will continue to support each other after the program has
been completed. The program has identified the relationships of CPSELs across the course
sequence.
The candidate works with a faculty member (university advisor) to develop an individualized
Induction Plan. This is based on a self-assessment and the candidate’s discussion with the
university advisor. The Plan assesses needs related to experience, coursework, current job
responsibilities, and professional goals. The Plan establishes goals, strategies, and timelines
for completion of program requirements. The Induction Plan consists of 24 units, usually
comprised of coursework from within the candidate’s doctoral courses. It is rare that a
candidate would need to add non-university activities outside of a degree program as part of
the Induction Plan. However, in some circumstances, the university will accept up to the
equivalent of eight units of non-university activities as part of the candidate’s Induction Plan.
The program design includes mentoring as a part of the Induction Plan. Candidates receive
mentoring and support by more than one faculty member throughout the credentialing
process. Candidates select core faculty members to serve the dual role of university advisor
and mentor. Course instructors provide additional support for candidates. Due to the
emphasis on K-12 administration in the coursework and the K-12 administration background
of the core faculty within this program, candidates in the ELAP concentration are not
required to enter a formal mentoring relationship with the site-based mentor, but ELAP
candidates are encouraged to build mentoring relationships with experienced administrators
in their work settings. Clear credential candidates enrolled in the Educational Technology and
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Organizational Leadership concentrations take EDEL 722 Induction Seminar, where a faculty
advisor works with the candidate to complete the self-assessment and the Induction Plan and
identify a site-based mentor (site mentor). These candidates are required to obtain a Mentor
Qualification Assessment and Curriculum Vitae from the selected site-based mentor as a
means of verifying the mentor’s viability.
Course of Study
The program begins with a personal leadership development course. This course challenges
students to view their challenges and to frame solutions in a more sophisticated manner. The
inquiry strand of courses (EDEL 774AB, EDEL 775AB, and EDEL 776AB) takes place over
the two years and is based in Participatory action research. Candidates conduct inquiry
projects at their work sites, learn to ask questions, seek data, and analyze and re-examine
assumptions and premises. Data collection, analysis, and interpretation is covered in another
course entitled Data Analysis and Interpretation. Not only do candidates acquire a
competent level of knowledge and skill for dissertation purposes, they also gain a frame of
reference for data-based, effective professional decision-making.
As part of the program design, candidates have an opportunity to examine and reflect upon
principles of educational equity and diversity. A specific course, Contemporary Topics:
Diversity, initiates the dialogue which continues throughout the program. Candidates are
introduced to the cultural proficiency model as the frame of reference with which to begin the
dialogue. EDEL 741 Creating Accountability Cultures in Organizations also supports this
work.
Students have a sequence of four “traditional” courses: EDEL 700 Leadership, EDEL 700
Management of Human Resources, EDEL 785 Contemporary Topics: District/School
Operations, and EDEL 762 Transforming Organizations in a Global Community. However,
these courses look at the topic not from the technical point of view, but from the point of
view of equity, access and ethics. A theme throughout all courses, particularly beginning
with EDEL 741 Creating Accountability Cultures in Organizations, is collaboration and
enrolling others in creating a common vision and then the plan of action.
In the ELAP concentration, the candidate’s coursework is designed around a school leadership
context. The candidate enrolled in the Educational Technology or Organizational Leadership
concentrations will take two additional courses designed to frame coursework into a K-12
leadership context. Through a two-year Inquiry sequence (EDEL 774AB, EDEL 775AB, and
EDEL 776AB), candidates have an opportunity to work at their sites in real-life settings,
choosing topics of personal interest.
The inquiry strand of courses takes place over two years of course work and is based in
Participatory Action Research. Candidates conduct inquiry projects at their work sites,
learning to ask questions, seek data, analyze, and re-examine assumptions and premises. The
Inquiry Participatory Action Research project becomes a genuine inquiry which furthers the
candidate’s ability to translate theory into practice. The work in EDEL 741 Creating
Accountability Cultures in Organizations relates to the setting the candidates’ experience at
their work site and in their larger organization. Candidates analyze the relationships and
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impact on their work, rather than just observe it; as they develop their skills, they begin to
impact what is taking place, rather than simply experience it.
Another course, EDEL 785 Contemporary Topics: Diversity, initiates the dialogue which
continues throughout the program in all courses. Candidates are introduced to the cultural
proficiency model, a continuum framework with which to begin to analyze and understand the
issues facing their own organizations. They gain tools for assessing the cultural proficiency of
their site/organizations.
Candidate Competence
Candidate assessment is continuous throughout the program and is conducted by the ELAP
concentration committee, consisting of core faculty within that concentration. This committee
meets monthly to review candidate progress, issues, recommendations and concerns.
Multiple assessments are embedded in coursework and include, but are not limited to: projects,
written papers, reflections and research, performance in class, presentations, discussion, online
participation, and contributions to the learning community. Candidates are informed of
expectations at the beginning of courses and through interactions with their university advisor.
These options provide candidates with diverse ways of demonstrating their knowledge, skills
and dispositions. Measures are informed by the CPSELs. Summative assessment consists of
items such as course grades, evaluation of the Induction plan, and the oral and written portions
of the comprehensive examination. The ELAP committee conducts candidate assessment
throughout the program.
Expectations for excellence are based on the CPSEL descriptors and Descriptions of Practice
(DOPs) in WestEd’s text, Moving Leadership Standards into Everyday Work. Professional
Clear credential candidates are expected to demonstrate practice in the latter two levels of
performance: practice that meets or exemplifies the standard. Candidates self-assess their
practice with regards to each of the 6 CPSEL elements at the beginning of their coursework and
Induction Plan development. The DOP instrument is revisited when the student completes their
Induction Plan. Candidates again self-assesses their practice to determine whether or not they
have met or exemplified the standards and accomplished their leadership development
objectives. The university advisor (and, for some candidates, their site mentor) also re-assesses
the candidates’ practice to determine whether or not candidates have met or exemplified the
standards. If the post Induction Plan assessment indicates the need for further work, a new
Induction Plan is developed to target candidates’ specific areas in need of further development.
Upon completion of the Induction Plan and assessment of candidates’ performance by the
university advisor, the assessments and the candidate’s portfolio are submitted to the ELAP
Academic Chair for final review. The Academic Chair reviews each credential candidate’s
course transcript, Induction Portfolio, and university advisor’s candidate performance
assessments prior to making a recommendation to the GSEP credential analyst.
Findings on Standards
After review of the institutional report and supporting documentation and after conducting
interview of candidates, graduates, faculty, employers, and supervising practitioners, the team
determined that all program standards are Met.
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Appendix P. Response to External Review Report
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April 15, 2013
Commission on Teacher Credentialing
1900 Capitol Avenue
Sacramento, CA 95811
To:

Committee on Accreditation

From: Margaret Weber, Dean
Graduate School of Education and Psychology
RE:

Response to Committee on Accreditation
Accreditation with Stipulations
Site visit: April, 2012

This report is submitted to the Commission on Teacher Credentialing in response to the status of
Accreditation with Stipulations assigned by the Committee on Accreditation following the April,
2012 site visit. The stipulations and corresponding rationale for the decision are noted below.
Recommended Stipulation #1: That within a year of the site visit, Pepperdine University provide
for the Committee on Accreditation a written response with evidence that addresses Common
Standard 2 issues identified in this report and demonstrates that the unit assessment system is
being fully implemented.
Rationale:
Two factors support the team recommendation for the decision that this standard is not
met:
1. While each credential program and pathway (Seaver undergraduate Multiple/Single
Subject credential, GSEP Multiple/Single Subject credential, Preliminary and Clear
Administrative Services credential) has program-specific assessments and evaluations,
the unit lacks a consistent, systematic process for collecting, analyzing, and utilizing data
for unit program improvement.
2. There currently is no unit-wide system that provides for the collection and analysis of
data for unit evaluation and improvement.
Recommended Stipulation #2: That within a year of the site visit, Pepperdine University provide
for the Committee on Accreditation a written response with evidence that addresses Multiple and
Single Subject Program Standard 1 issues identified in this report and clearly describes the
design of the revised program, the articulation of all pathways to the credential, and a status
report in its implementation.
Rationale: Program Standard 1: Program Design Met with Concerns
Based on a review of documents and interview with faculty, program directors, field
work supervisors, candidates, graduates, and employers, the team found that the program
is preparing effective teachers and the program standards, with the exception of Program
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Standard 1, are met. At the present time, the revised program design does not clearly
articulate all of the pathways available to candidates which would include Seaver
College, GSEP, intern, and professional development schools. The institution has made
great progress in the program re-design, but at the present time, many of the materials
available to the team were prepared related to the current version of the program.
Background from Report
The Multiple and Single Subject Teaching Credential program at Pepperdine University offers a
California Multiple or Single Subject Preliminary Credential with an intern option to candidates
at the undergraduate and graduate levels. In the undergraduate level credential program, offered
at Seaver College, coursework may begin during the four-year course of acquiring a bachelor’s
degree although candidates generally complete the credential program with some post-graduate
coursework. During the graduate level credential program offered at three campus sites (West
Los Angeles, Encino, and Irvine) by the Graduate School of Education and Psychology (GSEP),
candidates may complete their credential in three terms.
During the academic years 2010-12, there was significant discussion on the need to streamline
coursework in the teacher preparation program at both undergraduate and graduate levels. As
part of a major curriculum review, faculty members were engaged in the preparation of new
courses for implementation in fall term 2012, with minor changes to ensure compliance in the
transition period. This review included the integration of the undergraduate and graduate teacher
certification programs and development of consistent practices at the three graduate campuses.
Traditionally, the teacher preparation programs at Pepperdine University offered at
undergraduate and graduate campuses had functioned as two distinct entities. In the spring term
of 2003/04, the Dean of the Graduate School of Education and Psychology (GSEP) was
appointed by the Provost as the institutional representative with CTC for all credentialing
programs. In 2010, faculty members began the process of aligning coursework and collaborating
in the development of new program syllabi. Under the direction of the Dean of the GSEP, and
with full support from the Dean of Seaver College, this endeavor has been extensive and
rewarding. Key stakeholders (professional educators, colleagues, collaborative school sites) have
supported the formation of a re-designed program that will equip educators in the 21st century
more effectively than before. The curriculum for the teaching credential program has been
submitted to the University Academic Council for approval to launch in fall term 2012.
Pepperdine response to Stipulation #1:
Each credential program has a broad range of assessment tools designed to evaluate program
effectiveness. However, the programs had not identified those assessments that could be applied
across the unit. To more clearly articulate the unit-wide assessments, the Program Directors
were tasked with identifying those assessments that were consistent across the unit and then
clarifying a plan for tracking, documenting, and analyzing the data to drive unit improvement.
In Fall, 2012, the faculty and Program Directors for the Multiple/Single Subject credentials and
the Preliminary and Clear Administrative Credentials met to discuss best practices for creating a
consistent, systematic process for collecting, analyzing, and utilizing data for unit program
improvement. Building upon those discussions, the faculty created an assessment matrix that
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identifies all core assessments by program and clarifies those assessments that are applied unit
wide. The matrix identifies the instrument used, evaluation time-frame, and the parties
responsible for completing the evaluations. (Appendix A, pg. 6)
The next step was to identify the signature assessment for each course by program and pathway.
This document reflects the course number, Program and Student Learning Outcomes, a
description of the assessment, when it will be assessed, who will administer the assessment, and
who will review the data. Developing this document was especially important due to the launch
of the new curriculum for the Teacher Preparation program. It provided the faculty an
opportunity to review the new plan, in context with the other unit programs. (Appendix B, pg. 9)
It should be noted that the Teacher Preparation pathways identify Program Learning Outcomes
(PLOs), Teaching Performance Expectations (TPEs) and Student Learning Outcomes (SLOs),
which are specific to each course. The Administrative Credential programs identify Program
Student Learning Outcomes (PSLOs) which are tied to the California Professional Standards for
Educational Leaders (CPSELs).
Much of the work that has been done has focused on standardizing the assessment process. For
example, the Teacher Preparation program had previously relied upon an informal end-ofprogram evaluation, while the administrative credential programs had developed a formal
document. A committee of representative faculty has worked to develop a document that
addresses campus-wide services in Section 1, then differentiates by Program Specific Measures
in Section 2. This document is in draft phase and will be submitted to faculty for final approval
to launch in the Fall of 2013.
The most significant step toward addressing unit-wide assessment has been the formation of an
Assessment Committee comprised of The Associate Dean of Education, three faculty members
(two from the Preliminary Credential program and one from Administrative Credential
programs), the Director of Assessment and Accreditation, and the Certification Manager. This
committee will be responsible for on-going review of the assessment process, as well as
scheduling faculty sessions to review data and evaluate program needs. Faculty has conducted
program evaluation review sessions for the new Teacher Preparation program as part of the
monthly faculty meetings. Unit-wide program review is scheduled for September in a 1-day
retreat.

Pepperdine response to Stipulation #2:
As reflected in the previous report, Pepperdine developed a complete redesign of the Multiple/
Single Subject teacher preparation program. Planning began in 2010, with the new program to
be implemented in Fall, 2012. University procedural requirements for program change approval
at the undergraduate level necessitated the new program being launched in two phases. The
graduate school pathway (GSEP), Intern, and Professional Development pathways launched in
Fall of 2012. The undergraduate pathway will launch in Fall, 2013.
All candidates complete the coursework aligned with the program as differentiated by
undergraduate and graduate level courses. (Appendix C, pg. 26) The program currently has four
pathways for candidates to complete coursework and clinical experiences.
Pepperdine Response to Stipulations, 2013
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(a) Undergraduate pathway - assumes an ongoing relationship between undergraduate
courses and the Pepperdine Teacher Preparation Program. Students may complete the
teacher preparation program during their undergraduate work, or complete the final
phase of the program at the post-graduate level. This pathway is only offered at the
undergraduate campus. Candidates follow a traditional model of classroom
instruction and in the clinical experiences for student teaching.
Clinical experience 1: Candidates are doing class observations, for 8 weeks.
They may do some work with small groups. However, there is no whole-class
teaching. The Master Teacher completes a mid-term and final evaluation
Clinical Experience 2: Candidates are placed for eight weeks in a different grade
level from Clinical Experience 1. During this phase, candidates begin to teach
portions of the classes. They have six visits from their University Field
Supervisor and the Master Teacher completes a mid-term and final evaluation.
Clinical Experience 3: Candidates generally remain in the same classroom as
Clinical 2 for an additional eight weeks. They begin taking on greater teaching
responsibility, with a minimum two week take-over of the class. They have six
visits from their University Field Supervisor and the Master Teacher completes a
mid-term and final evaluation.
(b) Graduate pathway - assumes successful completion of an accredited undergraduate
degree prior to entering the Pepperdine Teacher Preparation Program. This program is
generally offered at four educational centers: West Los Angeles; Irvine; Encino; and
Westlake Village. All Graduate pathways are delivered in a blended format with 60%
of instruction delivered in face-to-face sessions and 40% delivered in synchronous
and asynchronous formats. Candidates follow the traditional clinical experience for
student teaching as described above.
(c) Graduate Intern pathway - assumes successful completion of an accredited
undergraduate degree prior to entering the Pepperdine Teacher Preparation Program.
Any candidates interested in this program are eligible to apply. Candidates must
complete pre-service hours either through coursework or previous experience prior to
being recommended for an intern position. Upon acceptance, they are eligible to
become the teacher-of-record in a school while they are completing the remainder of
their coursework. Interns have six visits from their University Field Supervisor and
are further supported by a mentor from their school campus. All Graduate pathways
are delivered in a blended format with 60% of instruction delivered in face-to-face
sessions and 40% delivered in synchronous and asynchronous formats.
(d) Graduate Professional Development School (PDS) pathway- assumes successful
completion of an accredited undergraduate degree prior to entering the Pepperdine
Teacher Preparation Program. This program is generally offered at four educational
centers: West Los Angeles; Irvine; Encino; and Westlake Village. All Graduate
pathways are delivered in a blended format with 60% of instruction delivered in facePepperdine Response to Stipulations, 2013
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to-face sessions and 40% delivered in synchronous and asynchronous formats.
Candidates completing their clinical experience in the Professional Development
School experience these differences:
Clinical Experience 1: Candidates are doing observations only, however they
change grades/teachers every week to be able to observe all grade levels during
the observations. Rather than each candidate being assigned a University Field
Supervisor, candidates are observed and evaluated by the Director of the PDS.
Clinical Experience 2: The PDS faculty selects their student teacher. Depending
on the candidates, they may take over some teaching responsibilities at the Master
Teacher’s discretion. Candidates also meet weekly with the Director of the PDS.
Clinical Experience 3: Candidates take on greater teaching responsibility, with a
minimum two week take-over of the class. Most candidates experience a five to
eight week take-over of the classroom instruction.
In preparation for the new blended format in the graduate pathways, all Teacher Preparation
faculty (full-time, part-time and adjuncts) were provided training in on-line teaching and the
tools available to enrich the on-line learning experience. This training has been further
supported by the IT support group who offer one-on-one assistance in developing materials and
skills. A six-week Faculty Professional Development course in on-line teaching was offered to
all interested faculty. Two full-time faculty and seven adjuncts completed the course.
At present, the graduate pathways for Teacher Preparation have just completed 2 of the 3 terms
of the new program. The entire Teacher Preparation faculty has met monthly to review any
issues related to the new curriculum and blended format delivery. Minor adjustments have been
made to scheduling and the Program Director has been documenting suggestions for
improvement in delivery, scheduling, and order of classes for next year. While the
undergraduate pathway will not use the blended format delivery for courses, the undergraduate
faculty have participated in these discussions, with the understanding that they may teach a
course in the graduate pathways, as needed, just as graduate faculty now teach in the
undergraduate pathway. A full evaluation of the new program is scheduled for this summer, at
the conclusion of the first year.
The undergraduate pathway continues in the transition process. As noted earlier, the university
requirements for program change approval at the undergraduate level necessitated a one-year
delay in the launch of the new program for the undergraduate pathway. A number of changes
were approved and portions of the new program will be initiated in Fall, 2013. Further revisions
are in process that will move the undergraduate pathway into more full alignment with the
graduate pathways.

Pepperdine Response to Stipulations, 2013
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Appendix A

Pepperdine University Credential Programs
Unit Wide Assessments Matrix
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Unit Wide Assessments Matrix
Assessment
Instrument
Course Evaluations
On-line Survey
Diversity Stats
Application
Noel-Levitz Satisfaction Survey - GSEP only
Survey
End of Program Evaluation PENDING for 2013-14Survey
Course Specific Key Assessments
Rubric
Writing Rubric
PENDING for 2013-14 Rubric
Teacher Prep
Cumulative Course Work GPA
Grades
CA Center for Teacher Quality
From CCTQ
Clinical Practicum 1
Rubric
Clinical Practicum 2 & 3
Rubric
CATs (Content Area Tasks)
Rubric
Dispositions Inventory
PILOTED 2012-13
--Beginning & end of program
Inventory
--After each Clinical Experience
Inventory
PACT Teaching Event
Rubric
PACT Exit Survey
Survey
MT evaluation by candidates
Rubric
UFS evaluation by candidates
Rubric
RICA scores
From CTC
End of Program Evaluation
PILOTED 2013 Survey
Course Specific Key Assessments
Rubric
Writing Rubric
PENDING for 2013-14 Rubric
ELA
Cumulative Course Work GPA
Field Experience Course Work GPA
Field Experience Plan
Leadership Portfolio Evaluation
Leadership Project Presentation
Leadership Project Final Paper

Grades
Grades
Rubric
Rubric
Rubric
Rubric

Eval Period
By Term
Annual
Bi-annual
Annual
By Term
By Term

Evaluators
Students
Students
Students
Candidates
Faculty
Faculty

TP
X
X
X
X
X
X

By Term
Annual
By Term
By Term
By Term

Faculty
1st yr teachers & employers
MTs & Dir. Of Clinical Exp.
MT's & UFS'
Faculty

X
X
X
X
X

Beg. & End
CE 1, 2, & 3
By Term
By Term
By Term
By Term
Annual
Annual
By Term
By Term

Candidates
Clinical Directors w/Faulcy
Independent Scorers
Teacher Prep candidates
Teacher Prep candidates
Teacher Prep candidates
CA Teaching Commission
Candidates
Faculty
Faculty

X
X
X
X
X
X
X
X
X
X

By Term
By Term
By Term
By Term
By Term
By Term

Faculty
Faculty
Faculty
Field Experience Faculty
Faculty & Guest Panel
Field Experience Faculty

3/30/2012
ELA ELAP
X
X
X
X
X
X
X
X
X
X
X
X

X
X
X
X
X
X
Pepperdine University

Leadership project by SLOs
Summative CPSEL Assessment
CPSEL Rating by UFS
End of Program Evaluation
Course Specific Key Assessments
Writing Rubric
PENDING 2013-14
ELAP
Assessment
Cumulative Course Work GPA
PAR (Participatory Action Research) Report
PAR Presentation
PAR Portfolio
Capstone Paper
Capstone Presentation
Summative CPSEL Assessment
CPSEL Induction Plan & Final Reflection Paper
Program and Self Evaluation Survey
Course Specific Key Assessments
Writing Rubric
PILOTED 2013

Rubric
Rubric
Rubric
Survey
Rubric

By Term
Program End
By Term
Program End
By Term

Faculty
Candidate, Site Superivisor & UFS
Faculty
Candidate
Faculty

Instrument
Grades
Rubric
Rubric
Rubric
Rubric
Rubric
Rubric
Credential Instr.
Survey
Rubric
Rubric

Eval Period
By Term
By Term
By Term
By Term
By Term
By Term
Program End
Program End
Program End
By Term
By Term

Evaluators
Faculty
PAR Faculty
Faculty & Guest Panel
PAR Faculty
Faculty Panel
Faculty & Guest Panel
Candidate, Site Superivisor & UFS
Faculty
Candidate
Faculty
Faculty

X
X
X
X
X
X

TP

ELA

ELAP
X
X
X
X
X
X
X
X
X
X
X

Pepperdine University

Appendix B

Pepperdine University Credential Programs
Signature Assessments by Program

--Graduate Pathways
--Undergraduate Pathway
--ELA - Preliminary Administrative Credential
--ELAP - Clear Administrative Credential
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Signature Assessments - Grad Pathways

MATP

Signature Assessments by Course - Teacher Prep Program - Graduate Pathways
Program/
Course

PLOs/ SLOs/ TPEs

Description of the Assessment

When is it
assessed

Who will
administer the
assessment

Who will
review the
data

MATP 600:
Human
Development

PLOs: 4, 7
TPEs: 6, 8
SLOs: Course specific - in syllabus

Comparative case study:
Candidates will observe two learners as a
component of the clinical experience and
submit a written analysis using academic
language.

End of Term

Course
Faculty

Faculty,
Program
Chair, &
Associate
Dean

MATP 610:
Instructional
Design

PLOs: 1,3,4,5,6,7,9
TPEs: 1,2,3,4,5,6,7,8,9,10,11
SLOs: Course specific - in syllabus

Candidates complete an Interdisciplinary
Thematic Unit according to the state
standards which includes:
• Incorporating psychological theories to
practice
• Designing lesson plans using various
strategies, assessment, differentiated
instruction and management
• Focus on cohesive classroom
environment and parent communication

End of Term

Course
Faculty

Faculty,
Program
Chair, &
Associate
Dean

Literacy Case Study of MS of SS Student End of Term
(respectively)
• Analyze
specific literacy assessments and data
provided for student.
• Write a commentary about strengths and
weaknesses related to literacy.
• Develop an instructional plan for the
student, using specific strategies learned in
class;create specific text & materials list to
be used with student.

Course
Faculty

Faculty,
Program
Chair, &
Associate
Dean

MATP 620:
PLOs: 1, 3, 4, 5, 6, 7, 9
Literacy in the TPEs: 1, 2, 3, 4, 9, 10, 11
21st Century SLOs: Course specific - in syllabus

1

Teacher Prep Grad Pathways

MATP

Program/
Course

Signature Assessments - Grad Pathways

MATP 630:
Teaching
English
Learners

PLOs/ SLOs/ TPEs

Description of the Assessment

When is it
assessed

Who will
administer the
assessment

Who will
review the
data

PLOs: 3, 4, 5, 6, 7
TPEs: 2, 3, 4, 6, 7
SLOs: Course specific - in syllabus

Case Study Project:
End of Term
Candidates will observe and tutor a student
within the clinical experience with an
assessment of how to facilitate optimal
learning.

Course
Faculty

Faculty,
Program
Chair, &
Associate
Dean

MATP 660:
PLOs: 4, 5, 6, 7
MS Methods- TPEs: 1, 2, 3, 4
History/VPA SLOs: Course specific - in syllabus

Content Area Task:
End of Term
Candidates complete a detailed lesson plan
for history/social sciencethat includes:
• Establishing a Balanced Instructional
Focus
• Making Content Accessible
• Designing Assessments

Faculty
Instructor

Faculty,
Program
Chair, &
Associate
Dean

MATP 662:
PLOs: 3, 4, 5, 6, 7
ScienceTPEs: 1, 2, 3, 5, 6, 9
Mathematics- SLOs: Course specific - in syllabus
Technology

Content Area Task:
End of Term
Candidates complete a detailed lesson plan
for science and math that includes:
• Establishing a Balanced Instructional
Focus
• Making Content Accessible
• Designing Assessments

Faculty
Instructor

Faculty,
Program
Chair, &
Associate
Dean

MATP 664:
PLOs: 3, 4, 6, 7
MS Methods- TPEs: 1, 3, 4, 5, 6, 9
Language Arts SLOs: Course specific - in syllabus

Multiple Literacies Project:
End of Term
Candidates will create a series of lessons
that focus on a specific content area.
Candidates are to select different aspects
of technological developments in each
lesson in an effort to infuse multiple
literacies in content area instruction.
Candidates are required to include a
narrative of how the specific technology
will help the students prepare to work in a
global society.

Faculty
Instructor

Faculty,
Program
Chair, &
Associate
Dean

2

Teacher Prep Grad Pathways

MATP
Signature Assessments - Grad Pathways

Program/
Course

PLOs/ SLOs/ TPEs

Description of the Assessment

When is it
assessed

MATP 670:
SS Developing
Secondary
Methods

PLOs: 2, 3, 4, 5, 6, 7, 8
TPEs: 1, 2, 3, 4, 5, 6, 9, 12, 13
SLOs: Course specific - in syllabus

Candidates complete a content specific
portfolio using INTASC standards which
include:
• Three artifacts per standard
demonstrating understanding of
instructional methods
• Resume, philosophy, reflections
• Presentation of portfolio to a panel

MATP 672:
SS Developing
Content Area

PLOs: 2, 3, 4, 5, 6, 7, 8
TPEs: 1, 2, 3, 4, 5, 6, 9, 12, 13
SLOs: Course specific - in syllabus

Summarize Content Area Observations,
End of Term
Interviews and Field Experiences:
Candidates will engage in a variety of
activities that will be summarized, shared,
and discussed in reflective dialogue with
the content area instructor.

Who will
administer the
assessment

End of Term Faculty
Instructor

Faculty,
Program
Chair, &
Associate
Dean

Faculty InstrucFaculty,
Program
Chair, &
Associate
Dean

MATP 674:
PLOs: 2, 3, 4, 5, 6, 7, 8, 9
SS - Advanced TPEs: 1, 2, 3, 4, 5, 6, 9, 11, 12, 13
Secondary
SLOs: Course specific - in syllabus
Methods

Candidates will develop a research based
curriculum for their content area which
includes:
• 2 month curriculum module with
identified objectives
• Evidence of assessment
• Plans for differentiated instruction

MATP 676: PLOs: 2, 3, 4, 5 ,6, 7, 8, 9
SS - Advanced TPEs: 1, 2, 3, 4, 5, 6, 9, 11, 12, 13
Content Area SLOs: Course specific - in syllabus

Summarize Content Area Observations,
End of Term Faculty
Interviews and Field Experiences:
Instructor
Candidates will engage in a variety of
activities that will be summarized, shared,
and discussed in reflective dialogue with
the content area instructor.
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Who will
review the
data

At the end of Faculty
semester
Instructor

Faculty,
Program
Chair, &
Associate
Dean

Faculty,
Program
Chair, &
Associate
Dean

Teacher Prep Grad Pathways

MATP
Signature Assessments - Grad Pathways

Program/
Course

PLOs/ SLOs/ TPEs

Description of the Assessment

When is it
assessed

Who will
administer the
assessment

Who will
review the
data

MATP 681:
Clinical
Experience 1

PLOs: 1, 2, 4, 6, 9
TPEs: 5, 6, 7, 8, 10,12

Classroom Observations - Candidates
become familiar with the classroom
setting; may work with small groups.
2 observations done by the Master
Teacher.

During Term UFS, MT

Faculty,
Program
Chair, &
Associate
Dean

MATP 682:
Clinical
Experience 2

PLOs: 1, 2, 3, 4, 6, 9
TPEs: 1, 4, 5, 6, 7, 8, 9, 10, 12

Classroom Participation :
6 observations by a University Field
Supervisor and 2 by the Master Teacher.

During Term UFS, MT

Faculty,
Program
Chair, &
Associate
Dean

MATP 683:
Clinical
Experience 3

PLOs: 1, 2, 3, 4, 5, 6, 7, 8, 9
TPEs: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13

Classroom Participation:
6 observations by a University Field
Supervisor and 2 by the Master Teacher.
Candidates complete their PACT Event.

During Term UFS, MT

Faculty,
Program
Chair, &
Associate
Dean

MATP 691:
Design &
Action
Research 1

PLOs: 8
TPEs: 13
SLOs: Course specific - in syllabus

Candidates complete a RESEARCH
DESIGN PROJECT:
Including a Problem Statement and Initial
Research Questions
Annotated Bibliography & Literature
Review
Needs Assessment
Research Design and Methods

End of Term

Faculty,
Program
Chair, &
Associate
Dean

MATP 692:
Design &
Action
Research 2

PLOs: 8
TPEs: 13
SLOs: Course specific - in syllabus

Discussion of Findings:
End of Term
Candidates will summarize the phases of
data collection and analysis, including
ethical considerations and will present the
results and implications of their projects in
a professional setting.
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Faculty
Instructor

Faculty,
Program
Chair, &
Associate
Dean

Teacher Prep Grad Pathways

Signature Assessments - Undergrad Pathway

UGTP

Signature Assessments by Course - Teacher Prep Program - Undergraduate Pathway
Program/
Course

PLOs/ SLOs/ TPEs

Description of the Assessment

When will it Who will
be assessed administer
the
assessment

Who will
review the
data

PLOs: 4,7
EDUC 251:
TPEs: 6,8
Human
Development SLOs: Course specific - in syllabus

Comparative Case Study of 2 Children of At the end of Course
Different Ages
semester
Faculty
• Conduct 3 Piagetian Tasks with each
child
• Write paper that includes research
question, methodology, findings,
discussion, and implications
• Note developmental differences in
responses, behavior, and language abilities,
discern the developmental stage of both
children, and justify claims
• Demonstrate mastery of academic
language including terms such as
conservation, centration, irreversibility,
transduction, animism, egocentrisim,
classification, and horizontal decalage

Faculty,
Program
Chair, &
Associate
Dean

PLOs: 1,3, 4, 6, 7, 9
TPEs: 1, 2, 3, 4, 9, 10, 11
SLOs: Course specific - in syllabus

Research Paper & Presentation
At the end of Course
The learner will:
semester
Faculty
• select a research topic that is relevant to
educational psychology.
• plan, structure, and write a research paper
using current published research from online databases like ERIC,as well as the
course text, interviews, and other relevant
sources.
• present their research findings in a
technology-enhanced oral presentation and
facilitate a class discussion

Faculty,
Program
Chair, &
Associate
Dean

EDUC 461:
Instructional
Design

1

Teacher Preparation Undergrad Pathway

UGTP

Program/
Course

Description of the Assessment

When will it Who will
be assessed administer
the
assessment

Who will
review the
data

PLOs: 1,2, 6, 8, 9
TPEs: 6, 8, 11, 12
SLOs: Course specific - in syllabus

Educational Philosophy Paper
At the end of Course
• Complete an Educational Philosophy
semester
Faculty
survey referring to specific concepts,
theories, people, legislation or educational
philosophies discussed in class, the student
will state his/her beliefs about the purpose
of education (What is the school’s role in
society?), what students should be taught
(What should be included in the
curriculum of today’s schools?), how
students should be taught (What teaching
methods should be used in the classroom?),
the conditions under which students learn
best (What is the optimal environment for
learning?), and the qualities of a good
teacher.

Faculty,
Program
Chair, &
Associate
Dean

PLOs: 1, 3, 4, 5, 6, 7, 9
EDUC 463:
Literacy in the TPEs: 1, 2, 3, 4, 9, 10, 11
21st Century SLOs: Course specific - in syllabus
(MS)

Literacy Case Study of Multiple Subject
At the end of Course
Student
semester
Faculty
• Analyze specific literacy assessments and
data provided for student.
• Write a commentary about strengths and
weaknesses related to literacy.
• Develop an instructional plan for the
student, using specific strategies learned in
class.
• Document selected CCSS to be targeted.
• Create a specific list of texts and
materials to be used with student.

Faculty,
Program
Chair, &
Associate
Dean

EDUC 462:
Educational
Foundations

Signature Assessments - Undergrad Pathway

PLOs/ SLOs/ TPEs
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Teacher Preparation Undergrad Pathway

UGTP

Program/
Course

PLOs/ SLOs/ TPEs

Signature Assessments - Undergrad Pathway

PLOs: 1, 3, 4, 5, 6, 7, 9
EDUC 464:
Literacy in the TPEs: 1, 2, 3, 4, 9, 10, 11
21st Century SLOs: Course specific - in syllabus
(SS)

Description of the Assessment

When will it Who will
be assessed administer
the
assessment

Who will
review the
data

Literacy Case Study of Single Subject
At the end of Course
Student
semester
Faculty
• Analyze specific literacy assessments and
data provided for student.
• Write a commentary about strengths and
weaknesses related to literacy.
• Develop an instructional plan for the
student, using specific strategies learned in
class.
• Document selected CCSS to be targeted.
• Create a specific list of texts and
materials to be used with student.

Faculty,
Program
Chair, &
Associate
Dean

EDUC 465:
Teaching
English
Learners

PLOs: 3, 4, 5, 6, 7
TPEs: 2, 3, 4, 6, 7
SLOs: Course specific - in syllabus

Students will construct an organized
collection of strategies to support English
learners in their content areas.

At the end of Course
semester
Faculty

Faculty,
Program
Chair, &
Associate
Dean

EDUC 501:
Clinical
Experience 1

PLOs: 1,2,4a, 6a, 9b
TPEs 5,6,7,8,10,12

Classroom Observations - Candidates
At the end of Course
become familiar with the classroom
semester
Faculty
setting; may work with small groups. They
will participate in interactions with
students, assist in maintaining a positive
classroom environment, and help manage
daily activities that support learning for the
full range of learners.

Faculty,
Program
Chair, &
Associate
Dean
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Teacher Preparation Undergrad Pathway

UGTP
Signature Assessments - Undergrad Pathway

Program/
Course

PLOs/ SLOs/ TPEs

Description of the Assessment

When will it Who will
be assessed administer
the
assessment

Who will
review the
data

PLOs: 2, 3, 4, 5, 6, 7, 8, 9
EDUC 510:
TPEs: 1, 2, 3,4,5,6, 9, 12, 13
Multiple
SLOs: Course specific - in syllabus
Subject
Teaching and
Content Area
Methods

Candidates will complete the Content Area At the end of Course
Tasks in math, science, and history-social semester
Faculty
science.

Faculty,
Program
Chair, &
Associate
Dean

PLOs: 2, 3, 4, 5, 6, 7, 8
EDUC 520:
Single Subject TPEs: 1,2,3,4,5,6,9,12,13
Teaching and SLOs: Course specific - in syllabus
Content Area
Methods

Content Area Project
At the end of Course
• Candidates will create an instructional
semester
Faculty
plan for their content area demonstrating
their understanding of the context of
learning, content area, learning theory,
curriculum organization, planning,
implementation, differentiated instruction,
and assessment of learning. This is the
CAT in their content area.

Faculty,
Program
Chair, &
Associate
Dean

EDUC 521:
Clinical
Experience 2

PLOs: 1,2,3,4, 6, 9b
TPEs 1,4,5,6,7,8,9,10,12

Classroom Participation:
4 observations by a University Field
Supervisor.

At the end of Course
semester
Faculty

Faculty,
Program
Chair, &
Associate
Dean

EDUC 530:
Advanced
Teaching
Methods

PLOs: 2, 3, 4, 5, 6, 7, 8, 9
TPEs: 1, 2, 3, 4, 5, 6, 9, 11, 12, 13
SLOs: Course specific - in syallbus

PACT:
At the end of Course
• Students will design, complete, and pass semester
Faculty
the Performance Assessment for California
Teachers (PACT).

Faculty,
Program
Chair, &
Associate
Dean
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Teacher Preparation Undergrad Pathway

UGTP

Program/
Course

EDUC 531:
Clinical
Experience 3

PLOs/ SLOs/ TPEs

Description of the Assessment

PLOs: 1,2,3,4,5,6,7,8,9
TPEs 1,2,3,4,5,6,7,8,9,10,11,12,13

Classroom Participation 6 observations by a University Field
Supervisor. Candidates complete their
PACT Event.

5

When will it Who will
be assessed administer
the
assessment
At the end of Course
semester
Faculty

Who will
review the
data
Faculty,
Program
Chair, &
Associate
Dean

Teacher Preparation Undergrad Pathway

Signature Assessments

ELA

Signature Assessments by Course - ELA Program
Program/
Course

SLOs

Description of the Assessment

When is it
assessed

Who will
administer
the
assessment

Who will
review the
data

EDSM 620:
PSLO 1,2,3,4
Foundations of
Inquiry & Field
Experience

Develop a field experience plan with
Fall Term
specific objectives. Each student identifies
a compelling need at his/her school and
constructs a leadership projet to address,
demostrate leadership.

Course
Professor

Course
Professor

EDSM 621:
PSLO 1,2,3,4,5&6
Foundations of
Inquiry & Field
Experience

Candidates will learn the basic principles Fall Term
of inquiry/participatory action research and
data-based decision-making to guide the
constructing & implementation of
Leadership Project.

Course
Professor

Course
Professor

EDSM 622:
PSLO 1,2,3,4,5&6
Foundations of
Inquiry & Field
Experience

Candidates will learn the basic principles Fall Term
of inquiry/participatory action research and
data-based decision-making to guide the
constructing & implementation of
Leadership Project.

Course
Professsor

Course
Professor

EDSM 647
PSLO 1,2,3,4,5,6,7,8,9 &10
A,B:
Understanding
Self & Others

A two-term strand that focuses on
developing self-reflection and an
appreciation for the perspectives and
contributions of others

Fall Term &
Spring Term

Course
Professor

Course
Professor

EDSM 648
PSLO 1,2,3,4,5, &6
A,B:
Understanding
Teaching &
Learning

This two-term strand develops
Fall Term &
instructional leadership by creating a
Spring Term
techinal core of knowledge & skils within
teaching & learning applicable to leading
schools in a diverse society

Course
Professor

Course
Professor

EDSM 649
PSLO 1,2,3,4,5 & 6
A,B:
Understanding
Environments

Candidates will understand and be able to Fall Term &
facilitate environmental forces that impact Spring Term
the school as an integral part of the larger
society. In class debates are integral
means of assessment.

Course
Professor

Course
Professor

1

ELA Preliminary Admin

ELA
Signature Assessments

Program/
Course

SLOs

EDSM 650:
PSLO 1,2,3,4,5,6 & 7
Understanding
&
Transforming
Organizations
EDSM 651:
Developing a
Vision for
Educational
Leadership

PSLO 1,2,3,4,5 & 6

EDSM 652:
Developing a
Leadership
Legacy

PSLO 1,2,3,4,5 & 6

Description of the Assessment

Students understand schools as
organizations & social systems. They
explore organizations from human
resources, structural, political, and
symbolic perspectives. They learn how to
transform institutions.
Students bebin to develop a sense of
community as a cohort. Take program
expectations and create norms related to
how they plan to operate as a group.

When is it
assessed

Who will
administer
the
assessment

Who will
review the
data

Summer Term Course
Professor

Course
Professor

Fall Term

Course
Professor

Course
Professor

Leadership Project: Students reflect upon Summer Term Course
their leadership learning over the past year
Professor
through portfolios, presentations, and
Leadership Project.

Course
Professor

2

ELA Preliminary Admin

ELAP

Signature Assessments by Course - ELAP Program
Program/
Course

SLOs

EDEL 729 AB PSLO 11, 12

Signature Assessments

Communication/
Information
Technology &
Scholarly
Writing

EDEL 740 AB PSLO 1, 2, 7, 8
Personal
Leadership &
Stewardship of a
Shared Vision of
Learning

EDEL 785
Culturally
Proficient
Leadership,
Equity, & Social
Justice

PSLO 3

Description of the Assessment

When is it
assessed

Who will
administer
the
assessment

Who will
review the
data

Motivation Research Paper:
Year 1
Five page paper in which students discuss Fall Term
and compare different theories of
motivation and demonstrate their ability to
research, apply elements of scholarly
writing, adhere to A.P.A. guidelines and
utilize TurnitIn.

Course
Professor

Course
Professor
and Program
Chair

Leadership Legacy Statement and Plan:
Year 1
One page Leadership Legacy Statement
Fall Term
that results from a series of reflective
activities throughout the term and that is
accompanied by a proposed plan in which
students discuss what they will stop doing,
continue doing, and start going to enact
their leadership legacy.

Course
Professor

Course
Professor
and Program
Chair

Culturally Proficient Leadership Plan:
Year 1
Course
Students identify areas for individual
Spring Term Professor
growth and commitment as a culturally
proficient educational leader and develop a
written plan for personal learning and
professional growth.

Course
Professor
and Program
Chair

Page 1

ELAP Clear Administrative

ELAP

Program/
Course

Signature Assessments

EDEL 754

SLOs

Leading
Learning/
Innovation & the
Continuous
Improvement of
Practice

When is it
assessed

Who will
administer
the
assessment

Who will
review the
data

PSLO 14

Policy Analysis Paper:
Year 1
Course
8-10 page paper in which students analyze Spring Term Professor
a current or future U.S. education policy
and discuss potential implications.

Course
Professor
and Program
Chair

PSLO 5

Leadership Plan:
Year 1
Based on the organizational analysis paper, Summer
students create an action plan that aligns to Term
the data and that describes the next steps
required by the organization with specific
goals and clear action steps for each
category (academic, instructional and
organizational). With each action step,
students describe the leadership role they
would take to achieve the desired results.
Action steps are clearly explained with
specific connections to the research and
steps should be analyzed according to the
four frames (structural, human resource,
political, symbolic).

Course
Professor
and Program
Chair

Understanding
& Influencing
the Larger
Social, Political,
Economic,
Legal,
Intercultural, &
Technological
Context for
Schooling &
Learning

EDEL 700A

Description of the Assessment

Page 2

Course
Professor

ELAP Clear Administrative

ELAP

Program/
Course

EDEL 700B

SLOs

Creating &
Sustaining a
Learning
Community
Culture of
Excellence &
Responsbility

Signature Assessments

Who will
administer
the
assessment

Who will
review the
data

Partnership Plan:
Year 1
Building on the leadership plan submitted Summer
1st semester, students add a school, family Term
and community partnership component to
address the relevant academic,
instructional and organizational goals
within the plan. The plan includes a
narrative description of the activities from
each of the 6 types of involvement and
how the activity supports the goal.

Course
Professor

Course
Professor
and Program
Chair

PSLO 4

Original Case Study:
Year 2
Students write and present an original case Fall Term
study unique to assigned education system
(public, public charter, private etc.)

Course
Professor

Course
Professor
and Program
Chair

PSLO 5

Organization Four Frames Analysis:
Year 1
Utilizing Bolman and Deal’s Four Frames, Fall Term
students conduct an organizational culture
assessment within their current work
context, and write a summary of the data
collection process, analysis of the data,
findings and conclusions, emphasizing
what the most pressing problems seem to
be and the greatest strengths at the present
time.

Course
Professor

Course
Professor
and Program
Chair

Leading &
Managing
Operations &
Resources as a
Learning
Support System

EDEL 741

When is it
assessed

PSLO 9

Collaborating
with Students,
Families and
Community in
Support of
Learning

EDEL 714

Description of the Assessment

Page 3

ELAP Clear Administrative

ELAP

Program/
Course

EDEL 724

SLOs

Signature Assessments

Who will
administer
the
assessment

Who will
review the
data

Ethical Case Study Paper:
Year 1
Students write up an “authentic” ethical
Summer
case, using the Shapiro & Gross book (pp. Term
10-17) as the model. Students include a
rubric analysis using the Multiple Ethical
Paradigms and Turbulence Theory and
refer to the case studies in the Shapiro and
Gross book for a framework and analysis
of their own case study.

Course
Professor

Course
Professor
and Program
Chair

PSLO 15

Futures Project Presentation:
Year 2
Students work in groups to research and
Summer
present projected challenges and
Term
opportunities that educational systems will
experience in the future and the related
role and responsibilites of educational
leaders in addressing the challenges and
opportunities.

Course
Professor

Course
Professor
and Program
Chair

Year 2
Course
Spring Term Professor
and Panel

Course
Professor
and Program
Chair

Transforming
Learning
Communities in
a Global &
Conceptual Age

EDEL 774-776 PSLO 1-15
Foundations of
& Engaging in
Participatory
Action Research

When is it
assessed

PSLO 13

Ethical
Leadership &
Developing
Leadership
Capacity

EDEL 762

Description of the Assessment

PAR Portfolio:
Students develop a portfolio that reflects
their participatory action research study
work over 5 terms of course work.

Page 4

ELAP Clear Administrative

ELAP

Program/
Course

Signature Assessments

EDEL 730
ABC EDEL
787

SLOs

PSLO 10, 11, 12

Foundations of
Research &
Dissertation
Study;
Qualitative and
Quantitative
Methods;
Capstone
Seminar

EDEL 734 AB PSLO 10, 11, 12
EDEL 791
Qualitative &
Quantitative
Data Analysis &
Interpretation;
Dissertation
Research

Description of the Assessment

Capstone Paper:
Students develop a 30-40 page paper that
includes a preliminary draft of their
dissertation chapter one proposal and a
partial chapter two literature review.

When is it
assessed

Year 2
Summer
Term

Dissertation:
Year 3+
Students propose, implement, and defend a Final
dissertation research study with the
Defense
guidance of a chair and committee.

Page 5

Who will
administer
the
assessment
Course
Professors
and Panel

Who will
review the
data

Course
Professors
and Program
Chair

Dissertation Dissertation
Committee Committee
and Program
Chair

ELAP Clear Administrative
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PEPPERDINE UNIVERSITY TEACHER PREPARATION PATHWAYS

GRADUATE PATHWAY
Traditional

GRADUATE PATHWAY
Intern

GRADUATE PATHWAY
Professional Development
School

MATP 600:
Human Development
MATP 610:
Instructional Design

MATP 600:
Human Development
MATP 610:
Instructional Design

MATP 600:
Human Development
MATP 610:
Instructional Design

(4)
(4)

(4)
(4)

(4)
(4)

MATP 620:
Literacy in the 21st Century
(4)
MATP 630:
Teaching English Learners
(3)
MATP 660:
MS Methods: History/
Social Science/VPA
(2)

MATP 620:
Literacy in the 21st Century
(4)
MATP 630:
Teaching English Learners
(3)
MATP 660:
MS Methods: History/
Social Science/VPA
(2)

MATP 620:
Literacy in the 21st Century
(4)
MATP 630:
Teaching English Learners
(3)
MATP 660:
MS Methods: History/
Social Science/VPA
(2)

MATP 662:
MS Methods: Science/
Math/Technology
(3)

MATP 662:
MS Methods: Science/
Math/Technology
(3)

MATP 662:
MS Methods: Science/
Math/Technology
(3)

MATP 664:
MS Methods: Language
Arts
(3)
MATP 670:
Dev Secondary Methods (3)

MATP 664:
MS Methods: Language
Arts
(3)
MATP 670:
Dev Secondary Methods(3)

MATP 664:
MS Methods: Language
Arts
(3)
MATP 670:
Dev Secondary Methods(3)

MATP 672:
Dev Content Area

MATP 672:
Dev Content Area

MATP 672:
Dev Content Area

(1)

(1)

(1)

MATP 674:
MATP 674:
Adv Secondary Methods (3) Adv Secondary Methods(3)

MATP 674:
Adv Secondary Methods(3)

MATP 676:
Adv Content Area
(1)
MATP 681:
Clinical Experience 1 (1)
MATP 682:
Clinical Experience 2 (2)
MATP 683:
Clinical Experience 3 (2)
(GRAD ONLY)
MATP 691:
Action Research 1
(3)
MATP 692:
Action Research 2
(3)
28 units (TP) + 6 (MAE)

MATP 676:
Adv Content Area
(1)
MATP 681, 682 & 683:
Clinical Experiences 1,2,3
All Clinical experience is
conducted in the PDS with
candidates moving between
grade levels.
(GRAD ONLY)
MATP 691:
Action Research 1
(3)
MATP 692:
Action Research 2
(3)
28 units (TP) + 6 (MAE)

MATP 676:
Adv Content Area
(1)
MATP 681, 682 & 683:
Intern candidate is teacher
of record with on-site
mentor, UFS, and faculty
support.
(GRAD ONLY)
MATP 691:
Action Research 1
(3)
MATP 692:
Action Research 2
(3)
28 units (TP) + 6 (MAE)

UNDERGRADUATE
PATHWAY
EDUC 251: ***
Human Development (4)
EDUC 461: ***
Instructional Design (4)
EDUC 462: ***
Ed Foundations
(4)
EDUC 463(MS) 464 (SS)
Literacy in the 21st
Century
(4)
EDUC 465:
Teaching English Learners
(4)
EDUC 510:
MS Teaching and Content
Area Methods
(4)
EDUC 530:
Adv Teaching Methods (4)

EDUC 520:
SS Teaching and Content
Area Methods
(4)
EDUC 530:
Adv Teaching Methods (4)

EDUC 501:
Clinical Experience 1
EDUC 521:
Clinical Experience 2
EDUC 531:
Clinical Experience 3

*** Reflect prerequisite courses prior to acceptance into the Teacher Preparation Program.
4/2013
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Commissionon TeacherCredentialing
1900 Capitol Avenue Sacramento, CA 95811

(916) 322-6253

Fax (916) 445-0800

www .etc.ca.gov

Officeof the Executive Director

July 2, 2013
Dr. Andrew K. Benton , President
Pepperdine University
24255 Pacific Coast Highway
Malibu, CA 90263
Dear President Benton:
I am pleased to inform you that on June 27, 2013, the Committee on Accreditation , on behalf of
the Commission on Teacher Credentialing , took action to remove the stipulations placed on
Pepperdine University . As a result of the above action, the Committee on Accreditation changed
the accreditation status of Pepperdine University from Accreditation with Stipulations to
Accreditation.
Should you or your staff have any questions relating to this action, you may address them to
Cheryl Hickey, Administrator of Accreditation , at (916) 322-0695 .
The Commission and its staff are grateful to Pepperdine University for its commitment to the
preparation of professional educators.

cc:

Margaret Weber , Dean
Graduate School of Education and Psychology

MVS/CH/ta

Ensurin g Educator Exce llence

